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ABSTRACT 
 
Lathifah Nurul Hidayah. 2018. A Correlation Study between Students’ Interest in 
Game Activities and Students’ Extrinsic Motivation toward English Achievement 
at Second Grade Students of SMA Muhammadiyah 1 Karanganyar in Academic 
Year 2017/2018. Thesis. English Education Department, Islamic Education and 
Teacher Training Faculty. 
Advisor  : Muntaha, M.Pd. 
Key words  : Students‟ Interest in Game Activities, Students‟ Extrinsic 
Motivation, and English Achievement. 
The objectives of this research are: 1) to find out whether there is a 
positive correlation between students‟ interest in game activities and English 
achievement; 2) to find out whether there is a positive correlation between 
students‟ extrinsic motivation and English achievement; 3) to find out whether 
there is a positive correlation between students‟ interest in game activities and 
students‟ extrinsic motivation toward English achievement. 
This research uses correlation design. It was carried out at SMA 
Muhammadiyah 1 Karanganyar from January until May 2018. The population of 
this research is all the second grade students of SMA Muhammadiyah 1 
Karanganyar in academic year 2017/2018. The total population of second grade 
students is 620 students. By using cluster random sampling, the researcher took 2 
classes which the total number of the students is 79 students as the sample. To 
collect the data, the researcher uses questionnaire and documentation. 
Questionnaire is used to collect the data of students‟ interest in game activities and 
students‟ extrinsic motivation while documentation is used to collect the data of 
students‟ English achievement. In analyzing the data, the researcher uses Pearson 
Product Moment formula and Multiple Linear Regression. 
The results of this research are: 1) there is a positive correlation between 
students‟ interest in game activities (X1) and English achievement (Y) because the 
value of rxy is higher than r-table (0.613 > 0.227); 2) there is a positive correlation 
between students‟ extrinsic motivation (X2) and English achievement (Y) because 
the value of rxy is higher than r-table (0.629 > 0.227); 3) there is a positive 
correlation between students‟ interest in game activities (X1) and students‟ 
extrinsic motivation (X2) toward English achievement (Y) because the value of F 
change is 0.000 < 0.05 and the score of correlation coefficient R = 0.693. So, the 
value of rxy is higher than r-table (0.693 > 0.227). The coefficient of determination 
between students‟ interest in game activities and students‟ extrinsic motivation 
toward English achievement is 0.480. It means that 48% variation of English 
achievement is influenced by students‟ interest in game activities and students‟ 
extrinsic motivation while 52% is influenced by other factors. The researcher 
concluded that students‟ interest in game activities and students‟ extrinsic 
motivation influences students‟ English achievement. 
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CHAPTER I 
INTRODUCTION 
 
In this chapter, the researcher discusses about several significant points 
before conducting this research. It consists of background of the study, problem 
identification, limitation of the problem, problem formulation, objective of the 
study, benefits of the study, and definition of key terms. 
A. Background of the Study 
Language is a form of communication whether spoken, written, or 
signed that is based on a system of symbols. By language, we can express our 
mind, wishes, and ideas. And one of the languages used by many people 
around the world is English. As we know that English is a universal language, 
therefore it is very important for us to master English well. Like Indonesian 
people whose original language is Indonesian, but when we meet tourists like 
Thailand or China that have different language backgrounds, we tend to 
communicate in English. It can be said that English plays an important role as 
a media of communication such as interacting with people, creating 
relationship, and exchanging information. 
English plays a very important role in Indonesia. English happens to 
be the native language of the developed countries whose economy, 
technology, and politic are very influential. Fauziati (2002: 188) states that 
the study of English continues to occupy an important place in our 
educational curriculum. English subject in Indonesia is taught from 
elementary school until the university. At elementary school, English is 
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regarded as a local content. And then at secondary schools, English is a 
compulsory subject. Meanwhile at the universities, English is an additional 
subject. 
The successful of learning English in Indonesia can be seen from the 
achievement who achieved by the students. Longman (2003: 12) defines that 
achievement is something important that you succeed in doing by your own 
efforts. It can be said that if the students wants to get the good score on 
English subjects, they need effort to reach it. But if they do not have effort 
when they want doing something, it is impossible to get good score on 
English subject. So, English achievement means an indicator of the successful 
in learning English which is achieved by a student. Beside that, there are 
many factors that influence the achievement of the students. 
Syah (2006: 132) states that there are three factors that can influence 
the achievement; approach to learning, internal factors, and external factors. 
Approach to learning is the effort of the student self in learning process like 
their methods or strategies to get a good achievement. Meanwhile the internal 
factors are the factors that come from the student self. One of the internal 
factors is interest. Slameto (2010: 180) defines that interest is someone‟s 
desire on something or activity which they take with willingness. When the 
students interest with something, they will do with their own will. So, they do 
without coercion from the others. 
Based on interview with the students in SMA Muhammadiyah 1 
Karanganyar, the researcher found that there is a positive response given by 
the students when they learn using games. They said that they are very 
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enthusiastic and passionate taking English subjects in the classroom when the 
teacher use games in teaching learning process, such as guessing games, 
arranging games, matching games, board games and role-play games. The 
students also add that they can very easily comprehend the materials given by 
the teacher. It is related to Fauziati (2002: 174) that argue games can be a 
useful medium for teaching foreign language to the students. 
Game activities are one of the way to make the students interest in 
learning English. Besides game activities are enjoyed and fun, there are many 
advantages of games. Ersoz (2000: 4) defines that games are highly 
motivating because they are amusing and interesting. Games can be used to 
give practice in all language skills like reading, speaking, writing, and 
listening. Games also increase students‟ proficiency. Playing games in the 
classroom can enormously increase students‟ ability in using language 
because the students have a chance to use language with a purpose in the 
situations provided. So, the students‟ interest in game activities means a great 
desire of the student self in learning English using games given by the 
teacher. Masri and Najar (2014: 151) found that games have an influence on 
students‟ achievement. The use of games in teaching learning process can 
increase the students‟ achievement on English subjects. 
Then, the other factor is external factors. The external factors are the 
factors which come from the outside of the student such as family 
environment and school environment. Based on interview with the students in 
SMA Muhammadiyah 1 Karanganyar, the researcher found that the teacher 
plays very important role in learning process. It begins when the teacher asks 
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the students to answer the questions that are already available on the board. 
To make the students more passionate about the questions, the teacher 
promise will give points to the students who actively answer the questions. 
This way makes the students seriously to come in front of the class to answer 
the questions. Then, there are family environment that also affect the students 
in learning. For example, parents promise to give a prize to their child if 
he/she gets good scores on English subjects. It can be concluded the 
explanation that has been described by the researcher is a form of motivation. 
Harmer (2001: 51) contributes that motivation is some kind of internal 
drive which pushes someone to do things in order to achieve something. 
Choosri and Intharaksa (2011: 12) found that motivation has positive 
relationship with the students‟ achievement on English subjects. Motivation 
can determine the students‟ success in learning English. The higher of 
motivation in the students, the greater of success the student achieves in 
learning English. Maehr and Meyer (in Brophy, 2004: 3-4) adds that 
motivation are hypothetical constructs used to explain why people are doing 
what they are doing. Motivation are distinguished from related constructs 
such as goals (the immediate objectives of particular sequences of behavior) 
and strategies (the methods used to achieve goals and thus to satisfy motives). 
Motives are usually construed as relatively general needs or desires 
that energize people to initiate purposeful action sequences. In contrast, goals 
(and related strategies) tend to be more specific and to be used to explain the 
direction and quality of action sequences in particular situations (Thrash & 
Elliot, in Brophy, 2004: 4). And from the explanation above, that is one of 
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motivations that come from outside of the students. We can also call it 
extrinsic motivation. Brown (2001: 76) says that extrinsic motivation are 
carried out in anticipation of a reward from outside like money, prizes, 
grades, and even certain types of positive feedback. This is accordance with 
the explanation that the researcher says before. 
From the description above, the researcher wants to prove whether 
there is a correlation between students‟ interest in game activities and their 
English achievement, students‟ extrinsic motivation and their English 
achievement, students‟ interest in game activities and students‟ extrinsic 
motivation toward their English achievement. Therefore, the researcher 
interests to conduct the research entitled “A Correlation Study between 
Students’ Interest in Game Activities and Students’ Extrinsic Motivation 
toward English Achievement at Second Grade Students of SMA 
Muhammadiyah 1 Karanganyar in Academic Year 2017/2018”. 
B. Problem Identification 
Based on the background of the study, the problems can be identified 
as follows: 
1. The students‟ interest in game activities determines the students‟ 
achievement on English subject. 
2. There is any correlation between students‟ interest in game activities and 
English achievement. 
3. The students‟ extrinsic motivation determines the students‟ achievement 
on English subject. 
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4. There is any correlation between students‟ extrinsic motivation and 
English achievement. 
5. The students‟ interest in game activities and students‟ extrinsic 
motivation are the factor that can influence students‟ English 
achievement. 
C. Limitation of the Problem 
To avoid the extended of the discussion in this research, the researcher 
limits the scope of the research on three variables. They are students‟ interest 
in game activities, students‟ extrinsic motivation, and English achievement. 
The students‟ interest in game activities refers to a great desire of the student 
self in learning English using games given by the teacher. One of the game 
activities is matching games. While, the students‟ extrinsic motivation refers 
to motivation that comes from outside of the students in learning English, for 
example motivation that comes from the teacher, parents, school, and the 
society where the students live in. Then, English achievement refers to an 
indicator of the successful in learning English which is achieved by a student. 
The students as the object of this research are the second grade students of 
SMA Muhammadiyah 1 Karanganyar in academic year 2017/2018. 
D. Problem Formulation 
The problem of the study can be formulated into the following 
questions: 
1. Is there any positive correlation between students‟ interest in game 
activities and English achievement at second grade students of SMA 
Muhammadiyah 1 Karanganyar in academic year 2017/2018? 
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2. Is there any positive correlation between students‟ extrinsic motivation 
and English achievement at second grade students of SMA 
Muhammadiyah 1 Karanganyar in academic year 2017/2018? 
3. Is there any positive correlation between students‟ interest in game 
activities and students‟ extrinsic motivation toward English achievement 
at second grade students of SMA Muhammadiyah 1 Karanganyar in 
academic year 2017/2018? 
E. Objective of the Study 
Based on the formulation of the problem above, the researcher 
formulates the objective of the study as follows: 
1. To find out whether there is a positive correlation between students‟ 
interest in game activities and English achievement at second grade 
students of SMA Muhammadiyah 1 Karanganyar in academic year 
2017/2018. 
2. To find out whether there is a positive correlation between students‟ 
extrinsic motivation and English achievement at second grade students of 
SMA Muhammadiyah 1 Karanganyar in academic year 2017/2018. 
3. To find out whether there is a positive correlation between students‟ 
interest in game activities and students‟ extrinsic motivation toward 
English achievement at second grade students of SMA Muhammadiyah 1 
Karanganyar in academic year 2017/2018. 
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F. Benefits of the Study 
There are two kinds of benefit in this study, namely theoretical benefit 
and practical benefit. The expected benefits of the study both theoretical and 
practical are: 
1. Theoretical Benefit 
The researcher hopes that this study can broaden everyone‟s 
knowledge and information about the correlation between students‟ 
interest in game activities and students‟ extrinsic motivation toward 
English achievement. The researcher also hopes that the result of this 
study will give a contribution to everyone who is interested in correlation 
research and everything that deals with the topic of this study. 
2. Practical Benefit 
a. For the students, the result of the study can give information that 
students‟ interest in game activities and students‟ extrinsic motivation 
are needed in order to get a good achievement on English subject. 
b. For the teacher, the result of the study was expected to help the 
English teacher in designing the material, realizing the important of 
motivation and the use of games activities in teaching learning 
process. 
c. For the other researcher, the result of this study can be used as 
additional knowledge or reference to conduct the similar research that 
have relation with students‟ interest in game activities, students‟ 
extrinsic motivation, and English achievement. 
 
26 
 
G. Definition of Key Terms 
1. Correlation 
Fraenkel et al (2012: 331) says that correlation research is research that 
involves collecting data in order to determine the degree to which a 
relationship exists between two or more variables. 
2. Interest 
Elliott et al (2000: 349) states that interest is an enduring characteristic 
expressed by a relationship between a person and a particular activity or 
object. 
3. Game 
Hadfield (in Brewster et al, 2002: 10) explains that a game is an activity 
with rules, goal and element of fun. 
4. Motivation 
Harmer (2001: 51) defines that motivation is some kind of internal drive 
which pushes someone to do things in order to achieve something. 
5. English Achievement 
Longman (2003: 12) writes that achievement is something important that 
you succeed in doing by your own efforts. English achievement having 
means an indicator of English learning success which is achieved by a 
student. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
This chapter covers some theory as the literary review of this study. The 
theories related to the topic are useful for the researcher to conduct the research. 
The theories as follows: 
A. Theoretical Description 
1. Review on Students’ Interest in Game Activities 
a. The Definition of Interest 
Interest plays an important role in learning activity. Interest 
gives contribution for the students to encourage their spirit in learning. 
Here are some theories of interest that put forward by experts. Elliott 
et al (2000: 349) says that interest is an enduring characteristic 
expressed by a relationship between a person and a particular activity 
or object. While, Deci (in Elliott et al, 2000: 349) adds that interest 
occurs when a student‟s needs, capacities, and skills are a good match 
for the demands offered by a particular activity. That is, the tasks 
students find more interesting are the ones that provide opportunities 
to satisfy their needs, challenge skills they have and care about 
developing, and demand that they exercise capacities that are 
important to them. Thus, the interest students show in an activity or in 
an area of knowledge predicts how much they will attend to it and 
how well they process, comprehend, and remember it. 
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Renninger et al (in Dornyei and Ushioda, 2011: 93) explains 
that interest describes both a state of heightened affect and a 
developing predisposition to reengage work with particular domain 
content (e.g. music, science). Interest is identified based on learner‟s 
feelings, principled knowledge, and value for particular domain 
content, and evolves over time through interactions with the others 
and objects/activities in the environment. Meanwhile, Sardiman 
(2016: 76) argues that interest is a condition that occurred when 
someone see characteristic of situation that is correlated with his or 
her own need and desire. 
Bernard (in Sardiman, 2016: 76) adds that interest arises not 
suddenly or spontaneously, but interest arises as a result of 
participation, experience, habits at the time of study or work. 
Whereas, Syah (2006: 136) defines that interest is a high inclination 
and passion or a great desire for something. Schunk et al (2008: 316) 
states that interest refers to self involvement on something that he/she 
liked and desired in an activity. Slameto (2010: 180) contributes that 
interest is someone‟s desire on something or activity which they take 
with willingness. When the students interest with something, they will 
do with their own will. It means that interest cannot be forced from 
outside of the student self. Based on the definition above, it can be 
concluded that interest is motivation comes from the student self that 
drive him to do something without being forced. 
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b. Types of Interest 
Krapp, Hidi, and Renninger (1992: 6-10) defines that there are 
two types of interest: 
1) Individual Interest 
Individual interest refers to a person‟s interest-oriented 
actions to result from a multi-level process of action regulation. 
Individual interest represents personality-specific orientations, 
reference valuations, or an awareness of possibilities for action. 
Interests provide important categories for action goals in these 
situations, where one is free to do as one pleases (reference value 
aspect). Then, there are at least two different ways in which 
individual interest can be conceptualized: individual interest as 
disposition and individual interest as actualized state. 
Dispositional interests are relatively enduring characteristics or 
general orientations to action. While, actualized interest is 
believed to arise out of an interaction between internal and 
external conditions. 
2) Situational Interest 
Situational interest is used to describe interest that is 
generated primarily by certain conditions and/or concrete objects 
(e.g. texts, film) in the environment. Like individual interest, 
situational interest can be described from the perspective of either 
the cause, the conditions that induce interest, or the perspective of 
the person who is interested. Situational interest also is not unique 
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to the individual but tends to be common across individuals. The 
example of situational interest are the way in which individuals 
react to seductive details, surprise-ending stories, and interesting 
sentences in text. 
c. The Indicators of Interest 
Skinner (1984: 338) defines that there are some indicators of 
interest: 
1) Pleasure 
Pleasure is supposed to be derived from simply watching 
movement of people and objects. Students learn to avoid activities 
that make them unsatisfied and they don‟t want to do the activities 
repeatedly. It is clear that pleasure will emerge one‟s interest in 
object satisfying him or her. Student who has pleasure in learning 
English, he or she will learn happily and not feel forced. By 
pleasure to learn English, the learning interest will arise and it 
gives positive impact on learning outcomes. 
2) Consciousness 
A person can be said to be interested in something if he or 
she has consciousness. The consciousness always exists in every 
student because the student will be interested in something if he or 
she is conscious that the objects are interesting. 
3) Willingness 
Willingness means a motivational desire that is directed to 
the purpose of life controlled by thought. This motivational desire 
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will produce a will, attention and concentration to a given object; 
then the interest of the individual will appear. 
4) Attention 
Attention is the concentration or activity of our souls 
toward observation, understanding, and so on by ignoring the 
others. When a student observes an object, he or she perceives 
only what he pays attention to or is interested in. By seeing the 
attention of the students, it can be known whether he is interested 
in the object or not. 
d. Factors Affecting Interest 
According to Crow and Crow (1963: 159), there are three 
factors which influence interest. They are: 
1) Inner Urges 
Inner urges is the factor that comes from the inside of the 
individual. It deals with preferences. Inner urges drive people to 
do something related to their interest. 
2) Social Motive 
Social motives come from the outside of the individual. This 
factor brings some certain purposes. For example if student 
interest in self improvement that student will study because he 
wants to gains approval of one‟s relatives and friends. 
3) Emotional Factors 
This factor is linked with feeling and emotion. If the individual 
succeeds in doing the activity, he or she will be satisfied and 
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pleased. On the contrary, if he or she fails, it will cause a loss of 
interest. 
e. The Role of Interest 
Interests play an important role in a person‟s life and have a 
great impact on the person‟s behavior and attitudes. According to 
Hurlock (1978: 420), interest provides some feeling as follows: 
1) Interest provides motivation to learn 
An interest is something with which the student identifies his 
personal well-being. When a student sees something will benefit 
him, he becomes interested in it then motivates learning. As long 
as student finds something satisfying he continues to be interested 
in it. 
2) Interest provides the students to reach something 
The student who has a strong need for championship will direct 
his energies into activities that will bring him into contact with 
others.  
3) Interest adds enjoyment to any activity the individual engage 
It means that if they are interested in an activity, their experiences 
will be higher and more enjoyable in results, and of course to their 
achievement. 
f. The Definition of Games 
Games are a useful strategy to encourage learning a foreign 
language. Games help and encourage many learners to sustain their 
work and interest. Games also help the teacher to create contexts in 
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which the language is useful and meaningful. Here are some theories 
of game that put forward by experts. According to Hadfield (in 
Brewster et al, 2002: 10), a game is an activity with rules, goal and 
element of fun. While, Martin (in Brewster et al, 2002: 5) writes that it 
is „any fun activity which gives the students opportunity to practice 
the foreign language in a relaxed and enjoyable way‟. Games may be 
simple and require very little planning or may need quite a bit of 
preparation and the use of special materials, such as dice, boards, or 
picture, word or sentence cards. Some games are competitive, with 
teams or individuals working towards being the „winner‟. Other game 
are cooperative, where teams or pairs work together to achieve a 
common goal, such as drawing a picture or solving a puzzle. 
Longman (2003: 662) states that game is an activity or sport in 
which people compete with each other according to agreed rules. 
Wright et al (in Masri & Najar, 2014: 145) defines that game is often 
associated with fun, one most not lose sight of their pedagogical 
value, particularly in second language teaching. Meanwhile, Fauziati 
(2002: 174) argues that games can be a useful medium for teaching 
foreign language to the students. Instead of having a fun the students 
also learn a new language. From the explanation above, it can be 
concluded that game is a fun activity that having rules and encourage 
many learners to sustain their work and interest. 
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g. Types of Game 
Hadfield (in Brewster et al, 2002: 10) proposes that there are 
two kinds of games namely competitive games and cooperative 
games. Competitive games are games in which the players or team 
race to be the first in reaching goal. While cooperative games are 
games in which the players or team works together towards a common 
goal. Furthermore, Hadfield (in Ketterlinus, 2017: 4-5) explains two 
taxonomies to classify language games. The first one categorizes 
language games into two groups: linguistic games and communicative 
games. Linguistic games focus on accuracy. For instance uses the 
correct synonym and antonym whereas communicative games focus 
on successful communication. For instance work in pairs and try to 
spot the differences between two pictures. The second taxonomy 
classifies language games into more categories. Hadfield (in 
Ketterlinus, 2017: 4-5) defines the several games: 
1) Sorting, ordering, or arranging games 
For example, students have a set of cards with different nouns for 
different food categories on them such as fruits, vegetables, dairy, 
poultry and meat. They work in teams to sort the cards under the 
right category for instance strawberries go under fruits etc. the 
team that completes the task first, wins the game. 
2) Information gap games 
In such games, students work in pairs asks and answer questions to 
fill in the chart with missing information on a given character from 
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the course book. For instance, one person might have information 
on the character‟s age, profession, and marital status whereas the 
other person has information on the same character‟s hobbies, 
favorite food, and travelling experiences. They ask and answer 
questions until both partners have a complete information chart. 
3) Guessing games 
These games can help language learners practice making yes or no 
questions. The students can work in pairs or in groups. The teacher 
provides one students with the name of a character such as a world 
leader. The other students can ask 20 yes or no questions to figure 
out who the person is. 
4) Search games 
These games provide the students with the opportunity to practice 
providing and seeking information in the target language. They 
help students to get to know their fellow classmates and encourage 
them to communicate with everyone in the classroom. During 
search games, each student has a chart and with set of categories. 
For instance, like vegetarian, an athlete, musician, multilingual, 
etc. They walk around and ask questions until they have a name 
under each category. 
5) Matching games 
These games are based on a system of memory training also 
known as the Pelmanism principle, named after Christopher Louis 
Pelman, a British psychologist. During such games, students select 
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matching cards from memory from a set of cards laid faced down. 
For instance, the teacher places 40 word cards composed of 20 
pairs face down in random order. Each student turns over two 
cards at a time, with the goal of turning over a matching pair from 
memory. 
6) Labeling games 
During these games, students work in pairs and match labels and 
pictures. Labeling games help improve vocabulary learning. 
7) Board games 
Scrabble and Catch Phrase are among the most popular board 
games that help practice newly acquired vocabulary. 
8) Role-play games 
These games require the students to play roles based on real life 
situations. For instance, students work in pairs, one plays the role 
of a waiter and the other one plays the role of the customer at a 
restaurant. They use their language knowledge to order food and 
pay the bill. They are also required to calculate the tip based on the 
tipping etiquette where the target language is spoken. 
9) Digital learning games 
Educational science associates a range of possible benefits to the 
use of digital learning games also referred to as serious games. 
Such games are active, focus on problem solving, and provide 
rapid feedback that can contribute to increase interest in learning. 
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h. Interest in Game Activities 
Syah (2006: 136) defines that interest is a high inclination and 
passion or a great desire for something. It means interest comes from 
the student self. And one of interests that come from inside of the 
students is interest in game activities. Game activities are one of the 
way to make the students interest in learning English. Game activities 
provide the opportunity for the language learners to explore and apply 
newly acquired language skills in a fun and relaxed way. The kinds of 
game activities are guessing games, arranging games, matching 
games, board games, labeling games, search games, role-play games, 
and digital learning games. 
Sigurdardottir (2010: 10) says that although games can usually 
be modified to suit students of various ages, there are certain 
characteristics in games that appeal to children within specific age 
groups. For children age 6-8 repetition is very common in games, 
rules are often few, and the games usually do not take a very long 
time. When it comes to children age 9-11 they have patience for 
longer games, which often include much more suspense. Also when 
children reach this age they start to be able to augment the games 
themselves, for example to bend the rules to make the game more 
suited for their group. For children older than 12 games are often 
much more planned and they often emphasize teams and teamwork. 
Ersoz (2000: 4) states that games are highly motivating 
because they are amusing and interesting. Games can be used to give 
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practice in all language skills like reading, speaking, writing, and 
listening. Games also increase students‟ proficiency. Playing games in 
the classroom can enormously increase students‟ ability in using 
language because the students have a chance to use language with a 
purpose in the situations provided. Based on the explanation above, 
we can concluded that interest in game activities means a great desire 
of the student self in learning English using games given by the 
teacher. Skinner (1984: 338) states that there are 4 indicators to 
measure the students‟ interest. They are: pleasure, consciousness, 
willingness, and attention. 
2. Review on Students’ Extrinsic Motivation 
a. The Definition of Motivation 
Motivation is an important thing for everyone. Motivation in a 
person can determine the success or failure of an action. There are 
many definition of motivation. Harmer (2001: 51) defines that 
motivation is some kind of internal drive which pushes someone to do 
things in order to achieve something. Whereas, Dornyei (2001: 7) says 
that motivation explains why people decide to do something, how 
hard they are going to pursue it and how long they are willing to 
sustain the activity. Meanwhile, Brophy (2004: 2) states that 
motivation is subjective and focused on the reasons behind our 
choices and actions. 
While, Maehr and Meyer (in Brophy (2004: 3-4) explains that 
motivation is a theoretical construct used to explain the initiation, 
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direction, intensity, persistence, and quality of behavior, especially 
goal-directed behavior. Motives are hypothetical constructs used to 
explain why people are doing what they are doing. Motives are 
distinguished from related constructs such as goals (the immediate 
objectives of particular sequences of behavior) and strategies (the 
methods used to achieve goals and thus to satisfy motives). Brophy 
(2004: 4) also add that students‟ motivation is rooted in students‟ 
subjective experiences, especially those connected to their willingness 
to engage in lessons and learning activities and their reasons for doing 
so. Furthermore, Brown (2001: 72) explains that motivation is the 
extent to which you make choices about goals to pursue and the effort 
you will devote to that pursuit. 
McDonald (in Sardiman, 2016: 73) emphasizes that motivation 
is changing energy inside a person marked by the appearing of feeling 
and preceded by the appearance of a response to the goal. Slavin 
(2009: 99) suggests that motivation as internal process which is 
activate, guide, and maintain behavior from time to time. In simple 
way, motivation is something caused someone to walk, keep him 
walk, and direct wherever he try to walk. Elliot et al. (2000: 332) 
contributes that there are several functions of motivation; motivation 
increases an individual‟s energy and activity level, motivation directs 
an individual toward certain goals, motivation promotes initiation of 
certain activities and persistence in those activities, and motivation 
affects learning strategies and cognitive processes an individual 
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employs. From the explanation above, we can conclude that 
motivation is the drive from inside or outside of person who can 
determine a success or failure of person in doing something that he or 
she wants to achieve. 
b. Types of Motivation 
There are two types of motivation. They are intrinsic 
motivation and extrinsic motivation. The definition is as follows: 
1) Intrinsic Motivation 
Deci (in Brown, 2001: 76) states that intrinsic motivation is 
real activity without receive reward from other. People tends to do 
something or activities because own will and not because they 
want to receive reward. The purpose of intrinsic motivation is 
bringing about certain internally rewarding consequences, namely, 
feelings of competence and self-determination. Whereas, Harmer 
(2001: 51) adds that intrinsic motivation is comes from within the 
individual. Thus a person might be motivated by the enjoyment of 
the learning process itself or by a desire to make themselves feel 
better. Meanwhile, Ur (1996: 280) defines that intrinsic motivation 
is the generalized desire to invest effort in the learning for its own 
sake.  
2) Extrinsic Motivation 
Deci (in Brown, 2001: 76) says that extrinsic motivation is 
carried out in anticipation of a reward from outside and beyond 
self. The kinds of extrinsic motivation like money, gift/reward, 
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grades and even certain types of positive feedback. Someone tends 
to do this because want to avoid punishment, even though in 
intrinsic motivation, someone view avoid punishment as a 
challenge that can build their sense of competence and self-
determination. Meanwhile, Harmer (2001: 51) adds that 
motivation is caused by any number of outside factors, for 
example, the need to pass an exam, the hope of financial reward, 
or the possibility of future travel. Ur (1996: 277) defines that 
extrinsic motivation is that which derives from the influence of 
some kind of external incentive, as distinct from the wish to learn 
for its own sake or interest in tasks. Many sources of extrinsic 
motivation are inaccessible to the influence of the teacher: for 
example, the desire of students pleases some other authority figure 
such as parents, their wish to succeed in an external exam, or peer-
group influences. 
c. The Indicators of Extrinsic Motivation 
Dornyei and Ushioda (2011: 24) state that there are several 
indicators of extrinsic motivation: 
1) External regulation 
It refers to the least self-determined from of extrinsic motivation, 
coming entirely from external sources such as rewards or threats 
(e.g. teacher‟s praise or parental confrontation). 
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2) Introjected regulation 
It involves externally imposed rules that the student accepts as 
norms to be followed in order not to feel guilty (e.g. rules against 
playing truant). 
3) Identified regulation 
It occurs when the person engages in an activity because he or she 
highly values and identifies with the behavior, and sees its 
usefulness (e.g. learning a language which is necessary to pursue 
one‟s hobbies or interests). 
4) Integrated regulation 
It is the most developmentally advanced from of extrinsic 
motivation, involving choice behavior that is fully assimilated 
with the individual‟s other values, needs and identity (e.g. learning 
English because proficiency in it is part of an educated 
cosmopolitan culture one has adopted. 
d. Factors Affecting Students’ Motivation 
According to Elliot (2000: 345), there are some factors that 
affect students‟ motivation, as follows: 
1) Anxiety 
Anxiety is feeling of uneasiness, apprehension or fear 
about what might happen. It happens in some conditions not in all 
condition. Elliot called it as situational anxiety. It is a tendency to 
be sources of anxiety for students: teacher, examinations, peers, 
social relations, and achievement, what girls think of boys, what 
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boys think of girls, like or dislike of subjects, and distance from 
home for younger students. Anxiety affects the student‟s 
performance and their achievement in learning. Students who have 
low anxiety will not have spirit to learn something, but if students 
have very extremely anxiety; they won‟t adaptive in learning. 
2) Curiosity and Interest 
Curiosity is student‟s beliefs about something based on 
their emotion and cognitive which is occurs when they realize 
there is a conflict with their beliefs about the world is not true and 
they will found the true believes about the world. On the other 
hand, interest is an enduring characteristic expressed by a 
relationship between a person and a particular activity or object. 
By comparison, curiosity is more fleeting. Interest occurs when a 
student‟s needs, capacities, and skills are a good match for the 
demands offered by a particular activity. 
3) Locus of Control 
Locus on control is described as the cause of behavior. 
There are two kinds of locus of control. If students believe they 
have little control over the consequences of their actions, they are 
said to have an external locus of control. But, if they believe they 
can control what happens to them, they are thought to have an 
internal locus of control. For example, if students believe that 
success and rewards come from skill and not luck, they then 
assume that they have control over their own destinies. On the 
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other hand, if students believe that rewards come from luck and 
not skill, they assume that they have little control over their own 
destinies. 
4) Learned Helplessness 
For some students the best opportunity for change may be 
in the classroom, and if this chance is lost, they may experience a 
condition called learned helplessness. Three components of 
learned helplessness have particular pertinence for the classroom, 
like failure to initiate action, failure to learn, and emotional 
problems (frustration, depression, and incompetence occur 
frequently. 
5) Self-efficacy 
Self-efficacy refers to persons‟ beliefs in their own 
capabilities to exert control over aspects of their lives. Self-
efficacy theory suggests that efficacy beliefs are the product of 
one‟s own performances, vicarious experiences, verbal persuasion 
from others, and emotional arousal. Students who believe they are 
not efficacious in coping with environmental demands tend to 
focus on their inefficiency and exaggerate potential difficulties. 
6) Students‟ Environment 
Students‟ environment, such as their classroom 
environment, their multicultural background, and technology may 
also affect learning motivation. Classroom environment with the 
accompany of high technology learning medial will encourage and 
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motivate students to learn because it is easy for them to access any 
information they want to get. Learning strategy which is used in 
classroom is believed in affecting students‟ learning motivation. If 
the strategy is joyful, the students‟ motivation will arise. 
Furthermore, multicultural class will bring the different effect in 
students‟ learning motivation. The students who are proud of their 
background will have the higher motivation than they who are not. 
Thus conditions demand the teacher to make sure all of those 
students reach their immediate success. It can be done by 
assigning task within their capability and rewarding them for their 
successful performance. 
e. Characteristics of Motivated Learners 
According to Naiman et al (in Ur, 1996: 275) there are several 
characteristics of motivated learners: 
1) Positive task orientation 
The learner is willing to tackle tasks and challenges, and has 
confidence in his or her success. 
2) Ego-involvement 
The learner finds it important to succeed in learning in order to 
maintain and promote his or her own (positive) self-image. 
3) Need for achievement 
The learner has a need to achieve, to overcome difficulties and 
succeed in what he or she sets out to do. 
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4) High aspirations 
The learner is ambitious, goes for demanding challenges, high 
proficiency, top grades. 
5) Goal orientation 
The learner is very aware of the goals of learning, or of specific 
learning activities, and directs his or her efforts towards achieving 
them. 
6) Perseverance 
The learner consistently invests a high level of effort in learning, 
and is not discouraged by setbacks or apparent lack of progress. 
7) Tolerance of ambiguity 
The learner is not disturbed or frustrated by situations involving a 
temporary lack of understanding of confusion; he or she can live 
with these patiently, in the confidence that understanding will 
come later. 
f. Sources of Motivation 
According to Harmer (2001: 51-52), there are several source of 
motivation: 
1) The society we live in 
Outside any classroom there are attitudes to language 
learning and the English language in particular. How important is 
the learning of English considered to be in the society? In a school 
situation, for example, is the language learning part of the 
curriculum of high or low status? All these views of language 
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learning will affect the student‟s attitude to the language being 
studied, and the nature and strength of this attitude will, in its turn, 
have a profound effect on the degree of motivation the student 
brings to class and whether or not that motivation continues. Even 
where adult students have made their own decision to come to a 
class to study English, they will bring with them attitudes from the 
society they live in, developed over years, whether these attitudes 
are thoroughly positive or somewhat negative. 
2) Significant others 
Apart from the culture of the world around students, their 
attitude to language learning will be greatly affected by the 
influence of people who are close to them. The attitude of parents 
and older siblings will be crucial. Do they approve of language 
learning and clearly show that they are more concerned with those 
subjects than with the student‟s success in English? The attitude of 
a student‟s peers is also crucial. If they are critical of the subject or 
activity, the student‟s own motivation may suffer. If they are 
enthusiastic learners, however, they may take the student along 
with them. 
3) The teacher 
Clearly a major factor in the continuance of a student‟s 
motivation is the teacher. An obvious enthusiasm for English and 
English learning, in this case, would seem to be prerequisites for a 
positive classroom atmosphere. 
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4) The method 
It is vital that both teacher and students have some 
confidence in the way teaching and learning take place. When 
either loses this confidence, motivation can be disastrously 
affected, but when both are comfortable with the method being 
used, success is much more likely. 
3. Review on English Achievement 
a. The Definition of Achievement 
Achievement is important thing to measure how far our effort 
and skill can be reach. It is as a result of our activity which we have 
done, especially in learning. Here are some theories of achievement 
that put forward by experts. Brown (2004: 47) says that achievement 
test is related directly to classroom lessons, units, or even a total 
curriculum. Achievement tests are (or should be) limited to particular 
material addressed in a curriculum within a particular time frame and 
are offered after a course has focused on the objectives in questions. 
Achievement test can also serve the diagnostic role of indicating what 
a student needs to continue to work on in the future, but the primary 
role of an achievement test is to determine whether course objectives 
have been met and appropriate knowledge and skills acquired by the 
end of a period of instruction. 
Meanwhile Longman (2003: 12) states that achievement is 
something important that you succeed in doing by your own efforts. 
Ur (1991: 44) defines that an achievement measures how much the 
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material taught in a given course, or part of one, has in fact been 
learned. Whereas, Santrock (2011: 521) contributes that an 
achievement is intended to measure what the student has learned or 
what skills the student has mastered. 
Travers (1970: 447) adds that achievement is the result, the 
successfulness, the extent or ability, the progress in learning education 
experiences that the individual indicates relation with his or her 
educational learning. Achievement concerns with what someone has 
actually learnt whereas aptitude is the potential for learning 
something. From the definition above, it can be conclude that 
achievement is the result of learning or test and it can be gotten by 
learning process and efforts. The result is presented in score.  
b. Types of Achievement 
Bloom (in Cullinane, 2009: 1-4) explains that achievement can 
be divided into three domains. They are: 
1) The cognitive domain (about knowing) 
This domain includes those objectives which deal with the 
recall or recognition of knowledge and the development of 
intellectual abilities and skills. This is the domain which is most 
central to the work of much current test development. It is the 
domain in which most of the work in curriculum development has 
taken place and where the clearest definitions of objectives are to 
be found phrased as descriptions of students behavior. In other 
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words, it can be said that cognitive domain is about the students‟ 
competency and result in mastering the lessons. 
The taxonomy is divided into six levels: 
a) Knowledge: recall data or information 
b) Comprehension: understand the meaning, the translation, 
interpolation, and interpretation of instructions and problems. 
State a problem in one‟s own words. 
c) Application: use a concept in a new situation or unprompted 
use of an abstraction. Applies what was learned in the 
classroom into novel situations in the work place. 
d) Analysis: separates material or concepts into component parts 
so that its organizational structure may be understood. 
Distinguishes between facts and inferences. 
e) Synthesis: build a structure or pattern from diverse elements. 
Put parts together to form a whole, with emphasis on creating 
a new meaning or structure. 
f) Evaluation: make judgments about the value of ideas or 
materials. 
2) The affective domain (about attitudes, feelings) 
This domain includes objectives which describe changes in 
interest, attitudes, and values, and the development of 
appreciations and adequate adjustment. Objectives in this domain 
are not stated very precisely; and, in fact, teachers do not appear 
to be very clear about the learning experiences which are 
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appropriate to these objectives. It is difficult to describe the 
behaviors appropriate to these objectives since the internal or 
covert feelings and emotions are as significant for this domain as 
are the overt behavioral manifestations. Then, the testing 
procedures for the affective domain are still in the most primitive 
stages. It means that the affective domain cannot be seen clearly 
but it is done by the students individually and differentially. 
Behaviors in this domain are classes into five separate 
categories: 
a) Receiving: is willing to notice a particular phenomenon 
b) Responding: makes response, at first with compliance, later 
willingly and with satisfaction 
c) Valuing: accepts worth of a thing 
d) Organization: organizes values; determines interrelationships; 
adapts behavior to value system 
e) Characterization: generalizes certain values into controlling 
tendencies; emphasis on internal consistency; later integrates 
these into a total philosophy of life or world view 
3) The psychomotor domain (about doing) 
This domain is so little done in secondary schools or 
colleges. The development of a classification of these objectives 
would is not always very useful at present. It can be stated that 
psychomotor is a domain of students‟ participation in learning 
practice that use movement during teaching and learning 
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activities. It is done usually in early or elementary school, it is 
perhaps that some of secondary or college‟s students use the 
domain of psychomotor. The levels of this domain are categorized 
as: reflex, fundamental movements, perceptual abilities, physical 
abilities, skilled movements, non-discursive communication. The 
last two categories seem likely to be well applicable to programs 
in the creative and professional areas. 
c. The Functions of Achievement 
According to Arifin (2012: 13), the main functions of 
achievement are: 
1) Achievement as the indicator of quality and quantity of 
knowledge which mastered by the students. 
2) Achievement as the information sources in improving the 
education innovation. It assumes that achievement can be used 
to support the students and increase the motivation in learning 
and also as feedback. 
3) Achievement as the indicator toward the acquisition of the 
students in following the learning process. 
4) Achievement as intern and extern indicator of education 
institution. Intern use to measure as indicator of productivity of 
an institution and evaluating the curriculum. Whereas, extern 
used as indicator of the students knowledge in society. 
5) Achievement as a source symbol about the psychological of 
the students in curiosity. 
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d. Factors That Can Influence Achievement 
Syah (2006: 132) argues that there are three factors that can 
influence the achievement: 
1) Internal factor 
This factor comes from the inside of the students. The students 
have an important role in this factor. The internal factors involve 
two factors. There are: 
a) The physiology factor 
This factors concern with the learner‟s body, like the health 
of the learners. The health of the learners can influence the 
spirit and the intensity of the learners in attending the 
instruction. 
b) The psychology factor 
The factors that includes in the psychology factor are 
intelligence, attitude, talent, interest and motivation. 
2) External factor 
This factor comes from the outside of the students. The external 
factor involves two factors. There are: 
a) Environment factor 
Environment divided to be nature and social environment. 
Nature environment is like air, temperature, and humidity. 
Social environment is the relationship between a person and 
his or her family, also a person and the society. 
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b) Instrumental factor 
Instrumental factor is factor that its existence and usage have 
been planned, it is appropriate to the study result that be 
hoped, such as building, facility, and class or school 
administration. 
3) Approach to learning 
This is the effort of the students in learning involving the methods 
and the strategies used by the students to carry out the activities. 
These efforts can help the students to get a good achievement. 
e. English Achievement 
English achievement means the result that has been reached by 
the students after following the learning process, especially English 
subject. Longman (2003: 12) states that achievement is something 
important that you succeed in doing by your own efforts. So, the 
students‟ achievement on English subject depends on the student self. 
If the student wants to get the good score on English subjects, they 
need effort to reach it. But if they do not have effort when they want 
doing something, it is impossible to get good score on English subject. 
English achievement also having means an indicator of 
English learning success which is achieved by a student with their 
effort. Then, the result on English achievement is shown in score. The 
score taken from students‟ daily test, such as speaking test, reading 
test, writing test, and listening test. To measure how far the ability of 
students on English subject, the teacher use test or evaluation. The 
55 
 
teacher do that because achievement is measure overall the students 
ability based on four skills of English that given in the classroom. 
B. Previous Related Study 
There are some researchers have conducted the research concern on 
students‟ interest, students‟ motivation, and achievement. The explanations 
about the finding of those researches are mentioned below. 
One of them is research entitled “The Correlation Study between 
Students’ Interest on English Lesson, Grammar Mastery and Their Reading 
Achievement on Descriptive Text of the Eighth Grade of MTs N Gondangrejo 
in the Academic Year of 2014/2015”. The research is conducted by Fitria 
Hida Nur Rahma, a student of English Education Department in Islamic 
Education and Teacher Training Faculty at The State Islamic Institute of 
Surakarta. The result of the research shown that (1) there is a positive 
correlation between students‟ interest on English lesson and their reading 
achievement with the coefficient of correlation robtained > rtable (0.768 > 0.361); 
(2) there is a positive correlation between grammar mastery and their reading 
achievement with the coefficient of correlation robtained > rtable (0.701 > 0.361); 
and (3) there is a positive correlation between students‟ interest on English 
lesson and grammar mastery toward their reading achievement with the 
coefficient of correlation robtained > rtable (0.790 > 0.361). 
The difference between the research that has done by Fitria Hida Nur 
Rahma and the research that has done by the researcher is the second 
variable. Fitria Hida Nur Rahma has conducted the research about grammar 
mastery whereas the researcher has conducted a research about students‟ 
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extrinsic motivation. The similarities are the first variable and the third 
variable that focus on students‟ interest and achievement. If the first and third 
variables in the research that conducted by Fitria Hida Nur Rahma wants to 
know about students‟ interest on English lesson and reading achievement, it is 
very contrast with the research conducted by the researcher. The researcher 
conducts the research about students‟ interest in game activities and English 
achievement. 
The second previous study is thesis entitled “A Correlation Study 
between Interest in English, Learning Motivation toward Reading 
Achievement at the Eleventh grade Students of SMA N 1 Sukodono in the 
Academic Year 2015/2016”. This research was done by Lina Susilowati, a 
student of English Education Department in Islamic Education and Teacher 
Training Faculty at The State Islamic Institute of Surakarta. The result of the 
research shown that (1) there is a positive correlation between students‟ 
interest in English and their reading achievement with the coefficient of 
correlation robtained is higher than rtable (0.56 > 0.381); (2) there is a positive 
correlation between students‟ learning motivation and their reading 
achievement with the coefficient of correlation robtained is higher than rtable 
(0.46 > 0.381); (3) there is a positive correlation between students‟ interest in 
English, students‟ learning motivation, and their reading achievement with 
the coefficient of correlation robtained is higher than rtable (3.59 > 3.40). 
The similarity between the research that has done by Lina Susilowati 
and the research that has done by the researcher is all the variables that focus 
on students‟ interest, students‟ motivation, and achievement. While the 
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difference is the research that conducted by Lina Susilowati wants to know 
about the correlation between interest in English, learning motivation and 
reading achievement. On the other hand, the research that conducted by the 
researcher focus on the relationship between students‟ interest in game 
activities, students‟ extrinsic motivation, and English achievement. 
The third previous study is international journal entitled “The Effect of 
Using Word Games on Primary Stage Students Achievement in English 
Language Vocabulary in Jordan”. This research was done by Dr. Amaal Al 
Masri (Pricess Alia University College) and Mrs. Majeda Al Najar (Al Balqa 
Applied University). The result of the research shown that there is a 
statistically significant difference at α = 0.05 between the achievement of the 
experimental group and that of the control group on the post-test in favor of 
the experimental group. This difference indicates that using word games for 
teaching English vocabulary for primary stage students may have had a 
positive effect on students‟ achievement English language. The mean score 
for the experimental group on the post-test was 82.09 while that of the control 
group was 77.05. 
The difference between the research in the third previous study and 
the research conducted by the researcher is the variable. The researcher 
correlate three variables in her research, there are students‟ interest in game 
activities, students‟ extrinsic motivation, and English achievement. While in 
the international journal focus on two variables only, there are word games 
and students‟ achievement. The similarities both of the research conducted by 
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the researcher and the international journal is it concern on relation between 
games and achievement. 
The fourth previous study is international journal entitled 
“Relationship between Motivation and Students’ English Learning 
Achievement: A study of the Second–year vocational certificate level Hatyai 
Technical College Students”. This research was done by Chalermporn 
Choosri (Student of Master degree in Teaching English as an International 
Language, Department of Languages and Linguistics, Faculty of Liberal Arts, 
Price of Songkla University) and Usa Intharaksa (Lecturer, Web-based 
instruction, Department of Languages and Linguistics, Faculty of Liberal 
Arts, Price of Songkla University). The result of the research shows that the 
correlation between motivation and their English learning achievement was 
significantly correlated with each other (r = 0.184, p < 0.05). 
The similarity between the research conducted by the researcher and 
the research in fourth previous study is it focuses on relation between 
motivation and achievement. While the difference between the research in the 
fourth previous study and the research conducted by the researcher is the 
variable. The researcher correlate three variables in her research, there are 
students‟ interest in game activities, students‟ extrinsic motivation, and 
English achievement. While in the fourth previous study focus on two 
variables only, there are students‟ motivation and students‟ English learning 
achievement. 
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C. Rationale 
1. The Correlation between Students‟ Interest in Game Activities and 
English Achievement 
For some students, English is considered as a difficult subject to 
master it. It happens because the students sometimes feel bored with the 
methods that used by the teacher in teaching learning process. Therefore, 
they do not pay attention to the lessons given by the teacher. And to 
measure how far the ability of students on English subjects can be seen 
from the achievement. One of the factors that can influence students‟ 
achievement on English subjects is interest. Schunk et al (2008: 316) 
states that interest refers to self involvement on something that he/she 
liked and desired in an activity. Interest gives contribution for the 
students to encourage their spirit in learning. When the students interest 
with something, they will do on their own will. It is also applied in game 
activities. 
From brief ideas above, it can be predicted that students‟ interest in 
game activities gives positive effect toward students‟ English 
achievement. The researcher assumes that the students who have high 
interest in game activities, the achievement on English subject are also 
high. 
2. The Correlation between Students‟ Extrinsic Motivation and English 
Achievement 
For many people, motivation is very important. Because 
motivation can determines the success or failure of an action. The higher 
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of motivation in a person, the greater of the success in learning he 
achieves. Someone who has not motivation in doing something tends to 
ignore something that he or she wants to achieve. Slavin (2009: 99) 
suggests that motivation as internal process which is activate, guide, and 
maintain behavior from time to time. Motivation construed as relatively 
general needs or desires that energize people to initiate purposeful action 
sequences. 
From brief ideas above, it can be predicted that students‟ extrinsic 
motivation also plays an important role increasing students‟ English 
achievement. The researcher assumes that the students who have high 
motivation in learning English will achieve better in English achievement 
than the students who have low motivation in learning English. 
3. The Correlation between Students‟ Interest in Game Activities and 
Students‟ Extrinsic Motivation toward English Achievement 
There are many factors which influence students‟ achievement on 
English subject which comes from the student self or from people around 
the student. Syah (2006: 132) states that the factors that can influence the 
achievement are internal factors and external factors. The internal factor 
usually comes from the students self such as interest. One of the interests 
is students‟ interest in game activities. Then, the external factor is 
motivation from the outside of the students or we can call it extrinsic 
motivation. Students‟ interest in game activities and students‟ extrinsic 
motivation are assumed have correlation with English achievement 
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because interest and motivation drive someone to do things in order to 
achieve something whether from inside or outside of the students. 
From brief ideas above, it can be predicted that students‟ 
achievement on English subject is greatly supported by two factors, 
namely students‟ extrinsic motivation and students‟ interest in game 
activities. The researcher assumes that students‟ interest in game 
activities and students‟ extrinsic motivation can contribute to English 
achievement. If the students have high motivation in learning and have 
high interest in game activities, the achievement on English subject is 
also high. 
D. Hypothesis 
Based on the rationale above, the researcher proposes the hypothesis 
as follows: 
1. There is a positive correlation between students‟ interest in game 
activities and English achievement at second grade students of SMA 
Muhammadiyah 1 Karanganyar in academic year 2017/2018. 
2. There is a positive correlation between students‟ extrinsic motivation and 
English achievement at second grade students of SMA Muhammadiyah 1 
Karanganyar in academic year 2017/2018. 
3. There is a positive correlation between students‟ interest in game 
activities and students‟ extrinsic motivation toward English achievement 
at second grade students of SMA Muhammadiyah 1 Karanganyar in 
academic year 2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses about research design, research setting, subject of 
the study, technique of collecting data, and technique of analyzing data. 
A. Research Design 
In this research, the researcher uses correlation research. McMillan 
and Schumacher (2001: 34) states that correlation research is concerned with 
assessing relationships between two or more phenomena (this type of study 
usually involves a statistical measure of the degree of relationship). The 
relationship measured is a statement about the degree of association between 
the variables of interest. The reason of choosing this design is the researcher 
wants to know the strength of the relation between two or more variables 
based on the correlation coefficient. 
Gay et al (2006: 11-12) defines that there are three possibility results 
of correlation research: positive correlation, negative correlation, and no 
correlation. Nunan (1992: 39) says that the extent of correlation is measured 
by a figure between -1 and 1. Perfect positive correlation would result in a 
score of 1. Perfect negative correlation would result in a score of -1. 
Based on the theories above, the three possible results are: 
1. Positive correlation: it means both variables improve or decrease at the 
same time. A correlation coefficient close to 1 that indicates a strong 
positive correlation. 
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2. Negative correlation: it means as the amount of one variable improve and 
the other decrease. A correlation coefficient close to -1 that indicates a 
strong negative correlation. 
3. No correlation: it indicates that there is no relationship among the 
variables. A correlation coefficient of 0 (zero) that indicates no 
correlation. 
In this research, the researcher examined the correlation between three 
variables. There are two independent variables and one dependent variable. 
1. The independent variable (predictor variable) 
a. The students‟ interest in game activities of second grade students at 
SMA Muhammadiyah 1 Karanganyar (X1). 
b. The students‟ extrinsic motivation of second grade students at SMA 
Muhammadiyah 1 Karanganyar (X2). 
2. The dependent variable (criterion variable) 
a. The English achievement of second grade students at SMA 
Muhammadiyah 1 Karanganyar (Y). 
The relationship of three variables is as follows: 
 
 
 
 
 
Figure 3.1: The relationship between students‟ interest in game activities, 
students‟ extrinsic motivation, and English achievement 
 
 
Students’ interest in 
game activities (X1) 
Students’ extrinsic 
motivation (X2) 
English achievement 
(Y) 
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B. Research Setting 
1. The Place of the Research 
This research was carried out at SMA Muhammadiyah 1 Karanganyar in 
academic year 2017/2018. It is located at Jl. Brigjen Slamet Riyadi No. 
12, Karanganyar. 
2. The Time of the Research 
The researcher was conducted the research from January until May 2018. 
 
Table 3.1 The Schedule of the Research 
No Activities 
Month 
January February March April May 
1. 
Making 
Proposal 
                    
2. 
Making 
Instrument 
                    
3. 
Revised 
Instrument 
                    
4. 
Taking Data 
Try Out 
                    
5. 
Taking 
Main Data 
                    
6. 
Analyzing 
Data 
                    
7. 
Report 
Result 
                    
 
C. Subject of the Study 
1. Population 
Fraenkel et al (2012: 91) says that population is the group to which 
the researcher would like the results of a study to be generalizable that 
includes all individuals with certain specified characteristics. The 
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population of this research is all the second grade students of SMA 
Muhammadiyah 1 Karanganyar in academic year 2017/2018. The total 
population of second grade students is 620 students. These students are 
distributed into 14 classes in two categories. There are 7 classes of XI IPA 
that consists of XI IPA ICT, XI IPA 1, XI IPA 2, XI IPA 3, XI IPA 4, XI 
IPA 5, and XI IPA 6. Then there are 7 classes of XI IPS that consists of 
XI IPS 1, XI IPS 2, XI IPS 3, XI IPS 4, XI IPS 5, XI IPS 6, and XI IPS 7. 
2. Sample 
Gay et al (2006: 601) explains that sample is a number of 
individuals, items, or events selected from a population for a study, 
preferably in such a way that they represent the larger group from which 
they were selected. Arikunto (2006: 134) says that if the population is less 
than 100, it‟s better for the researcher to take a whole of population as the 
sample. But if the population is more than 100, it can be taken between 
10-15% or 20-25% or more. In this research, the researcher took 2 classes 
as the sample. There are XI IPA ICT which consists of 35 students and XI 
IPA 1 which consists of 44 students. So, the total number of the students 
as the sample is 79 students. 
3. Sampling 
Fraenkel et al (2012: 106) states that sampling is the process of 
selecting a number of individuals (a sample) from a population, preferably 
in such a way that the individuals are representative of the larger group 
from which they were selected. In this research, the researcher uses 
cluster random sampling to get the representative sample. Fraenkel et al 
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(2012: 96) says that cluster random sampling is the selection of groups or 
individuals, called clusters, rather than single individuals. All individuals 
in a cluster are included in the sample; the clusters are preferably selected 
randomly from the larger population of clusters. The reasons of choosing 
cluster random sampling because this technique gives every member of 
population an equal chance of being selected in the research. 
The steps of selecting the class as follows: 
a. Making a list of all second grade classes into 2 categories. There are 
IPA and IPS. 
b. Giving each class categories a code 
c. Writing down each code of the class on a piece of paper and enrolling 
the piece. 
d. Filling the roll of paper into a box 
e. Shaking the box well and taking of the rolled papers. The chosen class 
category is XI IPA that consists of 7 classes, namely XI IPA ICT, XI 
IPA 1, XI IPA 2, XI IPA 3, XI IPA 4, XI IPA 5, and XI IPA 6. 
f. After that, to determine which class will be sampled, the researcher 
doing the same way as before. 
g. The chosen classes are XI IPA ICT and XI IPA 1 
D. Technique of Collecting Data 
To get deep understanding about the object of research, the researcher 
uses questionnaire and documentation as the technique to collect the data. 
The questionnaire is used to collect the data of students‟ interest in game 
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activities and students‟ extrinsic motivation. Meanwhile, documentation is 
used to collect the data of students‟ achievement on English subject. 
1. Instruments of Collecting Data 
a. Questionnaire 
Nunan (1992: 143) states that questionnaire is an instrument 
for the collection of data, usually in written form, consisting of open 
and/or closed questions and other probes requiring a response from 
subjects. In this research, the researcher uses the closed questionnaire 
so the respondent can directly choose the appropriate answer. The 
closed questionnaire used to know the students‟ interest in game 
activities and students‟ extrinsic motivation in SMA Muhammadiyah 
1 Karanganyar. The items of students‟ interest in game activities 
questionnaire adapted from the previous study in Atika Diyah 
Saputri‟s thesis because we have the similar indicators of interest and 
we are concerning our research in students‟ interest. Then, the items 
of students‟ extrinsic motivation questionnaire adapted from the 
previous study in Siti Zulaikha‟s thesis because we have the similar 
indicators of extrinsic motivation. The researcher uses Likert scale as 
the rating scale of the questionnaire. Gay et al (2006: 598) says that 
Likert scale is an instrument that asks an individual to respond to a 
series of statements by indicating whether he or she strongly agrees 
(SA), agrees (A), is undecided (U), disagrees (D), or strongly 
disagrees (SD) with each statement. 
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The way to score the questionnaire is as follows: 
Table 3.2 The Likert Scale 
Optional 
Score 
Positive Items Negative Items 
Sangat setuju 5 1 
Setuju 4 2 
Ragu-ragu 3 3 
Tidak setuju 2 4 
Sangat tidak setuju 1 5 
 
b. Documentation 
McMillan and Schumacher (2001: 589) states that 
documentation is records of past events in the form of letters, diaries, 
anecdotal notes, and documents usually preserved in collections. In 
this research, the researcher uses documentation to obtain the data 
about students‟ English achievement. The researcher uses the score 
taken from students‟ daily test in second semester, such as speaking 
test, reading test, writing test, and listening test. All scores were 
calculated by the English teacher to get the final score. 
2. Try-out of the Instruments 
a. Validity of the Instrument 
Nunan (1992: 232) states that validity is the extent to which 
one has really observed and the extent to which one can generalize 
one‟s findings from the subjects and situations to other subjects and 
situations. In this research, the researcher used Pearson Product 
Moment on SPSS 20.0 for windows to measure the validity of the 
instrument. The instrument is valid if r-obtained is higher than r-table 
and it is not valid if r-obtained is lower than r-table. 
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There are 40 items of students‟ interest in game activities 
questionnaire and 40 items of students‟ extrinsic motivation 
questionnaire used to try out the instrument. It can be seen in 
APPENDIX 3 and APPENDIX 8. After try out the instrument, the 
researcher gets 31 valid items to measure students‟ interest in game 
activities which consists of four indicators. They are pleasure, 
consciousness, willingness, and attention. 
And then, the researcher gets 28 valid items to measure 
students‟ extrinsic motivation which consists of four indicators. They 
are external regulation, introjected regulation, identified regulation, 
and integrated regulation. 
b. Reliability of the Instrument 
McMillan and Schumacher (2001: 599) states that reliability is 
the extent to which measures from a test are consistent. Reliability is 
concerned with the consistency of scores if the instruments used 
repeatedly for different subjects or different times. In this research, the 
researcher used Alpha Cronbach on SPSS 20.0 for windows to 
measure the reliability of the instrument. The instrument is reliable if 
the value of the coefficient of reliability is higher than the r-table. 
While if the value of the coefficient of reliability is lower than the r-
table, it can be said that the instrument is not reliable. 
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Arikunto (2006: 276) says that the criteria of reliability 
coefficient are as follow: 
Table 3.3 The Criteria of Reliability Coefficient 
0.80 ≤ r11 = 1.00 Very high reliability 
0.60 ≤ r11 = 0.80 High reliability 
0.40 ≤ r11 = 0.60 Fair reliability 
0.20 ≤ r11 = 0.40 Low reliability 
0.00 ≤ r11 = 0.20 Very low reliability 
 
  Table 3.4 The Reliability of Students‟ Interest in Game Activities 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.922 40 
 
Based on the analysis using the formula of Alpha Cronbach 
helping by SPSS 20.00 for windows, the result of computation r11 is 
0,922. It can be said that students‟ interest in game activities 
instrument has very high reliability. 
 
Table 3.5 The Reliability of Students‟ Extrinsic Motivation 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.830 40 
 
Based on the analysis using the formula of Alpha Cronbach 
helping by SPSS 20.00 for windows, the result of computation r11 is 
0,830. It can be said that students‟ interest in game activities 
instrument has very high reliability. 
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E. Technique of Analyzing Data 
After collecting the data, the next step is analyze the data to know 
whether there is a positive correlation between students‟ interest in game 
activities and English achievement; students‟ extrinsic motivation and 
English achievement; students‟ interest in game activities and students‟ 
extrinsic motivation toward English achievement. 
1. Pre-requirement Test 
Before the researcher is done the test of hypothesis, the first step is 
pre-requirement analysis. The step in pre-requirement analysis is 
normality testing and linearity testing. 
a. Normality Testing 
Normality testing is aimed to know whether the sample taken 
from the population has normal distribution or not. In this research, 
the researcher used Kolmogorov-Smirnov (KZ-S) formula to test the 
normality of the data through SPSS 20.0 for windows. The variables 
are in normal distribution if the significance of Kolmogorov-Smirnov 
(KZ-S) score is higher than 0.05. 
The steps of normality testing are: 
1) Open program SPSS 20.0 for windows 
2) In Variable View, write the column of label becomes “Interest in 
Game Activities”, “Extrinsic Motivation”, and “English 
Achievement”. Then, change the column of decimals becomes 0, 
change the column of measure becomes scale. As follow: 
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3) Input the data in Data View 
 
4) Click Analyze – Regression – Linear. Then, move “Interest in 
Game Activities” and “Extrinsic Motivation” to Independent and 
“English Achievement” to Dependent. 
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5) Click Save, in Residuals click Unstandardized – Continue – OK. 
In Data View will show like this: 
 
6) Click Analyze – Nonparametric Tests – Legacy Dialogs, then 
choose 1-Sample K-S. 
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7) Move Unstandardized Residual to Test Variable List. Then, in 
Test Distribution click Normal – OK. 
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8) It will show table as follow: 
One-Sample Kolmogorov-Smirnov Test 
 Unstandardized 
Residual 
N 79 
Normal Parameters
a,b
 
Mean 0E-7 
Std. Deviation 2.70491873 
Most Extreme Differences 
Absolute .067 
Positive .067 
Negative -.049 
Kolmogorov-Smirnov Z .597 
Asymp. Sig. (2-tailed) .869 
a. Test distribution is Normal. 
b. Calculated from data. 
 
b. Linearity Testing 
Linearity testing is aimed to know whether two variable 
involved in the research, which computed by statistic analysis 
correlation have relationship linearly or not. In this research, the 
researcher used Anova (Test for linearity) to know the linearity of 
regression through SPSS 20.0 for windows on the significance value = 
0.05. The variables is considered linear if the significance is greater 
than 0.05. 
The steps of linearity testing are: 
1) Open program SPSS 20.0 for windows 
2) In Variable View, write the column of label becomes “Interest in 
Game Activities”, “Extrinsic Motivation”, and “English 
Achievement”. Then, change the column of decimals becomes 0, 
change the column of measure becomes scale. As follow: 
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3) Input the data in Data View 
 
4) Click Analyze – Compare Means – Means 
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5) Move “Interest in Game Activities” and “Extrinsic Motivation” to 
Independent and “English Achievement” to Dependent. As 
follow: 
 
6) Click Options, in Statistics for First Layer click “Test for 
linearity” – Continue – OK. 
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7) It will show table as follow: 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achievement * 
Interest in Game 
Activities 
Between 
Groups 
(Combined) 737.735 31 23.798 3.103 .000 
Linearity 412.158 1 412.158 
53.74
7 
.000 
Deviation from 
Linearity 
325.578 30 10.853 1.415 .140 
Within Groups 360.417 47 7.668   
Total 1098.152 78    
 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achievement * 
Extrinsic 
Motivation 
Between 
Groups 
(Combined) 659.235 24 27.468 3.379 .000 
Linearity 434.345 1 434.345 
53.43
8 
.000 
Deviation from 
Linearity 
224.890 23 9.778 1.203 .283 
Within Groups 438.917 54 8.128   
Total 1098.152 78    
 
2. Hypothesis Testing 
After testing the pre-requirement test, the researcher tested the hypothesis. 
To test the hypothesis, the researcher uses Simple Correlation (Pearson Product 
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Moment on SPSS 20.0 for windows) for first and second hypothesis and Multiple 
Linear Regression (on SPSS 20.0 for windows) for third hypothesis. Arikunto 
(2014: 315) states that Product Moment is used to describe the strength of 
relationship between two variables whereas Multiple Linear Regression is used to 
describe the strength of relationship between several independent variables and on 
dependent variable. 
The value of rxy will be compared with r Product Moment table (rtable) at 
significant level 5% and the number of the students (N-2). The null hypothesis 
will be rejected and the alternative hypothesis will be accepted if the value of rxy is 
higher than rtable. Meanwhile, the alternative hypothesis will be rejected and the 
null hypothesis will be accepted if the value of rxy is lower than rtable or same. 
Then, if significant F change in third hypothesis is lower than 0.05, it means Ho is 
rejected and Ha is accepted. 
 The step of hypothesis testing (first and second hypothesis) are: 
1) Open program SPSS 20.0 for windows 
2) In Variable View, write the column of label becomes “Interest in 
Game Activities” and “English Achievement” or “Extrinsic 
Motivation” and “English Achievement”. Then, change the column of 
decimals becomes 0, change the column of measure becomes scale. 
3) Input the data in Data View 
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4) Click Analyze - Correlate - Bivariate. 
 
5) Move “Interest in Game Activities” and “English Achievement” or 
“Extrinsic Motivation” and “English Achievement” to Variables, and 
then click OK. 
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6) It will show table as follow: 
Correlations 
 Interest In 
Game 
Activities 
English 
Achievement 
Interest In Game Activities 
Pearson Correlation 1 .613
**
 
Sig. (2-tailed)  .000 
N 79 79 
English Achievement 
Pearson Correlation .613
**
 1 
Sig. (2-tailed) .000  
N 79 79 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
 
Correlations 
 Extrinsic 
Motivation 
English 
Achievement 
Extrinsic Motivation 
Pearson Correlation 1 .629
**
 
Sig. (2-tailed)  .000 
N 79 79 
English Achievement 
Pearson Correlation .629
**
 1 
Sig. (2-tailed) .000  
N 79 79 
**. Correlation is significant at the 0.01 level (2-tailed). 
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The step of hypothesis testing (third hypothesis) are: 
1) Open program SPSS 20.0 for windows 
2) In Variable View, write the column of label becomes “Interest in 
Game Activities”, “Extrinsic Motivation”, and “English 
Achievement”. Then, change the column of decimals becomes 0, 
change the column of measure becomes scale. 
3) Input the data in Data View 
 
4) Click Analyze – Regression – Linear 
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5) Move “Interest in Game Activities” and “Extrinsic Motivation” to 
Independent and “English Achievement” to Dependent. 
 
6) Click Statistics, and then click Model fit, R squared change, 
Descriptives, Part and partial correlations, and Collinearity diagnostics. 
After that, click Continue – OK. 
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7) It will show table as follow: 
Correlations 
 English 
Achievement 
Interest in 
Game 
Activities 
Extrinsic 
Motivation 
Pearson Correlation 
English Achievement 1.000 .613 .629 
Interest in Game Activities .613 1.000 .606 
Extrinsic Motivation .629 .606 1.000 
Sig. (1-tailed) 
English Achievement . .000 .000 
Interest in Game Activities .000 . .000 
Extrinsic Motivation .000 .000 . 
N 
English Achievement 79 79 79 
Interest in Game Activities 79 79 79 
Extrinsic Motivation 79 79 79 
 
 
Model Summary 
Model R R 
Square 
Adjusted 
R Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F Change df1 df2 Sig. F Change 
1 .693
a
 .480 .467 2.740 .480 35.121 2 76 .000 
a. Predictors: (Constant), Extrinsic Motivation, Interest in Game Activities 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
 In this chapter, the researcher presents the research finding and discussion 
about a correlation study between students‟ interest in game activities, students‟ 
extrinsic motivation, and English achievement. 
A. Data Description 
The data analyzed in this research are the result of questionnaire and 
documentation. The questionnaire used to know students‟ interest in game 
activities and students‟ extrinsic motivation. Meanwhile documentation used 
to know the score of students‟ English achievement. The data of each variable 
which is used in this research can be described as follows: 
1. Data of English Achievement 
Table 4.1 Descriptive Statistics 
Statistics 
English Achievement 
N 
Valid 79 
Missing 0 
Mean 77.19 
Std. Error of Mean .422 
Median 77.00 
Mode 76 
Std. Deviation 3.752 
Variance 14.079 
Range 15 
Minimum 71 
Maximum 86 
Sum 6098 
 
86 
 
The score of English achievement was got from documentation of 
students‟ daily test in second semester, such as speaking test, reading 
test, writing test, and listening test. All scores were calculated by the 
English teacher to get the final score. From the data of English 
achievement, it can be seen that the total score of English achievement is 
6098. The lowest score of English achievement is 71 and the highest 
score is 86 with the range is 15. Then, the mean score is 77.19, the 
median score is 77.00, the mode score is 76, and the standard deviation is 
3.752. The frequency distribution is presented on the table 4.2; and the 
histogram can be seen in figure 4.1. 
Table 4.2 Frequency Distribution of English Achievement Score 
Class Limit ƒi xi ƒixi 
71 - 72 10 71,5 715 
73 - 74 10 73,5 735 
75 - 76 17 75,5 1283,5 
77 - 78 13 77,5 1007,5 
79 - 80 15 79,5 1192,5 
81 - 82 6 81,5 489 
83 - 84 5 83,5 417,5 
85 - 86 3 85,5 256,5 
Sum 79 628 6096,5 
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Figure 4.1 Histogram of English Achievement 
2. Data of Students‟ Interest in Game Activities 
Table 4.3 Descriptive Statistics 
Statistics 
Interest in Game Activities 
N 
Valid 79 
Missing 0 
Mean 124.57 
Std. Error of Mean 1.061 
Median 124.00 
Mode 123 
Std. Deviation 9.428 
Variance 88.889 
Range 51 
Minimum 100 
Maximum 151 
Sum 9841 
 
The data of students‟ interest in game activities was got from the 
questionnaires of 31 items with the indicators; pleasure, consciousness, 
willingness, and attention. From the data of students‟ interest in game 
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activities, it can be seen that the total score of students‟ interest in game 
activities is 9841. The lowest score of students‟ interest in game activities 
is 100 and the highest score is 151 with the range is 51. Then, the mean 
score is 124.57, the median score is 124.00, the mode score is 123, and 
the standard deviation is 9.428. The frequency distribution is presented 
on the table 4.4; and the histogram can be seen in figure 4.2. 
Table 4.4 Frequency Distribution of Students‟ Interest in Game Activities 
Class Limit ƒi xi ƒixi 
100 - 106 2 103 206 
107 - 113 9 110 990 
114 - 120 13 117 1521 
121 - 127 27 124 3348 
128 - 134 18 131 2358 
135 - 141 8 138 1104 
142 - 148 1 145 145 
149 - 155 1 152 152 
Sum 79 1020 9824 
 
 
 
Figure 4.2 Histogram of Students‟ Interest in Game Activities 
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3. Data of Students‟ Extrinsic Motivation 
Table 4.5 Descriptive Statistics 
Statistics 
Extrinsic Motivation 
N 
Valid 79 
Missing 0 
Mean 94.08 
Std. Error of Mean .826 
Median 94.00 
Mode 90
a
 
Std. Deviation 7.345 
Variance 53.943 
Range 38 
Minimum 73 
Maximum 111 
Sum 7432 
 
The data of students‟ extrinsic motivation was got from the 
questionnaires of 28 items with the indicators; external regulation, 
introjected regulation, identified regulation, and integrated regulation. 
From the data of students‟ extrinsic motivation, it can be seen that the 
total score of students‟ extrinsic motivation is 7432. The lowest score of 
students‟ extrinsic motivation is 73 and the highest score is 111 with the 
range is 38. Then, the mean score is 94.08, the median score is 94.00, the 
mode score is 90, and the standard deviation is 7.345. The frequency 
distribution is presented on the table 4.6; and the histogram can be seen 
in figure 4.3. 
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 Table 4.6 Frequency Distribution of Students‟ Extrinsic Motivation 
Class Limit ƒi Xi ƒixi 
73 - 77 1 75 75 
78 - 82 4 80 320 
83 - 87 8 85 680 
88 - 92 19 90 1710 
93 - 97 22 95 2090 
98 - 102 15 100 1500 
103 - 107 7 105 735 
108 - 112 3 110 330 
Sum 79 740 7440 
 
  
 Figure 4.3 Histogram of Students‟ Extrinsic Motivation 
B. The Testing of Pre-Requirement Analysis 
Before the researcher is done the test of hypothesis, the first step is 
pre-requirement analysis. The step in pre-requirement analysis is normality 
testing and linearity testing. 
1. Normality Testing 
Normality testing is aimed to know whether the sample taken 
from the population has normal distribution or not. The variables are in 
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normal distribution if the significance of Kolmogorov-Smirnov (KZ-S) 
score is higher than 0.05. 
Table 4.7 Normality Testing of Students‟ Interest in Game Activities, 
Students‟ Extrinsic Motivation, and English Achievement 
One-Sample Kolmogorov-Smirnov Test 
 Unstandardized 
Residual 
N 79 
Normal Parameters
a,b
 
Mean 0E-7 
Std. Deviation 2.70491873 
Most Extreme Differences 
Absolute .067 
Positive .067 
Negative -.049 
Kolmogorov-Smirnov Z .597 
Asymp. Sig. (2-tailed) .869 
a. Test distribution is Normal. 
b. Calculated from data. 
 
Based on the result above, it can be concluded that the sample of 
students‟ interest in game activities, students‟ extrinsic motivation, and 
English achievement is in normal distribution because the significance 
value of all variable is greater than 0.05 or (0.869 > 0.05). 
2. Linearity Testing 
Linearity testing is aimed to know whether two variable involved 
in the research, which computed by statistic analysis correlation have 
relationship linearly or not. The variables is considered linear if the 
significance is greater than 0.05. 
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a. English Achievement and Students‟ Interest in Game Activities 
Table 4.8 Linearity of English Achievement and Students‟ Interest in 
Game Activities 
ANOVA Table 
 Sum of 
Squares 
Df Mean 
Square 
F Sig. 
English 
Achievement 
* Interest in 
Game 
Activities 
Between 
Groups 
(Combined) 737.735 31 23.798 3.103 .000 
Linearity 412.158 1 412.158 53.747 .000 
Deviation 
from 
Linearity 
325.578 30 10.853 1.415 .140 
Within Groups 360.417 47 7.668   
Total 1098.152 78    
 
Based on the result above, it can be seen that the result of 
significance computed by ANOVA table is 0.140. It can be concluded 
that the data of English achievement and students‟ interest in game 
activities is linear because the result of significance is greater than 0.05 
or (0.140 > 0.05). 
b. English Achievement and Students‟ Extrinsic Motivation 
Table 4.9 Linearity of English Achievement and Students‟ Extrinsic 
Motivation 
ANOVA Table 
 Sum of 
Squares 
Df Mean 
Square 
F Sig. 
English 
Achievement 
* Extrinsic 
Motivation 
Between 
Groups 
(Combined) 659.235 24 27.468 3.379 .000 
Linearity 434.345 1 434.345 53.438 .000 
Deviation 
from 
Linearity 
224.890 23 9.778 1.203 .283 
Within Groups 438.917 54 8.128   
Total 1098.152 78    
 
Based on the result above, it can be seen that the result of 
significance computed by ANOVA table is 0.283. It can be concluded 
that the data of English achievement and students‟ extrinsic motivation 
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is linear because the result of significance is greater than 0.05 or (0.283 
> 0.05). 
C. Hypothesis Testing 
1. The Correlation between Students‟ Interest in Game Activities and 
English Achievement 
The researcher uses the null hypothesis (Ho) says that there is no 
correlation between students‟ interest in game activities (X1) and English 
achievement (Y), against the alternative hypothesis (Ha) says that there is 
a positive correlation between students‟ interest in game activities (X1) 
and English achievement (Y). The null hypothesis will be rejected and the 
alternative hypothesis will be accepted if the value of rxy is higher than 
rtable. Meanwhile, the alternative hypothesis will be rejected and the null 
hypothesis will be accepted if the value of rxy is lower than rtable or same. 
Based on the result of hypothesis test using SPSS, it is gotten the 
rxy is 0.613 then it related to the r-table with N = 79 and the significant 
value 5% is 0.227. So it can be compared that rxy is higher than r-table. 
Based on the result analysis above, it can be stated that Ho is rejected 
while Ha is accepted. The conclusion is there is a positive correlation 
between students‟ interest in game activities (X1) and English 
achievement (Y). 
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Table 4.10 The Correlation between Students‟ Interest in Game Activities 
and English Achievement 
Correlations 
 Interest In 
Game 
Activities 
English 
Achievement 
Interest In Game Activities 
Pearson Correlation 1 .613
**
 
Sig. (2-tailed)  .000 
N 79 79 
English Achievement 
Pearson Correlation .613
**
 1 
Sig. (2-tailed) .000  
N 79 79 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
2. The Correlation between Students‟ Extrinsic Motivation and English 
Achievement 
The researcher uses the null hypothesis (Ho) says that there is no 
correlation between students‟ extrinsic motivation (X2) and English 
achievement (Y), against the alternative hypothesis (Ha) says that there is 
a positive correlation between students‟ extrinsic motivation (X2) and 
English achievement (Y). The null hypothesis will be rejected and the 
alternative hypothesis will be accepted if the value of rxy is higher than 
rtable. Meanwhile, the alternative hypothesis will be rejected and the null 
hypothesis will be accepted if the value of rxy is lower than rtable or same. 
Based on the result of hypothesis test using SPSS, it is gotten the 
rxy is 0.629 then it related to the r-table with N = 79 and the significant 
value 5% is 0.227. So it can be compared that rxy is higher than r-table. 
Based on the result analysis above, it can be stated that Ho is rejected 
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while Ha is accepted. The conclusion is there is a positive correlation 
between students‟ extrinsic motivation (X2) and English achievement (Y). 
Table 4.11 The Correlation between Students‟ Extrinsic Motivation and 
English Achievement 
Correlations 
 Extrinsic 
Motivation 
English 
Achievement 
Extrinsic Motivation 
Pearson Correlation 1 .629
**
 
Sig. (2-tailed)  .000 
N 79 79 
English Achievement 
Pearson Correlation .629
**
 1 
Sig. (2-tailed) .000  
N 79 79 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
3. The Correlation between Students‟ Interest in Game Activities and 
Students‟ Extrinsic Motivation toward English Achievement 
The researcher uses the null hypothesis (Ho) says that there is no 
correlation between students‟ interest in game activities (X1) and students‟ 
extrinsic motivation (X2) toward English achievement (Y), against the 
alternative hypothesis (Ha) says that there is a positive correlation 
between students‟ interest in game activities (X1) and students‟ extrinsic 
motivation (X2) toward English achievement (Y). The null hypothesis will 
be rejected and the alternative hypothesis will be accepted if the value of 
rxy is higher than rtable. Meanwhile, the alternative hypothesis will be 
rejected and the null hypothesis will be accepted if the value of rxy is 
lower than rtable or same. The technique used in third hypothesis is 
regression. 
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Table 4.12 Model Summary of Students‟ Interest in Game Activities, 
Students‟ Extrinsic Motivation, and English Achievement 
Model Summary 
Model R R 
Square 
Adjusted 
R Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 .693
a
 .480 .467 2.740 .480 35.121 2 76 .000 
a. Predictors: (Constant), Extrinsic Motivation, Interest in Game Activities 
 
After being calculated by regression helping by SPSS 20.00 for 
windows, it found significant F change is 0.000 < 0.05. It can be said that 
the variables had correlation. From the table above, it shows that the score 
of correlation coefficient R = 0.693. It means that there is positive and 
significant correlation between students‟ interest in game activities, 
students‟ extrinsic motivation, and English achievement. Then, on the 
table above, it also shows that the R square is 0.480. It means that 48% 
variation of English achievement is influenced by students‟ interest in 
game activities and students‟ extrinsic motivation while 52% is influenced 
by other factors. 
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Table 4.13 The Correlation between Students‟ Interest in Game Activities 
and Students‟ Extrinsic Motivation toward English Achievement 
Correlations 
 English 
Achievement 
Interest in 
Game 
Activities 
Extrinsic 
Motivation 
Pearson Correlation 
English Achievement 1.000 .613 .629 
Interest in Game Activities .613 1.000 .606 
Extrinsic Motivation .629 .606 1.000 
Sig. (1-tailed) 
English Achievement . .000 .000 
Interest in Game Activities .000 . .000 
Extrinsic Motivation .000 .000 . 
N 
English Achievement 79 79 79 
Interest in Game Activities 79 79 79 
Extrinsic Motivation 79 79 79 
 
Based on the result analysis above, it can be stated that Ho is 
rejected while Ha is accepted. The conclusion is there is a positive 
correlation between students‟ interest in game activities and students‟ 
extrinsic motivation toward English achievement. 
D. The Discussion of Research Findings 
From the data description, it is found that the mean score in each 
variable. The mean score of data description students‟ interest in game 
activities is 124.57. The mean score of data description students‟ extrinsic 
motivation is 94.08. The mean score of data description English achievement 
is 77.19.  
After analyzing the correlation between the variables, the discussion 
can be given as follows. The discussion emphasized on finding the possible 
result of the research. In the normality testing shows that the data is in normal 
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distribution while in the linearity testing shows that the data is linear. Now, it 
is time to discus about the hypothesis. 
The result of the first hypothesis test shows that there is a positive 
correlation between students‟ interest in game activities and English 
achievement. It can be proved with the value of rxy is higher than r-table 
(0.613 > 0.227). Acceptance of the hypothesis above is in accordance with 
Deci (in Elliott et al, 2000: 349) that defines the interest students show in an 
activity or in an area of knowledge predicts how much they will attend to it 
and how well they process, comprehend, and remember it. Game activities 
give contribution to students‟ English achievement. It is accordance with 
Ersoz (2000: 4) that contributes games can be used to give practice in all 
language skills like reading, speaking, writing, and listening. 
The result of the second hypothesis test shows that there is a positive 
correlation between students‟ extrinsic motivation and English achievement. 
It can be proved with the value of rxy is higher than r-table (0.629 > 0.227). 
Acceptance of the hypothesis above is in accordance with Harmer (2001: 51) 
that says motivation is some kind of internal drive which pushes someone to 
do things in order to achieve something. Then, extrinsic motivation, such as 
carried out in anticipation of a reward from outside like money, prizes, 
grades, and even certain types of positive feedback has an important role in 
this case. 
The result of the third hypothesis test shows that there is a positive 
correlation between students‟ interest in game activities and students‟ 
extrinsic motivation toward English achievement.  It can be proved with the 
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value of F change is 0.000 < 0.05 and the score of correlation coefficient R = 
0.693. So it can be compared that rxy is higher than r-table (0.693 > 0.227). 
Acceptance of the hypothesis above is in accordance with Syah (2006: 132) 
that states there are three factors that can influence the achievement; approach 
to learning, internal factors, and external factors. The internal factor is interest 
and the external factor is motivation. It can be assumed that if the students 
have high motivation in learning and have high interest in game activities, the 
achievement on English subject is also high. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
 This chapter provides the conclusion from the previous chapter, the 
implication, and the recommendation for the future research. The conclusion is to 
answer the formulation of the problem. 
A. Conclusion 
From the discussion on the previous chapter, in brief the researcher 
describes the conclusion as follows: First, there is a positive correlation 
between students‟ interest in game activities and English achievement at 
second grade students of SMA Muhammadiyah 1 Karanganyar in academic 
year 2017/2018. It can be concluded from the value of rxy is higher than r-
table (0.613 > 0.227). Then, the coefficient of determination between 
students‟ interest in game activities and English achievement is 0.375. It 
means that 37.5% variation of English achievement is influenced by students‟ 
interest in game activities and 62.5% is influenced by other factors. 
Second, there is a positive correlation between students‟ extrinsic 
motivation and English achievement at second grade students of SMA 
Muhammadiyah 1 Karanganyar in academic year 2017/2018. It can be 
concluded from the value of rxy is higher than r-table (0.629 > 0.227). Then, 
the coefficient of determination between students‟ extrinsic motivation and 
English achievement is 0.396. It means that 39.6% variation of English 
achievement is influenced by students‟ extrinsic motivation and 60.4% is 
influenced by other factors. 
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Third, there is a positive correlation between students‟ interest in 
game activities and students‟ extrinsic motivation toward English 
achievement at second grade students of SMA Muhammadiyah 1 
Karanganyar in academic year 2017/2018. It can be concluded from the value 
of F change is 0.000 < 0.05 and the score of correlation coefficient R = 0.693. 
So, the value of rxy is higher than r-table (0.693 > 0.227). Then, it also shows 
that the R square is 0.480. It means that 48% variation of English 
achievement is influenced by students‟ interest in game activities and 
students‟ extrinsic motivation while 52% is influenced by other factors. 
B. Implication 
Based on the research finding, the result of this research shows that 
there is a positive correlation between students‟ interest in game activities and 
students‟ extrinsic motivation toward English achievement. In other words, it 
can be said that students‟ interest in game activities and students‟ extrinsic 
motivation are the important variables in giving contribution to English 
achievement. The increasing of students‟ interest in game activities and 
students‟ extrinsic motivation will be followed by improving students‟ 
English achievement. So, it can be said that if the students have high 
motivation in learning and have high interest in game activities, the 
achievement on English subject is also high. 
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C. Recommendation 
Based on the conclusion and implication above, the researcher 
proposes some recommendation as follows: 
1. For the teacher 
a. The teacher should be able to create the condition of the class more 
comfort and make the students more active. 
b. The teacher should be able to choose the best game to increase the 
achievement of the students. 
c. To get better teaching and achievement, the teacher should improve 
his ability in performing teaching to the students. 
2. For the students 
a. The students should be able to motivate themselves to make they 
have a greater spirit in learning English. 
b. The students must pay attention to the direction provided by the 
teacher to make the teaching learning process goes well. 
3. For the other researcher 
The researcher realizes that the result of the research is still far 
from being perfect, there are many aspects to be observed more. The 
researcher expects that there will be another researcher which concern 
another aspects related to English achievement because there are many 
factors which can affect students‟ English achievement. Besides that, the 
researcher hopes this research can be used a reference to develop the 
similar research. 
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APPENDIX 1 
 
List of Students Joining Try Out 
No Name Class 
1 AES XI IPA 6 
2 APE XI IPA 6 
3 APP XI IPA 6 
4 IC XI IPA 6 
5 JDR XI IPA 6 
6 KPS XI IPA 6 
7 KDR XI IPA 6 
8 LQ XI IPA 6 
9 LSM XI IPA 6 
10 LFY XI IPA 6 
11 LNF XI IPA 6 
12 LN XI IPA 6 
13 MW XI IPA 6 
14 MHS XI IPA 6 
15 MNC XI IPA 6 
16 NUK XI IPA 6 
17 NDR XI IPA 6 
18 NA XI IPA 6 
19 NNA XI IPA 6 
20 NF XI IPA 6 
21 NTK XI IPA 6 
22 RWT XI IPA 6 
23 RDM XI IPA 6 
24 RANS XI IPA 6 
25 RFI XI IPA 6 
26 SN XI IPA 6 
27 SKF XI IPA 6 
28 SNH XI IPA 6 
29 SR XI IPA 6 
30 SAG XI IPA 6 
31 SA XI IPA 6 
32 SEH XI IPA 6 
33 SH XI IPA 6 
34 UIW XI IPA 6 
35 WMJ XI IPA 6 
36 WW XI IPA 6 
37 YAP XI IPA 6 
108 
 
38 YLH XI IPA 6 
39 YAL XI IPA 6 
40 YMB XI IPA 6 
41 YD XI IPA 6 
42 MTS XI IPA 6 
43 RMFE XI IPA 6 
44 RS XI IPA 6 
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APPENDIX 2 
 
Blue Print of Students’ Interest in Game Activities Questionnaire 
(Try Out) 
 
Construct of Students‟ 
Interest in Game 
Activities 
Indicator 
Number of Items Total of 
Items 
Positive Negative 
Interest in game 
activities means a 
great desire of the 
students on games 
that used in teaching 
learning process. The 
indicators to measure 
the students‟ interest 
in game activities are 
pleasure, 
consciousness, 
willingness, and 
attention. 
Pleasure 1, 2, 3, 5, 7, 9 4, 6, 8, 10 10 
Consciousness 
17, 19, 20, 
21, 22, 23, 32 
18, 24, 33 10 
Willingness 13, 15, 25, 27 
14, 16, 26, 31, 
34, 38 
10 
Attention 
11, 28, 30, 
35, 36, 39, 40 
12, 29, 37 10 
Total 40 
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APPENDIX 3 
 
Angket Ketertarikan Siswa Terhadap Pembelajaran Menggunakan Games 
(TRY OUT) 
 
Petunjuk Pengisian 
Isilah dengan tanda centang ( ) pada kolom setiap nomor pernyataan yang paling 
sesuai dengan apa yang Anda alami. 
SS : Sangat Setuju 
S : Setuju 
RR : Ragu-Ragu 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju 
No Pernyataan 
Pilihan 
SS S RR TS STS 
1. 
Saya senang belajar bahasa Inggris karena 
materi yang diberikan selalu menarik. 
     
2. 
Saya senang belajar bahasa Inggris sambil 
bermain. 
     
3. 
Metode pengajaran yang digunakan guru 
dalam mengajar bahasa Inggris sangat 
menyenangkan. 
     
4. 
Metode pengajaran yang digunakan guru 
dalam mengajar bahasa Inggris sangat 
membosankan. 
     
5. 
Saya senang belajar bahasa Inggris dengan 
menggunakan games. 
     
6. 
Saya bosan belajar bahasa Inggris dengan 
menggunakan games. 
     
7. 
Pelajaran bahasa Inggris akan lebih 
menyenangkan apabila menggunakan games. 
     
8. 
Pelajaran bahasa Inggris akan sangat 
membosankan apabila menggunakan games. 
     
9. 
Saya senang karena games memudahkan 
saya memahami pelajaran. 
     
10. 
Saya merasa sulit memahami pelajaran 
apabila menggunakan games. 
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11. 
Games mempermudah guru dalam 
menyampaikan materi pelajaran. 
     
12. 
Games mempersulit guru dalam 
menyampaikan materi pelajaran. 
     
13. 
Penggunaan games dapat memotivasi saya 
untuk lebih aktif dalam pembelajaran bahasa 
Inggris. 
     
14. 
Penggunaan games tidak memberikan 
motivasi kepada saya untuk lebih aktif dalam 
pembelajaran bahasa Inggris. 
     
15. 
Menggunakan games akan membantu saya 
untuk berusaha lebih keras dalam belajar 
bahasa Inggris. 
     
16. 
Menggunakan games akan membuat saya 
lebih malas dalam belajar bahasa Inggris. 
     
17. 
Belajar bahasa Inggris menggunakan games 
lebih efektif dan esifien. 
     
18. 
Belajar bahasa Inggris menggunakan games 
lebih banyak menghabiskan waktu. 
     
19. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena lebih 
komunikatif. 
     
20. 
Belajar bahasa Inggris menggunakan games 
lebih mengembangkan kemampuan yang 
saya miliki. 
     
21. 
Banyak hal baru yang saya dapatkan ketika 
belajar bahasa Inggris menggunakan games. 
     
22. 
Saya merasa lebih akrab dengan teman saya 
setelah belajar bahasa Inggris menggunakan 
games. 
     
23. 
Kemampuan bahasa Inggris saya meningkat 
setelah belajar bahasa Inggris menggunakan 
games. 
     
24. 
Kemampuan bahasa Inggris saya menurun 
setelah belajar bahasa Inggris menggunakan 
games. 
     
25. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena keinginan 
dalam diri saya sendiri. 
     
26. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena ikut-ikutan saja. 
     
27. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena lebih interaktif. 
     
28. 
Saya penasaran dengan pelajaran bahasa 
Inggris menggunakan games. 
     
29. 
Saya merasa biasa saja dengan pelajaran 
bahasa Inggris menggunakan games. 
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30. 
Saya merasa tertantang dengan pembelajaran 
bahasa Inggris menggunakan games. 
     
31. 
Saya merasa kurang bersemangat belajar 
bahasa Inggris menggunakan games. 
     
32. 
Saya merasa pembelajaran bahasa Inggris 
menggunakan games memiliki banyak 
manfaat. 
     
33. 
Saya merasa pembelajaran bahasa Inggris 
menggunakan games tidak bermanfaat sama 
sekali. 
     
34. 
Saya tidak suka belajar bahasa Inggris 
menggunakan games karena harus 
berinteraksi dengan orang lain. 
     
35. 
Saya selalu memperhatikan guru ketika 
menjelaskan materi bahasa Inggris 
menggunakan games. 
     
36. 
Ketika saya mengalami kesulitan di dalam 
kelas terkait pembelajaran menggunakan 
games, saya selalu bertanya pada guru. 
     
37. 
Ketika saya mengalami kesulitan di dalam 
kelas terkait pembelajaran menggunakan 
games, saya hanya diam saja. 
     
38. 
Saya akan mengikuti pembelajaran di dalam 
kelas apabila games yang digunakan 
menarik. 
     
39. 
Saya merasa lebih senang apabila games 
yang digunakan oleh guru dalam mengajar 
bahasa Inggris selalu berubah-ubah. 
     
40. 
Saya merasa sangat terhibur dengan 
pembelajaran bahasa Inggris menggunakan 
games. 
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APPENDIX 4 
 
The Result of Students’ Interest in Game Activities Questionnaire (Try Out) 
Responden Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 
1 4 3 4 3 4 5 4 5 4 5 4 4 5 4 4 4 5 3 4 4 
2 4 2 2 4 5 4 4 4 4 2 4 4 4 4 4 4 4 4 5 4 
3 3 3 3 3 4 4 4 4 4 3 3 4 4 4 4 4 4 4 3 4 
4 4 3 4 3 4 5 4 5 5 5 4 4 4 3 4 4 4 2 4 4 
5 4 2 4 4 4 4 5 5 5 5 4 5 5 5 5 5 5 5 5 4 
6 4 3 3 2 5 4 5 4 4 4 4 3 5 4 4 4 4 3 4 4 
7 2 3 3 5 4 3 2 4 3 3 4 4 3 2 2 3 4 4 4 3 
8 4 3 4 3 4 5 4 1 4 5 4 4 3 4 2 3 4 4 1 4 
9 3 2 3 3 5 4 5 4 4 4 5 4 5 4 5 4 5 1 4 4 
10 4 3 4 4 3 3 2 3 3 2 2 2 4 3 3 3 4 4 3 3 
11 4 3 2 2 5 4 4 4 5 4 4 4 4 4 3 4 4 4 4 4 
12 4 3 3 4 5 5 4 4 4 5 4 2 4 5 4 5 4 5 4 4 
13 4 3 2 2 4 3 4 3 4 3 4 3 5 3 4 3 4 3 4 5 
14 4 3 3 4 4 4 4 3 4 3 5 4 4 3 5 4 5 2 5 5 
15 3 3 2 2 4 2 4 3 5 4 4 4 4 4 4 3 4 3 4 4 
16 4 2 3 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 
17 4 3 2 4 5 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 
18 4 4 4 3 4 3 4 4 4 4 3 3 4 3 4 3 4 4 4 4 
19 4 3 3 3 4 5 4 5 5 5 4 4 5 4 4 4 5 3 4 4 
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20 3 3 4 4 4 4 5 5 5 4 2 5 5 4 4 4 3 4 4 3 
21 4 3 3 3 4 5 4 5 5 5 4 3 5 4 4 4 5 3 4 4 
22 4 4 4 4 5 5 5 5 4 5 4 5 4 4 4 4 4 4 4 4 
23 4 3 3 4 5 5 5 5 5 4 4 4 4 4 4 4 4 2 4 4 
24 3 2 4 4 2 1 1 3 2 2 1 1 1 2 1 3 3 2 3 3 
25 3 2 4 4 3 3 2 3 3 3 3 4 3 2 4 4 3 2 3 3 
26 5 3 3 5 5 5 5 5 5 4 4 5 5 5 5 5 4 4 5 4 
27 4 3 4 3 5 4 5 4 5 4 5 5 5 5 5 5 5 4 5 5 
28 4 3 2 1 5 3 1 3 5 5 4 5 4 4 3 2 4 4 4 3 
29 4 3 4 4 4 4 4 4 4 4 2 3 4 4 4 3 4 3 4 4 
30 5 4 3 2 4 2 5 3 4 2 4 2 4 2 5 3 3 3 4 4 
31 4 3 4 3 4 1 4 5 5 5 4 4 4 4 2 3 4 4 1 4 
32 4 3 3 3 4 5 5 5 4 5 4 4 4 5 4 5 4 3 5 4 
33 4 4 4 5 4 5 5 5 5 4 5 5 5 5 5 5 5 5 5 5 
34 3 3 4 4 4 3 4 4 4 3 4 3 4 4 4 3 4 2 3 3 
35 2 3 2 1 5 5 5 1 4 3 4 4 5 1 4 2 4 4 4 2 
36 4 2 3 4 4 5 4 5 4 4 3 3 4 4 4 4 4 4 4 4 
37 5 3 3 3 4 4 4 4 3 4 3 4 4 4 4 4 4 4 4 4 
38 3 3 3 4 2 3 3 3 4 2 3 4 3 4 2 3 4 2 4 4 
39 4 2 3 3 5 4 5 4 5 5 4 4 5 3 4 3 4 4 5 4 
40 4 3 4 3 4 5 4 5 5 5 4 4 5 4 4 4 5 3 4 4 
41 5 2 3 4 2 4 2 3 4 2 3 4 4 4 2 3 4 2 4 4 
42 4 3 3 3 4 4 4 4 4 4 3 4 4 3 4 3 4 3 4 4 
43 2 3 2 4 3 2 2 4 4 3 3 3 4 3 2 3 2 4 2 3 
44 3 2 4 4 3 3 2 3 3 3 3 4 3 2 3 4 3 2 3 3 
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Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 JUMLAH 
4 5 4 4 4 4 5 5 2 4 4 4 3 4 4 3 4 1 4 4 158 
4 4 4 5 4 4 4 4 4 4 4 4 4 3 4 4 4 2 4 4 154 
4 3 3 4 3 4 3 3 4 4 4 4 3 3 2 3 4 4 4 5 144 
4 4 3 3 4 4 4 4 3 4 4 4 3 4 3 4 3 3 5 4 153 
5 5 3 4 3 4 5 4 4 4 4 5 3 3 4 3 4 3 4 4 168 
4 4 4 4 4 3 4 4 3 4 5 4 3 4 4 3 3 2 4 4 151 
2 3 2 3 3 4 3 3 4 3 3 2 3 2 3 4 3 3 4 3 125 
4 4 3 3 4 4 2 4 5 4 4 4 4 3 5 3 4 1 4 4 143 
5 4 4 1 2 2 5 4 2 2 1 4 4 4 4 2 2 1 4 4 139 
4 4 4 4 3 5 3 4 4 3 4 2 3 3 5 3 2 1 5 3 131 
4 4 5 2 4 5 4 3 4 4 4 5 3 4 5 4 5 1 5 4 155 
4 3 5 4 3 4 4 4 4 3 5 5 3 2 4 3 4 2 4 4 156 
5 3 4 3 4 4 4 3 3 4 3 4 4 4 4 3 3 2 4 4 142 
5 5 5 4 4 4 4 3 2 4 4 4 3 4 2 2 2 2 4 5 150 
4 4 4 3 3 3 4 3 3 3 4 4 2 3 4 3 3 2 4 3 136 
4 4 3 4 2 4 4 4 4 4 4 4 3 3 4 4 2 2 4 4 147 
4 4 2 4 4 4 4 4 4 4 4 4 4 4 4 3 4 4 5 5 157 
4 4 4 2 4 3 4 4 2 3 3 4 4 3 4 3 3 3 4 4 143 
4 5 4 4 4 4 5 5 2 4 4 4 4 4 4 4 3 3 5 4 162 
3 4 3 4 3 4 4 5 4 4 5 3 2 2 3 2 4 5 5 5 153 
4 5 4 4 4 4 5 5 2 4 4 4 4 4 4 4 3 3 5 4 161 
4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 3 4 4 5 5 166 
4 4 4 4 4 4 4 2 4 4 4 4 4 2 4 4 4 2 4 4 155 
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2 1 2 3 3 2 4 1 2 3 2 4 3 3 4 4 3 1 3 5 99 
4 3 3 4 3 3 3 3 4 3 4 4 4 2 4 3 3 2 4 4 128 
4 4 5 5 4 4 5 4 3 5 5 3 3 3 4 2 5 4 5 5 173 
5 5 5 4 5 3 2 5 4 5 3 5 4 4 5 3 4 1 5 5 172 
5 5 5 5 4 4 5 5 3 4 5 4 3 4 1 2 3 3 4 4 147 
4 4 4 4 4 4 4 4 3 4 3 4 4 4 4 4 3 3 4 4 150 
4 3 5 2 4 2 4 5 2 3 2 3 1 2 4 3 1 1 4 5 128 
4 4 3 3 4 4 2 4 5 4 4 4 4 3 5 3 4 1 4 4 145 
4 4 3 5 4 4 4 4 3 4 5 4 3 3 4 4 4 1 4 5 159 
5 5 5 5 5 5 5 5 2 5 5 5 3 2 5 4 5 3 5 5 184 
4 4 3 3 2 3 3 4 3 4 3 4 4 3 4 3 3 2 4 4 137 
4 2 4 4 4 4 4 2 4 4 2 2 2 2 4 2 2 4 4 4 129 
4 4 4 4 5 4 5 4 3 4 3 4 4 3 3 4 4 2 4 4 153 
4 4 5 2 4 5 4 3 4 4 4 5 3 4 5 4 5 1 5 4 155 
3 2 4 4 4 4 4 3 2 2 2 5 3 3 3 2 3 1 4 3 124 
4 4 4 4 5 4 5 4 3 4 3 4 3 3 5 3 4 1 3 5 155 
4 5 4 4 4 4 5 5 2 4 4 4 4 4 4 3 2 3 4 5 161 
3 2 4 4 4 4 4 3 2 2 2 5 4 3 4 2 3 1 4 4 129 
4 4 3 3 4 3 2 3 4 3 4 3 4 3 4 3 3 2 4 4 140 
2 3 2 3 2 2 2 3 2 2 3 3 3 4 3 1 4 3 3 3 111 
3 3 4 3 3 3 3 3 2 3 2 3 3 2 3 3 3 2 4 4 119 
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APPENDIX 5 
 
The Validity of Students’ Interest in Game Activities Questionnaire 
(Try Out) 
  Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 
Q1 Pearson 
Correlation 
1 .146 .099 -.043 .188 .302
*
 .300
*
 .267 .268 .254 .165 .055 
Sig. (2-tailed)   .344 .522 .781 .223 .047 .048 .079 .079 .096 .285 .724 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q2 Pearson 
Correlation 
.146 1 .070 -.132 .226 .078 .303
*
 .109 .237 .161 .199 .030 
Sig. (2-tailed) .344   .650 .392 .140 .614 .045 .481 .121 .295 .195 .846 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q3 Pearson 
Correlation 
.099 .070 1 .403
**
 -.295 .041 .034 .242 -.115 .175 -.225 .002 
Sig. (2-tailed) .522 .650   .007 .052 .790 .825 .114 .456 .255 .141 .992 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q4 Pearson 
Correlation 
-.043 -.132 .403
**
 1 -
.303
*
 
.076 -.130 .348
*
 -.230 -.201 -.205 .039 
Sig. (2-tailed) .781 .392 .007   .045 .622 .399 .021 .133 .190 .183 .799 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q5 Pearson 
Correlation 
.188 .226 -.295 -
.303
*
 
1 .452
**
 .637
**
 .234 .489
**
 .518
**
 .614
**
 .343
*
 
Sig. (2-tailed) .223 .140 .052 .045   .002 .000 .127 .001 .000 .000 .023 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q6 Pearson 
Correlation 
.302
*
 .078 .041 .076 .452
**
 1 .524
**
 .308
*
 .359
*
 .494
**
 .371
*
 .392
**
 
Sig. (2-tailed) .047 .614 .790 .622 .002   .000 .042 .017 .001 .013 .008 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q7 Pearson 
Correlation 
.300
*
 .303
*
 .034 -.130 .637
**
 .524
**
 1 .362
*
 .541
**
 .422
**
 .516
**
 .316
*
 
Sig. (2-tailed) .048 .045 .825 .399 .000 .000   .016 .000 .004 .000 .037 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q8 Pearson 
Correlation 
.267 .109 .242 .348
*
 .234 .308
*
 .362
*
 1 .436
**
 .491
**
 .139 .245 
Sig. (2-tailed) .079 .481 .114 .021 .127 .042 .016   .003 .001 .368 .109 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q9 Pearson 
Correlation 
.268 .237 -.115 -.230 .489
**
 .359
*
 .541
**
 .436
**
 1 .582
**
 .529
**
 .537
**
 
Sig. (2-tailed) .079 .121 .456 .133 .001 .017 .000 .003   .000 .000 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q10 Pearson 
Correlation 
.254 .161 .175 -.201 .518
**
 .494
**
 .422
**
 .491
**
 .582
**
 1 .391
**
 .392
**
 
Sig. (2-tailed) .096 .295 .255 .190 .000 .001 .004 .001 .000   .009 .009 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q11 Pearson 
Correlation 
.165 .199 -.225 -.205 .614
**
 .371
*
 .516
**
 .139 .529
**
 .391
**
 1 .460
**
 
Sig. (2-tailed) .285 .195 .141 .183 .000 .013 .000 .368 .000 .009   .002 
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N 44 44 44 44 44 44 44 44 44 44 44 44 
Q12 Pearson 
Correlation 
.055 .030 .002 .039 .343
*
 .392
**
 .316
*
 .245 .537
**
 .392
**
 .460
**
 1 
Sig. (2-tailed) .724 .846 .992 .799 .023 .008 .037 .109 .000 .009 .002   
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q13 Pearson 
Correlation 
.264 .202 -.129 -.251 .557
**
 .505
**
 .667
**
 .393
**
 .683
**
 .434
**
 .528
**
 .408
**
 
Sig. (2-tailed) .083 .189 .405 .101 .000 .000 .000 .008 .000 .003 .000 .006 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q14 Pearson 
Correlation 
.456
**
 .087 .070 .188 .303
*
 .420
**
 .415
**
 .546
**
 .538
**
 .493
**
 .324
*
 .380
*
 
Sig. (2-tailed) .002 .572 .652 .222 .045 .005 .005 .000 .000 .001 .032 .011 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q15 Pearson 
Correlation 
.332
*
 .188 .015 -.074 .579
**
 .481
**
 .725
**
 .340
*
 .402
**
 .277 .513
**
 .304
*
 
Sig. (2-tailed) .028 .221 .924 .633 .000 .001 .000 .024 .007 .068 .000 .045 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q16 Pearson 
Correlation 
.315
*
 -.050 .241 .411
**
 .256 .516
**
 .455
**
 .606
**
 .231 .340
*
 .334
*
 .300
*
 
Sig. (2-tailed) .038 .749 .115 .006 .093 .000 .002 .000 .131 .024 .027 .048 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q17 Pearson 
Correlation 
.326
*
 .083 .127 -.065 .346
*
 .535
**
 .422
**
 .294 .430
**
 .438
**
 .591
**
 .344
*
 
Sig. (2-tailed) .031 .593 .411 .677 .021 .000 .004 .053 .004 .003 .000 .022 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q18 Pearson 
Correlation 
.126 .264 -.101 .023 .383
*
 .162 .214 .146 .243 .302
*
 .090 .202 
Sig. (2-tailed) .416 .084 .514 .883 .010 .292 .163 .345 .113 .046 .560 .189 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q19 Pearson 
Correlation 
.304
*
 .008 -.202 .056 .358
*
 .446
**
 .413
**
 .324
*
 .287 .073 .338
*
 .309
*
 
Sig. (2-tailed) .045 .957 .188 .718 .017 .002 .005 .032 .059 .635 .025 .041 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q20 Pearson 
Correlation 
.598
**
 .210 .023 .057 .209 .275 .474
**
 .327
*
 .384
*
 .253 .487
**
 .190 
Sig. (2-tailed) .000 .170 .885 .716 .173 .071 .001 .030 .010 .098 .001 .216 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q21 Pearson 
Correlation 
.455
**
 .149 -.017 -
.340
*
 
.554
**
 .364
*
 .524
**
 .090 .465
**
 .391
**
 .612
**
 .336
*
 
Sig. (2-tailed) .002 .333 .914 .024 .000 .015 .000 .563 .001 .009 .000 .026 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q22 Pearson 
Correlation 
.386
**
 .224 .159 -.061 .510
**
 .430
**
 .421
**
 .517
**
 .608
**
 .658
**
 .523
**
 .461
**
 
Sig. (2-tailed) .010 .144 .301 .694 .000 .004 .004 .000 .000 .000 .000 .002 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q23 Pearson 
Correlation 
.516
**
 .212 -.133 -.257 .310
*
 .267 .265 -.046 .324
*
 .051 .352
*
 .103 
Sig. (2-tailed) .000 .168 .389 .092 .040 .080 .083 .768 .032 .741 .019 .506 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q24 Pearson 
Correlation 
.135 -.062 -.019 .244 .100 .409
**
 .039 .204 .255 .125 .069 .327
*
 
Sig. (2-tailed) .381 .690 .905 .111 .517 .006 .804 .184 .095 .418 .658 .030 
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N 44 44 44 44 44 44 44 44 44 44 44 44 
Q25 Pearson 
Correlation 
.524
**
 .277 -.006 -.136 .256 .378
*
 .322
*
 .122 .356
*
 .251 .225 .232 
Sig. (2-tailed) .000 .068 .971 .379 .093 .011 .033 .429 .018 .101 .141 .129 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q26 Pearson 
Correlation 
.341
*
 .131 -.023 .101 .181 .505
**
 .145 .190 .262 .266 .107 .356
*
 
Sig. (2-tailed) .023 .397 .883 .514 .241 .000 .347 .217 .086 .081 .489 .018 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q27 Pearson 
Correlation 
.307
*
 -.077 -.137 -.062 .227 .419
**
 .252 .346
*
 .311
*
 .275 .191 .110 
Sig. (2-tailed) .042 .620 .375 .690 .139 .005 .098 .021 .040 .070 .215 .476 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q28 Pearson 
Correlation 
.396
**
 .297
*
 .250 -.061 .333
*
 .329
*
 .347
*
 .438
**
 .525
**
 .498
**
 .372
*
 .272 
Sig. (2-tailed) .008 .050 .101 .695 .027 .029 .021 .003 .000 .001 .013 .074 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q29 Pearson 
Correlation 
-.009 -.047 -.015 -.037 .379
*
 .070 .174 -.087 .025 .177 .011 .240 
Sig. (2-tailed) .956 .763 .925 .814 .011 .651 .259 .572 .873 .250 .941 .116 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q30 Pearson 
Correlation 
.358
*
 .223 .130 -.063 .573
**
 .472
**
 .522
**
 .343
*
 .462
**
 .468
**
 .370
*
 .408
**
 
Sig. (2-tailed) .017 .146 .399 .686 .000 .001 .000 .023 .002 .001 .013 .006 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q31 Pearson 
Correlation 
.317
*
 .283 .015 .045 .376
*
 .369
*
 .221 .419
**
 .391
**
 .527
**
 .174 .321
*
 
Sig. (2-tailed) .036 .063 .922 .773 .012 .014 .150 .005 .009 .000 .258 .034 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q32 Pearson 
Correlation 
.419
**
 -.084 .075 .012 .010 .174 .172 .233 .280 .274 .240 .173 
Sig. (2-tailed) .005 .587 .630 .940 .948 .257 .265 .127 .066 .071 .117 .261 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q33 Pearson 
Correlation 
.160 -.183 .185 .253 .042 .216 -.061 .229 .021 .211 .070 .081 
Sig. (2-tailed) .300 .233 .229 .098 .787 .159 .696 .135 .894 .169 .652 .601 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q34 Pearson 
Correlation 
.257 .061 -.153 -.286 .168 .120 .030 .202 .193 .316
*
 .175 .063 
Sig. (2-tailed) .093 .696 .323 .060 .277 .439 .849 .189 .209 .037 .257 .684 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q35 Pearson 
Correlation 
.323
*
 .058 .232 .030 .114 .076 .366
*
 .044 .041 .132 .097 -.104 
Sig. (2-tailed) .033 .707 .130 .845 .462 .625 .015 .779 .791 .394 .532 .503 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q36 Pearson 
Correlation 
.251 -.025 .172 .085 .100 .209 .121 .340
*
 -.072 .199 -.023 -.173 
Sig. (2-tailed) .100 .873 .265 .585 .517 .173 .435 .024 .643 .195 .882 .261 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q37 Pearson 
Correlation 
.176 .054 -.009 .312
*
 .245 .266 .205 .409
**
 .248 .346
*
 .044 .390
**
 
Sig. (2-tailed) .253 .727 .952 .039 .109 .080 .181 .006 .104 .021 .776 .009 
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N 44 44 44 44 44 44 44 44 44 44 44 44 
Q38 Pearson 
Correlation 
-.251 .282 -.059 .149 .267 .282 .157 .248 .269 .184 -.040 .342
*
 
Sig. (2-tailed) .101 .064 .703 .335 .079 .064 .310 .104 .078 .233 .794 .023 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q39 Pearson 
Correlation 
.365
*
 .397
**
 .124 .087 .277 .437
**
 .305
*
 .321
*
 .311
*
 .233 .205 .382
*
 
Sig. (2-tailed) .015 .008 .424 .577 .069 .003 .044 .034 .040 .128 .182 .011 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q40 Pearson 
Correlation 
.365
*
 .142 .223 .051 .296 .282 .433
**
 .246 .184 .201 .168 .204 
Sig. (2-tailed) .015 .359 .146 .743 .051 .063 .003 .108 .233 .191 .277 .184 
N 44 44 44 44 44 44 44 44 44 44 44 44 
TOT
AL 
Pearson 
Correlation 
.548
**
 .270 .113 .062 .630
**
 .699
**
 .681
**
 .606
**
 .665
**
 .661
**
 .545
**
 .546
**
 
Sig. (2-tailed) .000 .076 .467 .692 .000 .000 .000 .000 .000 .000 .000 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
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Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 
.264 .456
**
 .332
*
 .315
*
 .326
*
 .126 .304
*
 .598
**
 .455
**
 .386
**
 .516
**
 .135 .524
**
 .341
*
 .307
*
 
.083 .002 .028 .038 .031 .416 .045 .000 .002 .010 .000 .381 .000 .023 .042 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.202 .087 .188 -.050 .083 .264 .008 .210 .149 .224 .212 -.062 .277 .131 -.077 
.189 .572 .221 .749 .593 .084 .957 .170 .333 .144 .168 .690 .068 .397 .620 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.129 .070 .015 .241 .127 -.101 -.202 .023 -.017 .159 -.133 -.019 -.006 -.023 -.137 
.405 .652 .924 .115 .411 .514 .188 .885 .914 .301 .389 .905 .971 .883 .375 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.251 .188 -.074 .411
**
 -.065 .023 .056 .057 -
.340
*
 
-.061 -.257 .244 -.136 .101 -.062 
.101 .222 .633 .006 .677 .883 .718 .716 .024 .694 .092 .111 .379 .514 .690 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.557
**
 .303
*
 .579
**
 .256 .346
*
 .383
*
 .358
*
 .209 .554
**
 .510
**
 .310
*
 .100 .256 .181 .227 
.000 .045 .000 .093 .021 .010 .017 .173 .000 .000 .040 .517 .093 .241 .139 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.505
**
 .420
**
 .481
**
 .516
**
 .535
**
 .162 .446
**
 .275 .364
*
 .430
**
 .267 .409
**
 .378
*
 .505
**
 .419
**
 
.000 .005 .001 .000 .000 .292 .002 .071 .015 .004 .080 .006 .011 .000 .005 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.667
**
 .415
**
 .725
**
 .455
**
 .422
**
 .214 .413
**
 .474
**
 .524
**
 .421
**
 .265 .039 .322
*
 .145 .252 
.000 .005 .000 .002 .004 .163 .005 .001 .000 .004 .083 .804 .033 .347 .098 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.393
**
 .546
**
 .340
*
 .606
**
 .294 .146 .324
*
 .327
*
 .090 .517
**
 -.046 .204 .122 .190 .346
*
 
.008 .000 .024 .000 .053 .345 .032 .030 .563 .000 .768 .184 .429 .217 .021 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.683
**
 .538
**
 .402
**
 .231 .430
**
 .243 .287 .384
*
 .465
**
 .608
**
 .324
*
 .255 .356
*
 .262 .311
*
 
.000 .000 .007 .131 .004 .113 .059 .010 .001 .000 .032 .095 .018 .086 .040 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.434
**
 .493
**
 .277 .340
*
 .438
**
 .302
*
 .073 .253 .391
**
 .658
**
 .051 .125 .251 .266 .275 
.003 .001 .068 .024 .003 .046 .635 .098 .009 .000 .741 .418 .101 .081 .070 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.528
**
 .324
*
 .513
**
 .334
*
 .591
**
 .090 .338
*
 .487
**
 .612
**
 .523
**
 .352
*
 .069 .225 .107 .191 
.000 .032 .000 .027 .000 .560 .025 .001 .000 .000 .019 .658 .141 .489 .215 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.408
**
 .380
*
 .304
*
 .300
*
 .344
*
 .202 .309
*
 .190 .336
*
 .461
**
 .103 .327
*
 .232 .356
*
 .110 
.006 .011 .045 .048 .022 .189 .041 .216 .026 .002 .506 .030 .129 .018 .476 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
1 .407
**
 .680
**
 .300
*
 .532
**
 .272 .447
**
 .335
*
 .579
**
 .606
**
 .410
**
 .207 .262 .256 .403
**
 
  .006 .000 .048 .000 .074 .002 .026 .000 .000 .006 .179 .086 .094 .007 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.407
**
 1 .303
*
 .618
**
 .487
**
 .312
*
 .273 .555
**
 .408
**
 .545
**
 .257 .366
*
 .168 .356
*
 .250 
.006   .045 .000 .001 .039 .073 .000 .006 .000 .092 .015 .276 .018 .101 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.680
**
 .303
*
 1 .533
**
 .465
**
 .101 .644
**
 .436
**
 .728
**
 .566
**
 .455
**
 .143 .192 .054 .406
**
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.000 .045   .000 .001 .512 .000 .003 .000 .000 .002 .354 .213 .726 .006 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.300
*
 .618
**
 .533
**
 1 .357
*
 .181 .437
**
 .485
**
 .292 .408
**
 .186 .290 .100 .206 .243 
.048 .000 .000   .017 .240 .003 .001 .054 .006 .227 .056 .520 .179 .112 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.532
**
 .487
**
 .465
**
 .357
*
 1 .049 .449
**
 .552
**
 .650
**
 .640
**
 .384
*
 .192 .357
*
 .406
**
 .440
**
 
.000 .001 .001 .017   .751 .002 .000 .000 .000 .010 .211 .017 .006 .003 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.272 .312
*
 .101 .181 .049 1 .081 .055 .133 .255 .074 .291 .212 .449
**
 -.008 
.074 .039 .512 .240 .751   .600 .723 .388 .095 .631 .055 .167 .002 .960 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.447
**
 .273 .644
**
 .437
**
 .449
**
 .081 1 .383
*
 .374
*
 .304
*
 .447
**
 .364
*
 .370
*
 .216 .623
**
 
.002 .073 .000 .003 .002 .600   .010 .012 .045 .002 .015 .013 .160 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.335
*
 .555
**
 .436
**
 .485
**
 .552
**
 .055 .383
*
 1 .553
**
 .445
**
 .397
**
 .055 .485
**
 .206 .175 
.026 .000 .003 .001 .000 .723 .010   .000 .002 .008 .721 .001 .179 .257 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.579
**
 .408
**
 .728
**
 .292 .650
**
 .133 .374
*
 .553
**
 1 .639
**
 .546
**
 .137 .333
*
 .260 .300
*
 
.000 .006 .000 .054 .000 .388 .012 .000   .000 .000 .375 .027 .088 .048 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.606
**
 .545
**
 .566
**
 .408
**
 .640
**
 .255 .304
*
 .445
**
 .639
**
 1 .311
*
 .223 .277 .327
*
 .277 
.000 .000 .000 .006 .000 .095 .045 .002 .000   .040 .146 .069 .030 .069 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.410
**
 .257 .455
**
 .186 .384
*
 .074 .447
**
 .397
**
 .546
**
 .311
*
 1 .080 .456
**
 .275 .389
**
 
.006 .092 .002 .227 .010 .631 .002 .008 .000 .040   .605 .002 .071 .009 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.207 .366
*
 .143 .290 .192 .291 .364
*
 .055 .137 .223 .080 1 .323
*
 .424
**
 .256 
.179 .015 .354 .056 .211 .055 .015 .721 .375 .146 .605   .032 .004 .093 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.262 .168 .192 .100 .357
*
 .212 .370
*
 .485
**
 .333
*
 .277 .456
**
 .323
*
 1 .405
**
 .243 
.086 .276 .213 .520 .017 .167 .013 .001 .027 .069 .002 .032   .006 .112 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.256 .356
*
 .054 .206 .406
**
 .449
**
 .216 .206 .260 .327
*
 .275 .424
**
 .405
**
 1 .254 
.094 .018 .726 .179 .006 .002 .160 .179 .088 .030 .071 .004 .006   .096 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.403
**
 .250 .406
**
 .243 .440
**
 -.008 .623
**
 .175 .300
*
 .277 .389
**
 .256 .243 .254 1 
.007 .101 .006 .112 .003 .960 .000 .257 .048 .069 .009 .093 .112 .096   
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.589
**
 .492
**
 .442
**
 .312
*
 .412
**
 .309
*
 .210 .302
*
 .426
**
 .714
**
 .291 .248 .246 .167 .296 
.000 .001 .003 .039 .005 .041 .171 .046 .004 .000 .055 .105 .107 .279 .051 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.061 .116 -.053 .039 -.089 .479
**
 -.248 -.118 .118 .034 -.229 .075 -.025 .356
*
 -
.463
**
 
.695 .454 .731 .799 .566 .001 .105 .447 .444 .826 .135 .629 .873 .018 .002 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
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.433
**
 .395
**
 .478
**
 .414
**
 .420
**
 .425
**
 .309
*
 .340
*
 .513
**
 .585
**
 .253 .460
**
 .495
**
 .490
**
 .213 
.003 .008 .001 .005 .005 .004 .041 .024 .000 .000 .097 .002 .001 .001 .164 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.274 .529
**
 .249 .443
**
 .173 .481
**
 .147 .204 .284 .556
**
 .098 .535
**
 .170 .505
**
 .103 
.071 .000 .103 .003 .261 .001 .341 .184 .061 .000 .525 .000 .270 .000 .504 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.059 .630
**
 .121 .419
**
 .382
*
 .011 .215 .613
**
 .361
*
 .205 .304
*
 .049 .263 .195 .247 
.706 .000 .434 .005 .011 .942 .161 .000 .016 .182 .045 .752 .085 .205 .106 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.004 .272 -.074 .105 .324
*
 -.163 -.149 .283 .178 .233 -.166 .052 .147 .079 -.122 
.981 .074 .635 .499 .032 .291 .336 .063 .246 .128 .283 .739 .340 .611 .431 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.267 .286 .069 .022 .364
*
 -.119 .071 .368
*
 .277 .416
**
 .069 -.100 .142 .048 .164 
.079 .060 .656 .888 .015 .441 .646 .014 .069 .005 .656 .518 .359 .757 .287 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.165 .173 .066 .180 .181 .200 -.055 .227 .135 .086 .107 -.193 .216 .157 -.109 
.283 .261 .669 .241 .240 .194 .723 .139 .383 .578 .489 .210 .159 .308 .480 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.172 .108 .065 .284 .225 .082 .151 .230 .053 .187 -.034 .018 .245 .321
*
 .146 
.264 .486 .676 .062 .142 .595 .327 .134 .734 .224 .828 .906 .109 .033 .345 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.090 .552
**
 -.017 .463
**
 .011 .488
**
 .061 .231 .003 .190 .028 .232 .299
*
 .413
**
 -.005 
.562 .000 .915 .002 .945 .001 .693 .131 .984 .217 .855 .130 .049 .005 .974 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.284 .009 .256 .088 -.048 .321
*
 .149 -.224 -.038 .134 -.226 .329
*
 -.078 .132 .187 
.062 .953 .094 .572 .758 .033 .334 .145 .805 .386 .141 .029 .617 .392 .223 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.358
*
 .361
*
 .365
*
 .429
**
 .364
*
 .215 .243 .237 .324
*
 .439
**
 .294 .116 .265 .524
**
 .138 
.017 .016 .015 .004 .015 .161 .112 .121 .032 .003 .052 .452 .082 .000 .372 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.184 .189 .431
**
 .416
**
 .153 .088 .335
*
 .325
*
 .286 .181 .126 .255 .367
*
 .009 .241 
.231 .220 .004 .005 .321 .568 .026 .031 .060 .239 .415 .095 .014 .954 .116 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.677
**
 .729
**
 .660
**
 .663
**
 .664
**
 .433
**
 .530
**
 .599
**
 .652
**
 .774
**
 .406
**
 .427
**
 .512
**
 .548
**
 .428
**
 
.000 .000 .000 .000 .000 .003 .000 .000 .000 .000 .006 .004 .000 .000 .004 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
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Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 TOTAL 
.396
**
 -.009 .358
*
 .317
*
 .419
**
 .160 .257 .323
*
 .251 .176 -.251 .365
*
 .365
*
 .548
**
 
.008 .956 .017 .036 .005 .300 .093 .033 .100 .253 .101 .015 .015 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.297
*
 -.047 .223 .283 -.084 -.183 .061 .058 -.025 .054 .282 .397
**
 .142 .270 
.050 .763 .146 .063 .587 .233 .696 .707 .873 .727 .064 .008 .359 .076 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.250 -.015 .130 .015 .075 .185 -.153 .232 .172 -.009 -.059 .124 .223 .113 
.101 .925 .399 .922 .630 .229 .323 .130 .265 .952 .703 .424 .146 .467 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.061 -.037 -.063 .045 .012 .253 -.286 .030 .085 .312
*
 .149 .087 .051 .062 
.695 .814 .686 .773 .940 .098 .060 .845 .585 .039 .335 .577 .743 .692 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.333
*
 .379
*
 .573
**
 .376
*
 .010 .042 .168 .114 .100 .245 .267 .277 .296 .630
**
 
.027 .011 .000 .012 .948 .787 .277 .462 .517 .109 .079 .069 .051 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.329
*
 .070 .472
**
 .369
*
 .174 .216 .120 .076 .209 .266 .282 .437
**
 .282 .699
**
 
.029 .651 .001 .014 .257 .159 .439 .625 .173 .080 .064 .003 .063 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.347
*
 .174 .522
**
 .221 .172 -.061 .030 .366
*
 .121 .205 .157 .305
*
 .433
**
 .681
**
 
.021 .259 .000 .150 .265 .696 .849 .015 .435 .181 .310 .044 .003 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.438
**
 -.087 .343
*
 .419
**
 .233 .229 .202 .044 .340
*
 .409
**
 .248 .321
*
 .246 .606
**
 
.003 .572 .023 .005 .127 .135 .189 .779 .024 .006 .104 .034 .108 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.525
**
 .025 .462
**
 .391
**
 .280 .021 .193 .041 -.072 .248 .269 .311
*
 .184 .665
**
 
.000 .873 .002 .009 .066 .894 .209 .791 .643 .104 .078 .040 .233 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.498
**
 .177 .468
**
 .527
**
 .274 .211 .316
*
 .132 .199 .346
*
 .184 .233 .201 .661
**
 
.001 .250 .001 .000 .071 .169 .037 .394 .195 .021 .233 .128 .191 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.372
*
 .011 .370
*
 .174 .240 .070 .175 .097 -.023 .044 -.040 .205 .168 .545
**
 
.013 .941 .013 .258 .117 .652 .257 .532 .882 .776 .794 .182 .277 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.272 .240 .408
**
 .321
*
 .173 .081 .063 -.104 -.173 .390
**
 .342
*
 .382
*
 .204 .546
**
 
.074 .116 .006 .034 .261 .601 .684 .503 .261 .009 .023 .011 .184 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.589
**
 -.061 .433
**
 .274 .059 .004 .267 .165 -.172 .090 .284 .358
*
 .184 .677
**
 
.000 .695 .003 .071 .706 .981 .079 .283 .264 .562 .062 .017 .231 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.492
**
 .116 .395
**
 .529
**
 .630
**
 .272 .286 .173 .108 .552
**
 .009 .361
*
 .189 .729
**
 
.001 .454 .008 .000 .000 .074 .060 .261 .486 .000 .953 .016 .220 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.442
**
 -.053 .478
**
 .249 .121 -.074 .069 .066 .065 -.017 .256 .365
*
 .431
**
 .660
**
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.003 .731 .001 .103 .434 .635 .656 .669 .676 .915 .094 .015 .004 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.312
*
 .039 .414
**
 .443
**
 .419
**
 .105 .022 .180 .284 .463
**
 .088 .429
**
 .416
**
 .663
**
 
.039 .799 .005 .003 .005 .499 .888 .241 .062 .002 .572 .004 .005 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.412
**
 -.089 .420
**
 .173 .382
*
 .324
*
 .364
*
 .181 .225 .011 -.048 .364
*
 .153 .664
**
 
.005 .566 .005 .261 .011 .032 .015 .240 .142 .945 .758 .015 .321 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.309
*
 .479
**
 .425
**
 .481
**
 .011 -.163 -.119 .200 .082 .488
**
 .321
*
 .215 .088 .433
**
 
.041 .001 .004 .001 .942 .291 .441 .194 .595 .001 .033 .161 .568 .003 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.210 -.248 .309
*
 .147 .215 -.149 .071 -.055 .151 .061 .149 .243 .335
*
 .530
**
 
.171 .105 .041 .341 .161 .336 .646 .723 .327 .693 .334 .112 .026 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.302
*
 -.118 .340
*
 .204 .613
**
 .283 .368
*
 .227 .230 .231 -.224 .237 .325
*
 .599
**
 
.046 .447 .024 .184 .000 .063 .014 .139 .134 .131 .145 .121 .031 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.426
**
 .118 .513
**
 .284 .361
*
 .178 .277 .135 .053 .003 -.038 .324
*
 .286 .652
**
 
.004 .444 .000 .061 .016 .246 .069 .383 .734 .984 .805 .032 .060 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.714
**
 .034 .585
**
 .556
**
 .205 .233 .416
**
 .086 .187 .190 .134 .439
**
 .181 .774
**
 
.000 .826 .000 .000 .182 .128 .005 .578 .224 .217 .386 .003 .239 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.291 -.229 .253 .098 .304
*
 -.166 .069 .107 -.034 .028 -.226 .294 .126 .406
**
 
.055 .135 .097 .525 .045 .283 .656 .489 .828 .855 .141 .052 .415 .006 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.248 .075 .460
**
 .535
**
 .049 .052 -.100 -.193 .018 .232 .329
*
 .116 .255 .427
**
 
.105 .629 .002 .000 .752 .739 .518 .210 .906 .130 .029 .452 .095 .004 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.246 -.025 .495
**
 .170 .263 .147 .142 .216 .245 .299
*
 -.078 .265 .367
*
 .512
**
 
.107 .873 .001 .270 .085 .340 .359 .159 .109 .049 .617 .082 .014 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.167 .356
*
 .490
**
 .505
**
 .195 .079 .048 .157 .321
*
 .413
**
 .132 .524
**
 .009 .548
**
 
.279 .018 .001 .000 .205 .611 .757 .308 .033 .005 .392 .000 .954 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.296 -
.463
**
 
.213 .103 .247 -.122 .164 -.109 .146 -.005 .187 .138 .241 .428
**
 
.051 .002 .164 .504 .106 .431 .287 .480 .345 .974 .223 .372 .116 .004 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
1 -.115 .382
*
 .376
*
 .131 .054 .235 .074 .033 .028 .150 .424
**
 .245 .619
**
 
  .459 .010 .012 .396 .729 .125 .631 .833 .859 .331 .004 .109 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.115 1 .312
*
 .367
*
 -.076 .097 -.206 .261 .172 .336
*
 .077 .205 -.051 .171 
.459   .039 .014 .625 .531 .180 .088 .264 .026 .619 .183 .743 .266 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
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.382
*
 .312
*
 1 .572
**
 .147 .078 .154 .182 .378
*
 .424
**
 .296 .455
**
 .540
**
 .764
**
 
.010 .039   .000 .341 .614 .318 .238 .011 .004 .051 .002 .000 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.376
*
 .367
*
 .572
**
 1 .135 -.020 .065 -.009 .198 .464
**
 .317
*
 .401
**
 .192 .624
**
 
.012 .014 .000   .382 .900 .676 .955 .197 .002 .036 .007 .211 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.131 -.076 .147 .135 1 .309
*
 .308
*
 .193 .209 .409
**
 -.305
*
 .099 .181 .417
**
 
.396 .625 .341 .382   .041 .042 .210 .173 .006 .044 .523 .240 .005 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.054 .097 .078 -.020 .309
*
 1 .368
*
 .189 .201 .176 -.065 .067 -.029 .216 
.729 .531 .614 .900 .041   .014 .218 .190 .254 .673 .663 .852 .159 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.235 -.206 .154 .065 .308
*
 .368
*
 1 -.033 -.029 .037 -.051 .187 .027 .255 
.125 .180 .318 .676 .042 .014   .832 .852 .814 .742 .224 .862 .094 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.074 .261 .182 -.009 .193 .189 -.033 1 .338
*
 .244 -
.414
**
 
.209 .048 .245 
.631 .088 .238 .955 .210 .218 .832   .025 .111 .005 .174 .757 .109 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.033 .172 .378
*
 .198 .209 .201 -.029 .338
*
 1 .182 -.162 .228 .062 .284 
.833 .264 .011 .197 .173 .190 .852 .025   .237 .293 .137 .690 .062 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.028 .336
*
 .424
**
 .464
**
 .409
**
 .176 .037 .244 .182 1 .101 .262 .167 .486
**
 
.859 .026 .004 .002 .006 .254 .814 .111 .237   .515 .085 .278 .001 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.150 .077 .296 .317
*
 -.305
*
 -.065 -.051 -
.414
**
 
-.162 .101 1 .305
*
 .211 .256 
.331 .619 .051 .036 .044 .673 .742 .005 .293 .515   .044 .169 .094 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.424
**
 .205 .455
**
 .401
**
 .099 .067 .187 .209 .228 .262 .305
*
 1 .160 .590
**
 
.004 .183 .002 .007 .523 .663 .224 .174 .137 .085 .044   .299 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.245 -.051 .540
**
 .192 .181 -.029 .027 .048 .062 .167 .211 .160 1 .446
**
 
.109 .743 .000 .211 .240 .852 .862 .757 .690 .278 .169 .299   .002 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.619
**
 .171 .764
**
 .624
**
 .417
**
 .216 .255 .245 .284 .486
**
 .256 .590
**
 .446
**
 1 
.000 .266 .000 .000 .005 .159 .094 .109 .062 .001 .094 .000 .002   
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
*. Correlation is significant at the 0.05 level (2-tailed). 
**. Correlation is significant at the 0.01 level (2-tailed). 
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APPENDIX 6 
 
The Reliability of Students’ Interest in Game Activities Questionnaire 
(Try Out) 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.922 40 
 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 142.77 275.482 .517 .920 
Q2 143.66 283.579 .239 .922 
Q3 143.32 286.082 .070 .924 
Q4 143.18 287.268 .006 .926 
Q5 142.45 271.510 .600 .919 
Q6 142.68 263.478 .664 .918 
Q7 142.66 263.439 .642 .918 
Q8 142.59 268.805 .567 .919 
Q9 142.34 272.509 .641 .919 
Q10 142.70 266.539 .625 .919 
Q11 142.86 273.609 .509 .920 
Q12 142.75 272.703 .508 .920 
Q13 142.39 270.708 .650 .919 
Q14 142.86 265.981 .702 .918 
Q15 142.80 267.469 .626 .919 
Q16 142.84 271.579 .637 .919 
Q17 142.48 274.209 .642 .919 
Q18 143.18 275.129 .385 .922 
Q19 142.66 272.881 .490 .920 
Q20 142.68 276.362 .575 .920 
Q21 142.59 272.759 .626 .919 
Q22 142.70 264.957 .751 .917 
Q23 142.77 276.831 .361 .922 
Q24 142.91 276.178 .382 .921 
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Q25 142.84 275.532 .478 .920 
Q26 142.80 274.818 .515 .920 
Q27 142.64 275.818 .382 .922 
Q28 142.77 269.901 .584 .919 
Q29 143.36 283.772 .117 .925 
Q30 142.86 269.562 .745 .918 
Q31 142.91 268.271 .587 .919 
Q32 142.61 278.010 .378 .921 
Q33 143.20 283.655 .176 .923 
Q34 143.34 282.369 .213 .923 
Q35 142.66 281.997 .197 .923 
Q36 143.43 281.507 .241 .923 
Q37 143.16 274.044 .443 .921 
Q38 144.30 280.027 .194 .924 
Q39 142.32 277.571 .568 .920 
Q40 142.34 279.346 .416 .921 
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APPENDIX 7 
 
Blue Print of Students’ Extrinsic Motivation Questionnaire 
(Try Out) 
 
Construct of 
Students‟ Extrinsic 
Motivation 
Indicator 
Number of Items Total of 
Items 
Positive Negative 
Extrinsic 
motivation is 
carried out in 
anticipation of a 
reward from 
outside and beyond 
self. The kinds of 
extrinsic 
motivation like 
money, 
gift/reward, grades 
and even certain 
types of positive 
feedback. 
External regulation 5, 7, 9, 11, 13 
6, 8, 10, 12, 
14 
10 
Introjected regulation 
15, 16, 18, 20, 
25, 26, 27, 30 
17, 19 10 
Identified regulation 
1, 3, 21, 22, 
23, 31, 38 
2, 4, 24 10 
Integrated regulation 
28, 32, 33, 34, 
35, 36, 37, 39, 
40 
29 10 
Total  40 
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APPENDIX 8 
 
Angket Motivasi Yang Berasal Dari Luar Diri Siswa (Motivasi Ekstrinsik) 
TRY OUT 
 
Petunjuk Pengisian 
Isilah dengan tanda centang ( ) pada kolom setiap nomor pernyataan yang paling 
sesuai dengan apa yang Anda alami. 
SS : Sangat Setuju 
S : Setuju 
RR : Ragu-Ragu 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju 
No Pernyataan 
Pilihan 
SS S RR TS STS 
1. 
Guru bahasa Inggris saya sangat 
menyenangkan. 
     
2. 
Guru bahasa Inggris saya tidak 
menyenangkan. 
     
3. 
Metode pengajaran yang digunakan oleh 
guru bahasa Inggris saya sangat menarik. 
     
4. 
Metode pengajaran yang digunakan oleh 
guru bahasa Inggris saya sangat 
membosankan. 
     
5. 
Guru memberikan poin kepada saya apabila 
saya mau maju ke depan kelas. 
     
6. 
Guru tidak pernah memberikan poin kepada 
saya apabila saya mau maju ke depan kelas. 
     
7. 
Guru memberikan hadiah kepada saya 
apabila saya mendapatkan nilai terbaik 
dalam mata pelajaran bahasa Inggris. 
     
8. 
Guru tidak pernah memberikan hadiah 
kepada saya apabila saya mendapatkan nilai 
terbaik dalam mata pelajaran bahasa Inggris. 
     
9. 
Guru memberikan poin kepada saya apabila 
saya aktif dalam pembelajaran bahasa 
Inggris di kelas. 
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10. Guru tidak pernah memberikan poin kepada 
saya apabila saya aktif dalam pembelajaran 
bahasa Inggris di kelas. 
     
11. Guru selalu memberikan pujian kepada saya 
apabila saya mampu menjawab semua 
pertanyaan yang diberikan. 
     
12. Guru tidak pernah memberikan pujian 
kepada saya apabila saya mampu menjawab 
semua pertanyaan yang diberikan. 
     
13. Orang tua saya akan memberikan hadiah 
kepada saya apabila saya mendapat nilai 
bagus dalam mata pelajaran bahasa Inggris. 
     
14. Orang tua saya tidak pernah memberikan 
hadiah kepada saya apabila saya mendapat 
nilai bagus dalam mata pelajaran bahasa 
Inggris. 
     
15. Orang tua saya akan memberikan hukuman 
kepada saya apabila saya mendapat nilai 
jelek pada mata pelajaran bahasa Inggris. 
     
16. Orang tua saya selalu mendukung saya untuk 
belajar bahasa Inggris, seperti dengan 
mengikutkan saya dalam les privat. 
     
17. Orang tua saya tidak pernah mendukung 
saya untuk belajar bahasa Inggris. 
     
18. Orang tua saya selalu membantu mengatasi 
kesulitan saya dalam belajar bahasa Inggris, 
seperti membantu saya apabila mengalami 
kesulitan mengerjakan PR bahasa Inggris. 
     
19. Orang tua saya tidak pernah membantu 
mengatasi kesulitan saya dalam belajar 
bahasa Inggris. 
     
20. Guru selalu meminta saya untuk rajin 
mengumpulkan tugas bahasa Inggris agar 
saya tidak mendapat hukuman. 
     
21. Saya selalu bersemangat mengumpulkan 
tugas agar mendapatkan nilai yang 
memuaskan. 
     
22. Saya selalu aktif menjawab pertanyaan guru 
agar mendapatkan nilai yang memuaskan. 
     
23. Saya mengikuti kelompok belajar di sekolah 
agar bisa mendapatkan nilai yang bagus 
dalam mata pelajaran bahasa Inggris. 
     
24. Kelompok belajar yang ada di sekolah tidak 
membantu saya mendapatkan nilai yang 
bagus. 
     
25. Saya belajar bahasa Inggris dengan rajin 
agar nilai ulangan saya bagus. 
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26. Saya terpaksa belajar bahasa Inggris jika ada 
ulangan saja. 
     
27. Saya bersungguh-sungguh belajar bahasa 
Inggris agar saya tetap mendapatkan 
beasiswa dari sekolah. 
     
28. Saya bersungguh-sungguh belajar bahasa 
Inggris agar tidak dianggap bodoh oleh 
tetangga sekitar rumah saya. 
     
29. Saya mengikuti les bahasa Inggris agar sama 
dengan teman-teman saya. 
     
30. Orang tua saya menginginkan saya mendapat 
nilai yang bagus pada mata pelajaran bahasa 
Inggris. 
     
31. Karena sering mendapat tugas dari guru, 
saya termotivasi untuk belajar bahasa Inggris 
lebih giat. 
     
32. Saya rajin menjawab soal di papan tulis agar 
guru saya merasa terkesan pada kemampuan 
bahasa Inggris saya. 
     
33. Saya bersemangat dalam belajar bahasa 
Inggris agar tidak kalah dengan teman 
lainnya. 
     
34. Saya bersemangat belajar bahasa Inggris 
karena orang tua saya seorang guru bahasa 
Inggris. 
     
35. Saya belajar bahasa Inggris agar orang lain 
memujian kemampuan bahasa Inggris saya. 
     
36. Saya belajar bahasa Inggris dengan sungguh-
sungguh karena saya akan merasa malu bila 
tidak bisa menjawab pertanyaan dari guru. 
     
37. Saya belajar bahasa Inggris dengan tekun 
agar dipuji guru, teman dan orang tua. 
     
38. Saya bersemangat belajar bahasa Inggris di 
dalam kelas karena kondisi kelas yang 
nyaman. 
     
39. Saya bersemangat belajar bahasa Inggris, 
karena menurut saya orang yang bisa bahasa 
Inggris itu terlihat keren. 
     
40. Jika saya mampu berbahasa Inggris, orang-
orang sekitar dan teman-teman saya akan 
lebih menghargai saya. 
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APPENDIX 9 
 
The Result of Students’ Extrinsic Motivation Questionnaire (Try Out) 
Responden Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 
1 4 3 4 3 3 4 2 4 5 3 4 4 4 4 4 4 5 2 3 4 
2 4 3 4 4 4 3 5 2 4 2 2 4 4 4 4 3 4 2 3 5 
3 4 4 3 3 4 5 5 5 4 4 4 4 4 4 4 4 4 5 3 4 
4 4 4 4 3 4 4 3 4 4 4 3 4 4 4 4 4 5 2 4 4 
5 4 3 4 3 4 3 3 3 4 5 4 4 3 3 4 4 5 3 2 5 
6 4 3 4 4 4 3 3 3 3 3 3 4 3 4 4 4 5 4 3 4 
7 3 4 4 3 3 3 4 3 3 4 3 2 3 4 3 3 4 3 3 2 
8 4 4 4 3 3 2 2 4 5 3 4 3 3 2 3 3 3 3 4 3 
9 4 4 4 4 4 2 4 4 4 4 4 1 4 2 4 4 3 2 3 3 
10 5 3 4 3 5 3 3 3 3 3 4 4 3 3 4 2 5 3 3 4 
11 4 1 4 3 4 4 5 2 5 5 5 4 4 3 4 4 4 4 3 4 
12 5 3 5 4 5 3 2 5 4 4 4 5 3 3 4 4 5 3 4 4 
13 5 3 5 3 4 3 5 2 4 2 3 4 4 4 3 3 3 2 2 5 
14 3 3 4 4 3 2 5 2 4 1 4 3 4 2 2 5 2 4 2 5 
15 4 4 4 3 3 3 4 4 4 3 3 3 3 4 3 4 4 3 4 4 
16 4 2 4 3 4 5 4 4 4 2 1 2 2 3 4 4 2 1 3 4 
17 5 4 4 4 5 2 4 4 4 4 3 4 4 4 4 3 4 2 3 5 
18 4 4 4 3 4 4 2 2 4 4 4 4 2 2 3 4 4 2 3 3 
19 5 3 4 4 4 4 3 2 5 4 4 4 4 4 4 4 5 2 2 4 
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20 5 2 4 3 5 5 5 5 5 4 4 4 4 5 5 3 4 3 3 4 
21 5 2 4 4 4 4 3 2 5 4 4 4 4 4 4 4 5 2 2 3 
22 5 4 4 3 5 2 4 4 4 4 3 4 4 4 4 3 4 2 3 5 
23 5 3 5 3 5 5 5 5 5 5 5 5 5 5 5 5 5 5 3 5 
24 5 3 4 5 5 4 4 4 5 5 3 4 5 2 4 5 5 4 2 5 
25 5 4 4 4 4 4 4 4 3 4 4 4 3 4 3 3 4 3 2 4 
26 5 3 5 5 5 4 5 4 4 4 5 5 5 4 4 5 4 5 3 5 
27 4 3 3 3 4 4 3 3 4 3 3 3 3 3 3 3 4 3 4 5 
28 4 4 4 3 4 3 4 5 4 3 4 4 3 2 5 4 2 3 1 4 
29 4 4 4 3 3 3 3 3 4 3 3 3 4 3 4 3 3 3 3 4 
30 5 4 4 3 5 3 4 5 4 5 4 3 4 3 1 3 3 4 3 3 
31 4 2 3 3 4 2 4 4 5 4 4 3 3 2 3 3 3 3 2 3 
32 4 4 3 4 4 3 3 2 4 3 4 4 3 4 3 3 5 3 3 4 
33 5 3 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 3 5 
34 4 3 4 4 4 5 5 5 5 5 5 4 4 5 5 3 4 3 3 4 
35 5 3 4 3 2 4 5 1 5 5 1 1 5 1 2 4 4 4 1 4 
36 4 2 4 4 4 2 5 4 5 4 5 4 4 4 4 4 4 2 3 5 
37 5 1 5 4 4 4 5 2 5 5 5 3 4 3 4 4 4 4 3 4 
38 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 
39 4 4 4 4 4 2 4 4 4 4 4 1 4 2 4 4 3 2 4 3 
40 4 3 4 4 4 4 3 4 3 3 4 4 4 4 4 4 5 2 2 4 
41 5 3 4 2 5 3 3 2 4 2 4 2 4 2 4 4 4 4 3 4 
42 5 3 4 3 4 2 4 3 4 3 4 3 3 2 3 3 3 3 4 3 
43 4 2 2 4 3 2 3 4 1 3 1 1 4 1 1 4 5 3 3 5 
44 5 4 4 4 4 4 4 4 3 4 4 4 3 4 4 3 4 3 4 4 
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Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 JUMLAH 
4 4 4 1 4 4 1 1 3 2 4 2 1 4 4 4 3 3 3 4 133 
5 5 4 3 4 4 2 4 4 5 4 2 2 3 3 3 2 4 4 3 140 
5 3 3 2 4 4 2 4 2 4 4 3 3 4 3 5 3 3 4 5 151 
4 4 4 1 4 4 1 1 3 2 4 2 2 4 3 4 3 3 4 4 137 
3 3 3 4 5 5 1 1 4 1 5 3 2 4 4 3 4 4 4 3 139 
4 4 4 2 4 4 2 4 3 4 4 4 1 4 4 3 2 4 4 3 140 
3 2 3 3 2 5 5 3 2 3 5 5 5 3 3 3 5 4 2 3 133 
4 3 4 3 4 4 3 2 4 4 4 3 2 3 4 2 4 3 3 2 130 
4 3 4 2 4 4 3 4 2 4 4 2 2 4 2 2 3 4 4 2 131 
4 2 3 4 3 3 2 3 4 2 3 2 2 2 3 3 3 4 5 3 130 
5 5 5 4 4 5 4 5 5 5 5 4 2 4 5 4 4 5 4 4 164 
3 1 2 2 4 3 1 3 4 4 3 2 1 4 3 1 3 3 5 1 132 
5 5 3 2 5 4 3 4 3 5 4 3 4 3 5 1 3 4 4 1 140 
3 3 3 3 4 5 3 4 3 5 3 4 5 5 2 2 5 4 2 2 134 
4 3 4 3 4 4 3 4 3 4 4 4 2 4 3 3 3 3 3 3 139 
4 3 3 2 4 4 2 4 3 4 3 3 2 4 4 5 3 3 4 5 131 
5 5 4 3 5 4 2 4 4 3 4 2 2 3 3 2 2 4 5 2 144 
3 3 2 2 3 4 4 3 3 4 4 3 4 4 3 4 3 4 4 4 134 
4 4 4 2 4 4 1 4 1 4 2 2 3 4 1 4 3 3 4 4 137 
5 3 3 3 5 4 2 4 3 5 4 4 4 3 2 5 3 5 5 5 159 
3 3 3 2 3 4 1 1 4 2 4 2 1 4 3 4 3 3 4 4 131 
5 5 4 3 5 4 2 4 4 3 4 2 2 3 3 2 2 4 5 2 143 
5 5 5 2 5 4 2 4 2 5 5 1 3 5 5 5 4 3 5 5 174 
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5 4 4 2 3 2 2 2 4 5 2 2 2 5 4 4 2 2 5 4 148 
4 3 3 3 4 3 3 4 3 3 4 3 2 3 3 4 4 3 4 4 141 
5 4 5 4 5 5 2 2 4 4 5 3 2 5 4 4 3 4 5 4 168 
4 4 4 3 4 4 4 3 3 4 4 3 3 3 4 4 4 4 4 4 142 
4 4 3 4 3 5 2 5 2 4 4 4 2 4 4 3 2 3 4 3 139 
4 3 3 3 4 4 2 4 3 4 4 3 2 3 3 3 3 4 3 3 132 
3 3 4 3 2 4 4 4 2 4 4 3 2 3 4 3 3 3 5 3 139 
4 3 4 3 4 4 4 4 4 4 2 4 5 3 2 2 4 5 4 2 135 
4 4 4 3 4 4 3 4 4 4 4 3 2 3 3 3 3 3 4 3 139 
5 5 5 1 5 4 2 4 2 5 5 1 3 5 5 5 4 3 5 5 175 
5 3 3 2 5 4 2 4 3 5 4 4 4 3 2 5 3 5 4 5 159 
2 4 2 3 2 5 5 4 2 5 5 5 5 4 2 4 5 5 1 4 138 
5 5 4 3 5 4 2 4 3 3 4 2 2 4 3 2 2 4 4 2 144 
5 5 5 4 4 5 4 5 5 5 5 4 2 4 5 4 4 5 4 4 166 
3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 120 
4 3 4 2 4 4 3 4 2 4 4 2 2 4 2 2 3 4 4 2 132 
4 4 4 1 4 4 1 1 3 2 4 2 1 4 4 4 3 3 4 4 134 
5 5 4 4 4 4 4 4 4 5 4 4 4 4 3 3 4 4 5 3 149 
4 3 4 3 4 4 3 2 4 4 4 3 2 3 4 2 4 3 4 2 132 
3 2 4 3 3 1 4 2 5 2 1 2 3 4 3 2 4 5 3 2 114 
4 3 4 3 4 4 3 3 3 3 4 3 2 3 3 4 4 3 4 4 145 
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APPENDIX 10 
 
The Validity of Students’ Extrinsic Motivation Questionnaire 
(Try Out) 
  Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 
Q1 Pearson 
Correlation 
1 -.100 .473
**
 .171 .603
**
 .237 .153 .081 .253 .363
*
 .167 .310
*
 
Sig. (2-tailed)   .517 .001 .267 .000 .122 .323 .602 .097 .015 .278 .040 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q2 Pearson 
Correlation 
-.100 1 -.041 -.085 -.044 -.205 -.259 .232 -.257 -.085 -.083 -.019 
Sig. (2-tailed) .517   .790 .584 .777 .183 .090 .129 .093 .585 .594 .901 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q3 Pearson 
Correlation 
.473
**
 -.041 1 .207 .379
*
 .253 .277 .052 .431
**
 .226 .416
**
 .423
**
 
Sig. (2-tailed) .001 .790   .177 .011 .097 .069 .735 .003 .140 .005 .004 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q4 Pearson 
Correlation 
.171 -.085 .207 1 .215 .071 .216 .142 0.000 .230 .190 .262 
Sig. (2-tailed) .267 .584 .177   .160 .649 .159 .358 1.000 .132 .216 .085 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q5 Pearson 
Correlation 
.603
**
 -.044 .379
*
 .215 1 .181 .137 .388
**
 .150 .269 .420
**
 .523
**
 
Sig. (2-tailed) .000 .777 .011 .160   .240 .375 .009 .332 .078 .005 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q6 Pearson 
Correlation 
.237 -.205 .253 .071 .181 1 .215 .156 .298
*
 .344
*
 .150 .390
**
 
Sig. (2-tailed) .122 .183 .097 .649 .240   .160 .313 .049 .022 .331 .009 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q7 Pearson 
Correlation 
.153 -.259 .277 .216 .137 .215 1 .082 .281 .225 .149 .037 
Sig. (2-tailed) .323 .090 .069 .159 .375 .160   .595 .065 .142 .335 .813 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q8 Pearson 
Correlation 
.081 .232 .052 .142 .388
**
 .156 .082 1 -.023 .279 .231 .245 
Sig. (2-tailed) .602 .129 .735 .358 .009 .313 .595   .882 .066 .131 .109 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q9 Pearson 
Correlation 
.253 -.257 .431
**
 0.000 .150 .298
*
 .281 -.023 1 .379
*
 .426
**
 .267 
Sig. (2-tailed) .097 .093 .003 1.000 .332 .049 .065 .882   .011 .004 .079 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q10 Pearson 
Correlation 
.363
*
 -.085 .226 .230 .269 .344
*
 .225 .279 .379
*
 1 .371
*
 .195 
Sig. (2-tailed) .015 .585 .140 .132 .078 .022 .142 .066 .011   .013 .205 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q11 Pearson 
Correlation 
.167 -.083 .416
**
 .190 .420
**
 .150 .149 .231 .426
**
 .371
*
 1 .514
**
 
Sig. (2-tailed) .278 .594 .005 .216 .005 .331 .335 .131 .004 .013   .000 
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N 44 44 44 44 44 44 44 44 44 44 44 44 
Q12 Pearson 
Correlation 
.310
*
 -.019 .423
**
 .262 .523
**
 .390
**
 .037 .245 .267 .195 .514
**
 1 
Sig. (2-tailed) .040 .901 .004 .085 .000 .009 .813 .109 .079 .205 .000   
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q13 Pearson 
Correlation 
.363
*
 -.156 .303
*
 .378
*
 .186 .193 .500
**
 .076 .351
*
 .358
*
 .163 .099 
Sig. (2-tailed) .015 .312 .046 .011 .228 .209 .001 .624 .019 .017 .292 .522 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q14 Pearson 
Correlation 
.165 .036 .343
*
 .197 .350
*
 .499
**
 .252 .301
*
 .182 .179 .348
*
 .667
**
 
Sig. (2-tailed) .284 .816 .023 .199 .020 .001 .099 .047 .238 .245 .021 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q15 Pearson 
Correlation 
.199 -.087 .457
**
 .153 .463
**
 .430
**
 .159 .311
*
 .411
**
 .220 .440
**
 .506
**
 
Sig. (2-tailed) .195 .576 .002 .323 .002 .004 .303 .040 .006 .152 .003 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q16 Pearson 
Correlation 
.005 -.203 .316
*
 .395
**
 .059 .268 .185 .079 .248 .174 .170 .104 
Sig. (2-tailed) .975 .186 .036 .008 .702 .078 .230 .609 .104 .259 .270 .503 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q17 Pearson 
Correlation 
.310
*
 -.121 .043 .291 .248 .322
*
 -.270 -.012 -.028 .383
*
 .119 .422
**
 
Sig. (2-tailed) .041 .434 .783 .055 .105 .033 .076 .938 .856 .010 .442 .004 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q18 Pearson 
Correlation 
.180 -.091 .162 .125 .162 .280 .372
*
 .119 .112 .322
*
 .338
*
 .191 
Sig. (2-tailed) .242 .558 .292 .417 .293 .066 .013 .443 .468 .033 .025 .215 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q19 Pearson 
Correlation 
-.059 .175 -.006 -.070 .131 -.099 -.220 .261 -.132 -.053 .101 -.021 
Sig. (2-tailed) .702 .255 .969 .653 .395 .522 .152 .087 .394 .731 .516 .892 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q20 Pearson 
Correlation 
.258 -.192 .155 .315
*
 .285 .129 .320
*
 .055 .030 -.070 -.069 .396
**
 
Sig. (2-tailed) .091 .212 .316 .037 .061 .403 .034 .722 .849 .650 .657 .008 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q21 Pearson 
Correlation 
.310
*
 -.160 .299
*
 .175 .552
**
 .221 .470
**
 .264 .337
*
 .069 .384
*
 .413
**
 
Sig. (2-tailed) .041 .299 .048 .257 .000 .149 .001 .084 .025 .654 .010 .005 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q22 Pearson 
Correlation 
.249 -.186 .300
*
 .070 .237 .131 .402
**
 -.219 .412
**
 .068 .159 .267 
Sig. (2-tailed) .103 .228 .048 .650 .122 .398 .007 .153 .005 .662 .304 .080 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q23 Pearson 
Correlation 
.169 -.217 .135 .293 .301
*
 -.017 .255 .139 .158 .179 .353
*
 .135 
Sig. (2-tailed) .273 .158 .382 .054 .047 .915 .094 .367 .307 .246 .019 .381 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q24 Pearson 
Correlation 
.048 -.168 -.107 -.245 .012 -
.326
*
 
.180 -.277 -.122 -.049 .060 -.143 
Sig. (2-tailed) .756 .276 .491 .109 .939 .031 .241 .069 .431 .753 .700 .353 
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N 44 44 44 44 44 44 44 44 44 44 44 44 
Q25 Pearson 
Correlation 
.190 -.124 .334
*
 .192 .391
**
 .089 .277 .267 .283 -.001 .393
**
 .463
**
 
Sig. (2-tailed) .218 .423 .027 .211 .009 .567 .069 .080 .063 .997 .008 .002 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q26 Pearson 
Correlation 
-.131 .005 .412
**
 -.207 -.124 .104 .340
*
 -.262 .444
**
 .082 .322
*
 .070 
Sig. (2-tailed) .396 .974 .005 .179 .422 .503 .024 .086 .003 .596 .033 .651 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q27 Pearson 
Correlation 
-.153 -.039 -.264 -.285 -
.333
*
 
-.222 .189 -
.349
*
 
-.161 .018 -.190 -
.607
**
 
Sig. (2-tailed) .323 .799 .083 .061 .027 .148 .219 .020 .296 .906 .216 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q28 Pearson 
Correlation 
.051 -.051 .115 -.077 .102 -.009 .540
**
 -.040 .188 .023 .083 -.111 
Sig. (2-tailed) .740 .744 .455 .621 .510 .952 .000 .798 .223 .882 .592 .472 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q29 Pearson 
Correlation 
.111 -
.462
**
 
-.118 .056 .130 -.259 -.138 -.232 -.115 -.100 -.023 .092 
Sig. (2-tailed) .472 .002 .444 .716 .401 .089 .371 .130 .457 .520 .882 .554 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q30 Pearson 
Correlation 
.163 -.148 .321
*
 .065 .125 .210 .539
**
 -.102 .467
**
 .013 .120 -.029 
Sig. (2-tailed) .289 .338 .033 .675 .419 .170 .000 .511 .001 .934 .439 .849 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q31 Pearson 
Correlation 
.094 .123 .532
**
 -.119 .041 .272 .325
*
 -.075 .304
*
 .321
*
 .366
*
 .192 
Sig. (2-tailed) .543 .427 .000 .440 .791 .074 .032 .629 .045 .034 .015 .212 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q32 Pearson 
Correlation 
-.281 -.097 -.127 -
.379
*
 
-
.423
**
 
-.004 .200 -
.316
*
 
.013 -.090 -.112 -
.331
*
 
Sig. (2-tailed) .065 .533 .413 .011 .004 .977 .193 .037 .933 .561 .470 .028 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q33 Pearson 
Correlation 
-.192 -.057 -.155 -.279 -.241 .047 .347
*
 -.231 .095 -.038 -.119 -
.307
*
 
Sig. (2-tailed) .211 .714 .314 .067 .116 .761 .021 .132 .541 .807 .444 .043 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q34 Pearson 
Correlation 
.005 -.203 .316
*
 .395
**
 .059 .268 .185 .079 .248 .174 .170 .104 
Sig. (2-tailed) .975 .186 .036 .008 .702 .078 .230 .609 .104 .259 .270 .503 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q35 Pearson 
Correlation 
.170 -.230 .384
*
 -.018 .224 .228 .084 .083 .053 .085 .179 .345
*
 
Sig. (2-tailed) .271 .133 .010 .906 .145 .136 .586 .591 .731 .584 .244 .022 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q36 Pearson 
Correlation 
.124 -.169 .081 .063 .107 .925
**
 .220 .138 .276 .364
*
 .147 .267 
Sig. (2-tailed) .421 .272 .602 .684 .489 .000 .151 .373 .070 .015 .340 .080 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q37 Pearson 
Correlation 
-.110 -.160 -.035 -.214 -
.400
**
 
.076 .093 -.275 -.037 .060 .031 -
.359
*
 
Sig. (2-tailed) .479 .299 .821 .163 .007 .625 .547 .071 .810 .698 .843 .017 
140 
 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q38 Pearson 
Correlation 
-.094 -
.443
**
 
-.119 -.136 -.152 -.150 .325
*
 -.280 .010 .099 -.053 -
.329
*
 
Sig. (2-tailed) .544 .003 .444 .378 .325 .333 .031 .065 .949 .524 .733 .029 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q39 Pearson 
Correlation 
.586
**
 -.055 .309
*
 .197 .969
**
 .178 .044 .424
**
 .132 .247 .423
**
 .538
**
 
Sig. (2-tailed) .000 .723 .042 .200 .000 .248 .776 .004 .393 .106 .004 .000 
N 44 44 44 44 44 44 44 44 44 44 44 44 
Q40 Pearson 
Correlation 
.124 -.169 .081 .063 .107 .925
**
 .220 .138 .276 .364
*
 .147 .267 
Sig. (2-tailed) .421 .272 .602 .684 .489 .000 .151 .373 .070 .015 .340 .080 
N 44 44 44 44 44 44 44 44 44 44 44 44 
TOT
AL 
Pearson 
Correlation 
.413
**
 -.242 .543
**
 .233 .505
**
 .565
**
 .620
**
 .204 .517
**
 .494
**
 .564
**
 .498
**
 
Sig. (2-tailed) .005 .113 .000 .128 .000 .000 .000 .185 .000 .001 .000 .001 
N 44 44 44 44 44 44 44 44 44 44 44 44 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
141 
 
Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 
.363
*
 .165 .199 .005 .310
*
 .180 -
.059 
.258 .310
*
 .249 .169 .048 .190 -.131 -.153 
.015 .284 .195 .975 .041 .242 .702 .091 .041 .103 .273 .756 .218 .396 .323 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.156 .036 -.087 -.203 -.121 -.091 .175 -.192 -.160 -.186 -.217 -.168 -.124 .005 -.039 
.312 .816 .576 .186 .434 .558 .255 .212 .299 .228 .158 .276 .423 .974 .799 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.303
*
 .343
*
 .457
**
 .316
*
 .043 .162 -
.006 
.155 .299
*
 .300
*
 .135 -.107 .334
*
 .412
**
 -.264 
.046 .023 .002 .036 .783 .292 .969 .316 .048 .048 .382 .491 .027 .005 .083 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.378
*
 .197 .153 .395
**
 .291 .125 -
.070 
.315
*
 .175 .070 .293 -.245 .192 -.207 -.285 
.011 .199 .323 .008 .055 .417 .653 .037 .257 .650 .054 .109 .211 .179 .061 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.186 .350
*
 .463
**
 .059 .248 .162 .131 .285 .552
**
 .237 .301
*
 .012 .391
**
 -.124 -
.333
*
 
.228 .020 .002 .702 .105 .293 .395 .061 .000 .122 .047 .939 .009 .422 .027 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.193 .499
**
 .430
**
 .268 .322
*
 .280 -
.099 
.129 .221 .131 -.017 -
.326
*
 
.089 .104 -.222 
.209 .001 .004 .078 .033 .066 .522 .403 .149 .398 .915 .031 .567 .503 .148 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.500
**
 .252 .159 .185 -.270 .372
*
 -
.220 
.320
*
 .470
**
 .402
**
 .255 .180 .277 .340
*
 .189 
.001 .099 .303 .230 .076 .013 .152 .034 .001 .007 .094 .241 .069 .024 .219 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.076 .301
*
 .311
*
 .079 -.012 .119 .261 .055 .264 -.219 .139 -.277 .267 -.262 -
.349
*
 
.624 .047 .040 .609 .938 .443 .087 .722 .084 .153 .367 .069 .080 .086 .020 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.351
*
 .182 .411
**
 .248 -.028 .112 -
.132 
.030 .337
*
 .412
**
 .158 -.122 .283 .444
**
 -.161 
.019 .238 .006 .104 .856 .468 .394 .849 .025 .005 .307 .431 .063 .003 .296 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.358
*
 .179 .220 .174 .383
*
 .322
*
 -
.053 
-.070 .069 .068 .179 -.049 -.001 .082 .018 
.017 .245 .152 .259 .010 .033 .731 .650 .654 .662 .246 .753 .997 .596 .906 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.163 .348
*
 .440
**
 .170 .119 .338
*
 .101 -.069 .384
*
 .159 .353
*
 .060 .393
**
 .322
*
 -.190 
.292 .021 .003 .270 .442 .025 .516 .657 .010 .304 .019 .700 .008 .033 .216 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.099 .667
**
 .506
**
 .104 .422
**
 .191 -
.021 
.396
**
 .413
**
 .267 .135 -.143 .463
**
 .070 -
.607
**
 
.522 .000 .000 .503 .004 .215 .892 .008 .005 .080 .381 .353 .002 .651 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
1 .172 .168 .468
**
 .268 .429
**
 -
.233 
.431
**
 .364
*
 .482
**
 .414
**
 -.163 .194 .028 -.134 
  .265 .275 .001 .079 .004 .128 .004 .015 .001 .005 .289 .208 .856 .385 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
142 
 
.172 1 .533
**
 -.067 .394
**
 .016 .155 .238 .488
**
 .283 .228 -
.311
*
 
.529
**
 .151 -
.495
**
 
.265   .000 .664 .008 .916 .314 .120 .001 .062 .137 .040 .000 .327 .001 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.168 .533
**
 1 .176 .215 -.017 .040 .187 .615
**
 .317
*
 .181 -.180 .555
**
 .221 -
.608
**
 
.275 .000   .254 .162 .915 .798 .224 .000 .036 .239 .242 .000 .150 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.468
**
 -.067 .176 1 .171 .381
*
 -
.200 
.323
*
 .052 .240 .264 -.286 .122 .116 -.200 
.001 .664 .254   .268 .011 .193 .032 .737 .117 .084 .060 .429 .455 .194 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.268 .394
**
 .215 .171 1 .133 .065 .267 .067 .093 .188 -.281 .092 -
.305
*
 
-
.359
*
 
.079 .008 .162 .268   .391 .677 .079 .664 .548 .222 .065 .551 .044 .017 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.429
**
 .016 -.017 .381
*
 .133 1 -
.060 
.183 .146 .105 .287 .259 -.027 .126 .246 
.004 .916 .915 .011 .391   .701 .235 .345 .496 .059 .089 .861 .416 .108 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.233 .155 .040 -.200 .065 -.060 1 -.150 .171 -.187 .290 -.093 .213 -.167 .027 
.128 .314 .798 .193 .677 .701   .331 .266 .223 .056 .547 .164 .280 .864 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.431
**
 .238 .187 .323
*
 .267 .183 -
.150 
1 .442
**
 .506
**
 .258 .057 .554
**
 -.116 -
.330
*
 
.004 .120 .224 .032 .079 .235 .331   .003 .000 .091 .712 .000 .453 .029 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.364
*
 .488
**
 .615
**
 .052 .067 .146 .171 .442
**
 1 .630
**
 .574
**
 .009 .683
**
 .042 -.246 
.015 .001 .000 .737 .664 .345 .266 .003   .000 .000 .953 .000 .789 .108 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.482
**
 .283 .317
*
 .240 .093 .105 -
.187 
.506
**
 .630
**
 1 .568
**
 .007 .422
**
 .325
*
 -.050 
.001 .062 .036 .117 .548 .496 .223 .000 .000   .000 .962 .004 .032 .748 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.414
**
 .228 .181 .264 .188 .287 .290 .258 .574
**
 .568
**
 1 .043 .365
*
 .065 -.004 
.005 .137 .239 .084 .222 .059 .056 .091 .000 .000   .782 .015 .674 .981 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.163 -
.311
*
 
-.180 -.286 -.281 .259 -
.093 
.057 .009 .007 .043 1 -.098 .238 .424
**
 
.289 .040 .242 .060 .065 .089 .547 .712 .953 .962 .782   .527 .120 .004 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.194 .529
**
 .555
**
 .122 .092 -.027 .213 .554
**
 .683
**
 .422
**
 .365
*
 -.098 1 .147 -
.468
**
 
.208 .000 .000 .429 .551 .861 .164 .000 .000 .004 .015 .527   .342 .001 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.028 .151 .221 .116 -
.305
*
 
.126 -
.167 
-.116 .042 .325
*
 .065 .238 .147 1 .099 
.856 .327 .150 .455 .044 .416 .280 .453 .789 .032 .674 .120 .342   .522 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.134 -
.495
**
 
-
.608
**
 
-.200 -
.359
*
 
.246 .027 -
.330
*
 
-.246 -.050 -.004 .424
**
 -
.468
**
 
.099 1 
143 
 
.385 .001 .000 .194 .017 .108 .864 .029 .108 .748 .981 .004 .001 .522   
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.021 .037 .099 -.093 -
.422
**
 
.202 -
.116 
.061 .322
*
 .290 .056 .304
*
 .100 .250 .371
*
 
.891 .814 .522 .548 .004 .189 .452 .694 .033 .057 .720 .045 .517 .102 .013 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.106 -.199 -.102 -.146 .172 -.005 .167 .212 .162 .042 .196 .434
**
 .141 -.223 .061 
.493 .196 .511 .344 .264 .973 .279 .166 .294 .785 .203 .003 .361 .146 .696 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.287 -.046 .103 .208 -
.341
*
 
.426
**
 -
.033 
.096 .375
*
 .324
*
 .128 .071 .114 .221 .350
*
 
.059 .766 .506 .175 .023 .004 .834 .534 .012 .032 .408 .646 .461 .150 .020 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.182 .364
*
 .312
*
 .078 .025 .275 .081 -.025 .183 .387
**
 .169 .126 .213 .725
**
 .085 
.237 .015 .039 .614 .870 .071 .599 .873 .234 .010 .273 .413 .165 .000 .584 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.278 -.240 -.257 -.189 -
.402
**
 
.224 -
.209 
-
.333
*
 
-.226 -.146 -
.300
*
 
.487
**
 -
.303
*
 
.468
**
 .584
**
 
.067 .117 .093 .218 .007 .144 .173 .027 .141 .346 .048 .001 .046 .001 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.073 -.185 -.275 -.040 -.284 .220 -
.280 
-.082 -.133 -.045 -.287 .135 -.135 .177 .573
**
 
.636 .230 .070 .798 .062 .151 .065 .597 .389 .771 .059 .381 .383 .251 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.468
**
 -.067 .176 1.000
**
 .171 .381
*
 -
.200 
.323
*
 .052 .240 .264 -.286 .122 .116 -.200 
.001 .664 .254 0.000 .268 .011 .193 .032 .737 .117 .084 .060 .429 .455 .194 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.070 .148 .126 .211 .089 .317
*
 .080 .264 .298
*
 .399
**
 .422
**
 .032 .146 .105 -.015 
.650 .338 .417 .169 .565 .036 .605 .083 .049 .007 .004 .835 .346 .496 .923 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.194 .429
**
 .398
**
 .262 .286 .295 -
.101 
.066 .207 .167 .111 -.225 .021 .145 -.154 
.208 .004 .008 .086 .060 .052 .513 .668 .177 .279 .474 .142 .892 .347 .320 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.007 -.275 -
.392
**
 
.073 -.086 .371
*
 -
.024 
-.203 -
.394
**
 
-.231 -.033 .193 -.215 .234 .563
**
 
.964 .071 .009 .637 .579 .013 .877 .186 .008 .131 .830 .209 .161 .126 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.104 -.175 -.102 -.190 -.111 .041 -
.104 
.064 .048 .069 -.030 .407
**
 .112 .225 .444
**
 
.503 .255 .511 .217 .473 .793 .503 .682 .758 .657 .846 .006 .468 .142 .003 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.119 .358
*
 .493
**
 .013 .260 .082 .201 .273 .594
**
 .241 .348
*
 -.019 .444
**
 -.208 -
.398
**
 
.442 .017 .001 .931 .088 .598 .192 .073 .000 .114 .021 .900 .003 .176 .007 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.194 .429
**
 .398
**
 .262 .286 .295 -
.101 
.066 .207 .167 .111 -.225 .021 .145 -.154 
.208 .004 .008 .086 .060 .052 .513 .668 .177 .279 .474 .142 .892 .347 .320 
144 
 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.514
**
 .514
**
 .537
**
 .360
*
 .206 .599
**
 .006 .393
**
 .677
**
 .565
**
 .500
**
 .073 .503
**
 .374
*
 -.055 
.000 .000 .000 .016 .179 .000 .970 .008 .000 .000 .001 .640 .000 .012 .721 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 44 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
145 
 
Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40 TOTAL 
.051 .111 .163 .094 -.281 -.192 .005 .170 .124 -.110 -.094 .586
**
 .124 .413
**
 
.740 .472 .289 .543 .065 .211 .975 .271 .421 .479 .544 .000 .421 .005 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.051 -
.462
**
 
-.148 .123 -.097 -.057 -.203 -.230 -.169 -.160 -
.443
**
 
-.055 -.169 -.242 
.744 .002 .338 .427 .533 .714 .186 .133 .272 .299 .003 .723 .272 .113 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.115 -.118 .321
*
 .532
**
 -.127 -.155 .316
*
 .384
*
 .081 -.035 -.119 .309
*
 .081 .543
**
 
.455 .444 .033 .000 .413 .314 .036 .010 .602 .821 .444 .042 .602 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.077 .056 .065 -.119 -
.379
*
 
-.279 .395
**
 -.018 .063 -.214 -.136 .197 .063 .233 
.621 .716 .675 .440 .011 .067 .008 .906 .684 .163 .378 .200 .684 .128 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.102 .130 .125 .041 -
.423
**
 
-.241 .059 .224 .107 -
.400
**
 
-.152 .969
**
 .107 .505
**
 
.510 .401 .419 .791 .004 .116 .702 .145 .489 .007 .325 .000 .489 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.009 -.259 .210 .272 -.004 .047 .268 .228 .925
**
 .076 -.150 .178 .925
**
 .565
**
 
.952 .089 .170 .074 .977 .761 .078 .136 .000 .625 .333 .248 .000 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.540
**
 -.138 .539
**
 .325
*
 .200 .347
*
 .185 .084 .220 .093 .325
*
 .044 .220 .620
**
 
.000 .371 .000 .032 .193 .021 .230 .586 .151 .547 .031 .776 .151 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.040 -.232 -.102 -.075 -
.316
*
 
-.231 .079 .083 .138 -.275 -.280 .424
**
 .138 .204 
.798 .130 .511 .629 .037 .132 .609 .591 .373 .071 .065 .004 .373 .185 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.188 -.115 .467
**
 .304
*
 .013 .095 .248 .053 .276 -.037 .010 .132 .276 .517
**
 
.223 .457 .001 .045 .933 .541 .104 .731 .070 .810 .949 .393 .070 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.023 -.100 .013 .321
*
 -.090 -.038 .174 .085 .364
*
 .060 .099 .247 .364
*
 .494
**
 
.882 .520 .934 .034 .561 .807 .259 .584 .015 .698 .524 .106 .015 .001 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.083 -.023 .120 .366
*
 -.112 -.119 .170 .179 .147 .031 -.053 .423
**
 .147 .564
**
 
.592 .882 .439 .015 .470 .444 .270 .244 .340 .843 .733 .004 .340 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.111 .092 -.029 .192 -
.331
*
 
-
.307
*
 
.104 .345
*
 .267 -
.359
*
 
-
.329
*
 
.538
**
 .267 .498
**
 
.472 .554 .849 .212 .028 .043 .503 .022 .080 .017 .029 .000 .080 .001 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.021 -.106 .287 .182 -.278 .073 .468
**
 .070 .194 -.007 .104 .119 .194 .514
**
 
.891 .493 .059 .237 .067 .636 .001 .650 .208 .964 .503 .442 .208 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.037 -.199 -.046 .364
*
 -.240 -.185 -.067 .148 .429
**
 -.275 -.175 .358
*
 .429
**
 .514
**
 
.814 .196 .766 .015 .117 .230 .664 .338 .004 .071 .255 .017 .004 .000 
146 
 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.099 -.102 .103 .312
*
 -.257 -.275 .176 .126 .398
**
 -
.392
**
 
-.102 .493
**
 .398
**
 .537
**
 
.522 .511 .506 .039 .093 .070 .254 .417 .008 .009 .511 .001 .008 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.093 -.146 .208 .078 -.189 -.040 1.000
**
 .211 .262 .073 -.190 .013 .262 .360
*
 
.548 .344 .175 .614 .218 .798 0.000 .169 .086 .637 .217 .931 .086 .016 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-
.422
**
 
.172 -
.341
*
 
.025 -
.402
**
 
-.284 .171 .089 .286 -.086 -.111 .260 .286 .206 
.004 .264 .023 .870 .007 .062 .268 .565 .060 .579 .473 .088 .060 .179 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.202 -.005 .426
**
 .275 .224 .220 .381
*
 .317
*
 .295 .371
*
 .041 .082 .295 .599
**
 
.189 .973 .004 .071 .144 .151 .011 .036 .052 .013 .793 .598 .052 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.116 .167 -.033 .081 -.209 -.280 -.200 .080 -.101 -.024 -.104 .201 -.101 .006 
.452 .279 .834 .599 .173 .065 .193 .605 .513 .877 .503 .192 .513 .970 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.061 .212 .096 -.025 -
.333
*
 
-.082 .323
*
 .264 .066 -.203 .064 .273 .066 .393
**
 
.694 .166 .534 .873 .027 .597 .032 .083 .668 .186 .682 .073 .668 .008 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.322
*
 .162 .375
*
 .183 -.226 -.133 .052 .298
*
 .207 -
.394
**
 
.048 .594
**
 .207 .677
**
 
.033 .294 .012 .234 .141 .389 .737 .049 .177 .008 .758 .000 .177 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.290 .042 .324
*
 .387
**
 -.146 -.045 .240 .399
**
 .167 -.231 .069 .241 .167 .565
**
 
.057 .785 .032 .010 .346 .771 .117 .007 .279 .131 .657 .114 .279 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.056 .196 .128 .169 -
.300
*
 
-.287 .264 .422
**
 .111 -.033 -.030 .348
*
 .111 .500
**
 
.720 .203 .408 .273 .048 .059 .084 .004 .474 .830 .846 .021 .474 .001 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.304
*
 .434
**
 .071 .126 .487
**
 .135 -.286 .032 -.225 .193 .407
**
 -.019 -.225 .073 
.045 .003 .646 .413 .001 .381 .060 .835 .142 .209 .006 .900 .142 .640 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.100 .141 .114 .213 -
.303
*
 
-.135 .122 .146 .021 -.215 .112 .444
**
 .021 .503
**
 
.517 .361 .461 .165 .046 .383 .429 .346 .892 .161 .468 .003 .892 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.250 -.223 .221 .725
**
 .468
**
 .177 .116 .105 .145 .234 .225 -.208 .145 .374
*
 
.102 .146 .150 .000 .001 .251 .455 .496 .347 .126 .142 .176 .347 .012 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.371
*
 .061 .350
*
 .085 .584
**
 .573
**
 -.200 -.015 -.154 .563
**
 .444
**
 -
.398
**
 
-.154 -.055 
.013 .696 .020 .584 .000 .000 .194 .923 .320 .000 .003 .007 .320 .721 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
1 -.221 .672
**
 .117 .330
*
 .304
*
 -.093 -.095 -.020 -.052 .338
*
 .062 -.020 .348
*
 
  .150 .000 .449 .029 .045 .548 .541 .897 .737 .025 .691 .897 .020 
147 
 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.221 1 -.139 -.136 .026 -.242 -.146 .271 -.259 -.014 .288 .181 -.259 -.018 
.150   .370 .379 .865 .114 .344 .075 .090 .929 .058 .241 .090 .906 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.672
**
 -.139 1 .139 .309
*
 .411
**
 .208 .067 .131 .099 .191 .062 .131 .516
**
 
.000 .370   .369 .041 .006 .175 .666 .395 .524 .214 .689 .395 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.117 -.136 .139 1 .200 -.064 .078 .410
**
 .278 .183 .106 -.008 .278 .555
**
 
.449 .379 .369   .193 .680 .614 .006 .067 .236 .493 .958 .067 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.330
*
 .026 .309
*
 .200 1 .504
**
 -.189 -.139 .030 .392
**
 .448
**
 -
.492
**
 
.030 .008 
.029 .865 .041 .193   .000 .218 .369 .849 .008 .002 .001 .849 .958 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.304
*
 -.242 .411
**
 -.064 .504
**
 1 -.040 -
.347
*
 
.046 .540
**
 .471
**
 -
.369
*
 
.046 .084 
.045 .114 .006 .680 .000   .798 .021 .769 .000 .001 .014 .769 .586 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.093 -.146 .208 .078 -.189 -.040 1 .211 .262 .073 -.190 .013 .262 .360
*
 
.548 .344 .175 .614 .218 .798   .169 .086 .637 .217 .931 .086 .016 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.095 .271 .067 .410
**
 -.139 -
.347
*
 
.211 1 .142 .014 -.217 .263 .142 .397
**
 
.541 .075 .666 .006 .369 .021 .169   .358 .930 .157 .084 .358 .008 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.020 -.259 .131 .278 .030 .046 .262 .142 1 .096 -.114 .107 1.000
**
 .539
**
 
.897 .090 .395 .067 .849 .769 .086 .358   .536 .461 .487 0.000 .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.052 -.014 .099 .183 .392
**
 .540
**
 .073 .014 .096 1 .252 -
.495
**
 
.096 .049 
.737 .929 .524 .236 .008 .000 .637 .930 .536   .099 .001 .536 .754 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.338
*
 .288 .191 .106 .448
**
 .471
**
 -.190 -.217 -.114 .252 1 -.192 -.114 .133 
.025 .058 .214 .493 .002 .001 .217 .157 .461 .099   .213 .461 .388 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.062 .181 .062 -.008 -
.492
**
 
-
.369
*
 
.013 .263 .107 -
.495
**
 
-.192 1 .107 .453
**
 
.691 .241 .689 .958 .001 .014 .931 .084 .487 .001 .213   .487 .002 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
-.020 -.259 .131 .278 .030 .046 .262 .142 1.000
**
 .096 -.114 .107 1 .539
**
 
.897 .090 .395 .067 .849 .769 .086 .358 0.000 .536 .461 .487   .000 
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
.348
*
 -.018 .516
**
 .555
**
 .008 .084 .360
*
 .397
**
 .539
**
 .049 .133 .453
**
 .539
**
 1 
.020 .906 .000 .000 .958 .586 .016 .008 .000 .754 .388 .002 .000   
44 44 44 44 44 44 44 44 44 44 44 44 44 44 
**. Correlation is significant at the 0.01 level (2-tailed). 
*. Correlation is significant at the 0.05 level (2-tailed). 
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APPENDIX 11 
 
The Reliability of Students’ Extrinsic Motivation Questionnaire 
(Try Out) 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.830 40 
 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 136.93 166.623 .373 .825 
Q2 138.16 178.835 -.300 .841 
Q3 137.32 164.827 .510 .823 
Q4 137.80 169.283 .184 .829 
Q5 137.27 163.738 .462 .823 
Q6 137.93 159.181 .510 .820 
Q7 137.48 158.023 .571 .818 
Q8 137.82 168.199 .121 .833 
Q9 137.20 162.306 .469 .822 
Q10 137.64 161.074 .434 .822 
Q11 137.64 158.934 .509 .820 
Q12 137.84 160.090 .433 .822 
Q13 137.61 163.452 .471 .823 
Q14 138.02 159.651 .451 .822 
Q15 137.66 160.788 .485 .821 
Q16 137.61 166.708 .312 .826 
Q17 137.32 168.827 .140 .831 
Q18 138.27 158.482 .548 .819 
Q19 138.41 173.364 -.051 .834 
Q20 137.25 165.494 .341 .825 
Q21 137.20 159.283 .642 .818 
Q22 137.70 159.097 .510 .820 
Q23 137.64 163.307 .454 .823 
Q24 138.61 172.010 .007 .834 
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Q25 137.36 162.748 .455 .823 
Q26 137.32 165.989 .323 .826 
Q27 138.70 175.748 -.138 .841 
Q28 137.95 163.765 .269 .828 
Q29 138.09 174.224 -.089 .837 
Q30 137.52 159.465 .452 .821 
Q31 137.43 160.856 .506 .821 
Q32 138.41 173.643 -.065 .837 
Q33 138.75 171.680 -.002 .837 
Q34 137.61 166.708 .312 .826 
Q35 138.00 163.860 .333 .825 
Q36 138.02 158.441 .475 .821 
Q37 138.02 172.534 -.014 .834 
Q38 137.61 170.801 .075 .832 
Q39 137.34 163.114 .397 .824 
Q40 138.02 158.441 .475 .821 
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APPENDIX 12 
 
List of Students Take a Data 
No Name Class 
1 ANP XI IPA ICT 
2 AAS XI IPA ICT 
3 ABP XI IPA ICT 
4 ADN XI IPA ICT 
5 AW XI IPA ICT 
6 ASY XI IPA ICT 
7 APU XI IPA ICT 
8 DR XI IPA ICT 
9 DPH XI IPA ICT 
10 DF XI IPA ICT 
11 DNFR XI IPA ICT 
12 ET XI IPA ICT 
13 EDF XI IPA ICT 
14 FVR XI IPA ICT 
15 FS XI IPA ICT 
16 FS XI IPA ICT 
17 FA XI IPA ICT 
18 FP XI IPA ICT 
19 FPW XI IPA ICT 
20 HIRN XI IPA ICT 
21 HP XI IPA ICT 
22 HB XI IPA ICT 
23 IPS XI IPA ICT 
24 LNSK XI IPA ICT 
25 MVP XI IPA ICT 
26 MLH XI IPA ICT 
27 MRP XI IPA ICT 
28 NAZ XI IPA ICT 
29 NR XI IPA ICT 
30 PTCM XI IPA ICT 
31 PHF XI IPA ICT 
32 RRR XI IPA ICT 
33 SA XI IPA ICT 
34 SEDF XI IPA ICT 
35 YH XI IPA ICT 
36 APR XI IPA 1 
37 ARP XI IPA 1 
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38 AFL XI IPA 1 
39 DK XI IPA 1 
40 DAN XI IPA 1 
41 ES XI IPA 1 
42 EBS XI IPA 1 
43 FDR XI IPA 1 
44 FMD XI IPA 1 
45 FAY XI IPA 1 
46 GWP XI IPA 1 
47 HP XI IPA 1 
48 HT XI IPA 1 
49 IPR XI IPA 1 
50 IEP XI IPA 1 
51 IS XI IPA 1 
52 IDA XI IPA 1 
53 JAT XI IPA 1 
54 LAN XI IPA 1 
55 MSS XI IPA 1 
56 MMP XI IPA 1 
57 ND XI IPA 1 
58 NAP XI IPA 1 
59 PSS XI IPA 1 
60 RAH XI IPA 1 
61 R XI IPA 1 
62 RAS XI IPA 1 
63 RMN XI IPA 1 
64 SW XI IPA 1 
65 SM XI IPA 1 
66 SYS XI IPA 1 
67 SDS XI IPA 1 
68 SA XI IPA 1 
69 SM XI IPA 1 
70 SS XI IPA 1 
71 SKC XI IPA 1 
72 SZAZ XI IPA 1 
73 TFW XI IPA 1 
74 TTPS XI IPA 1 
75 TWN XI IPA 1 
76 WK XI IPA 1 
77 ZNA XI IPA 1 
78 ZOP XI IPA 1 
79 IW XI IPA 1 
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APPENDIX 13 
 
Blue Print of Students’ Interest in Game Activities Questionnaire 
(Take a Data) 
 
Construct of Students‟ 
Interest in Game 
Activities 
Indicator 
Number of Items Total of 
Items 
Positive Negative 
Interest in game 
activities means a 
great desire of the 
students on games 
that used in teaching 
learning process. The 
indicators to measure 
the students‟ interest 
in game activities are 
pleasure, 
consciousness, 
willingness, and 
attention. 
Pleasure 1, 2, 4, 6 3, 5, 7 7 
Consciousness 
14, 16, 17, 18, 
19, 20, 28 
15, 21 9 
Willingness 10, 12, 22, 24 11, 13, 23, 27 8 
Attention 
8, 25, 26, 30, 
31 
9, 29 7 
Total 31 
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APPENDIX 14 
 
Angket Ketertarikan Siswa Terhadap Pembelajaran Menggunakan Games 
(TAKE A DATA) 
 
Petunjuk Pengisian 
Isilah dengan tanda centang ( ) pada kolom setiap nomor pernyataan yang paling 
sesuai dengan apa yang Anda alami. 
SS : Sangat Setuju 
S : Setuju 
RR : Ragu-Ragu 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju 
No Pernyataan 
Pilihan 
SS S RR TS STS 
1. 
Saya senang belajar bahasa Inggris 
karena materi yang diberikan selalu 
menarik. 
     
2. 
Saya senang belajar bahasa Inggris 
dengan menggunakan games. 
     
3. 
Saya bosan belajar bahasa Inggris dengan 
menggunakan games. 
     
4. 
Pelajaran bahasa Inggris akan lebih 
menyenangkan apabila menggunakan 
games. 
     
5. 
Pelajaran bahasa Inggris akan sangat 
membosankan apabila menggunakan 
games. 
     
6. 
Saya senang karena games memudahkan 
saya memahami pelajaran. 
     
7. 
Saya merasa sulit memahami pelajaran 
apabila menggunakan games. 
     
8. 
Games mempermudah guru dalam 
menyampaikan materi pelajaran. 
     
9. 
Games mempersulit guru dalam 
menyampaikan materi pelajaran. 
     
10. 
Penggunaan games dapat memotivasi 
saya untuk lebih aktif dalam 
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pembelajaran bahasa Inggris. 
11. 
Penggunaan games tidak memberikan 
motivasi kepada saya untuk lebih aktif 
dalam pembelajaran bahasa Inggris. 
     
12. 
Menggunakan games akan membantu 
saya untuk berusaha lebih keras dalam 
belajar bahasa Inggris. 
     
13. 
Menggunakan games akan membuat saya 
lebih malas dalam belajar bahasa Inggris. 
     
14. 
Belajar bahasa Inggris menggunakan 
games lebih efektif dan esifien. 
     
15. 
Belajar bahasa Inggris menggunakan 
games lebih banyak menghabiskan 
waktu. 
     
16. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena lebih 
komunikatif. 
     
17. 
Belajar bahasa Inggris menggunakan 
games lebih mengembangkan 
kemampuan yang saya miliki. 
     
18. 
Banyak hal baru yang saya dapatkan 
ketika belajar bahasa Inggris 
menggunakan games. 
     
19. 
Saya merasa lebih akrab dengan teman 
saya setelah belajar bahasa Inggris 
menggunakan games. 
     
20. 
Kemampuan bahasa Inggris saya 
meningkat setelah belajar bahasa Inggris 
menggunakan games. 
     
21. 
Kemampuan bahasa Inggris saya 
menurun setelah belajar bahasa Inggris 
menggunakan games. 
     
22. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena keinginan 
dalam diri saya sendiri. 
     
23. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena ikut-ikutan 
saja. 
     
24. 
Saya menyukai pelajaran bahasa Inggris 
menggunakan games karena lebih 
interaktif. 
     
25. 
Saya penasaran dengan pelajaran bahasa 
Inggris menggunakan games. 
     
26. 
Saya merasa tertantang dengan 
pembelajaran bahasa Inggris 
menggunakan games. 
     
27. Saya merasa kurang bersemangat belajar      
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bahasa Inggris menggunakan games. 
28. 
Saya merasa pembelajaran bahasa Inggris 
menggunakan games memiliki banyak 
manfaat. 
     
29. 
Ketika saya mengalami kesulitan di 
dalam kelas terkait pembelajaran 
menggunakan games, saya hanya diam 
saja. 
     
30. 
Saya merasa lebih senang apabila games 
yang digunakan oleh guru dalam 
mengajar bahasa Inggris selalu berubah-
ubah. 
     
31. 
Saya merasa sangat terhibur dengan 
pembelajaran bahasa Inggris 
menggunakan games. 
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APPENDIX 15 
 
Score of Students’ Interest in Game Activities Questionnaire (Take a Data) 
Responden Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 
1 5 5 5 5 5 5 5 5 5 5 5 5 5 5 2 5 5 
2 4 4 3 3 3 4 3 3 2 4 4 4 4 2 2 4 4 
3 4 4 4 4 4 3 4 4 3 4 3 4 3 4 4 4 4 
4 4 4 3 3 4 4 3 3 4 4 4 4 4 3 2 4 4 
5 4 5 5 5 4 4 4 4 3 4 4 4 4 4 4 4 4 
6 3 5 4 5 4 4 4 5 4 4 4 4 4 4 5 4 4 
7 4 4 4 5 5 4 3 4 3 4 2 4 3 4 3 4 4 
8 2 5 5 4 4 4 4 3 3 4 4 3 3 3 3 3 3 
9 4 5 5 5 5 5 4 4 4 4 4 4 4 5 3 4 3 
10 4 4 4 4 4 3 3 4 4 4 4 4 4 4 4 3 4 
11 4 5 4 5 4 4 4 2 3 3 4 3 4 4 3 3 3 
12 4 5 4 5 4 4 4 4 4 4 4 4 4 4 3 3 3 
13 4 5 5 5 5 4 4 4 4 5 4 5 5 4 5 5 4 
14 4 4 4 3 4 2 3 4 4 5 4 4 4 3 4 4 3 
15 5 4 4 4 5 4 4 4 4 5 5 4 4 4 2 4 5 
16 4 4 3 4 3 4 3 3 3 4 3 3 4 4 3 4 4 
17 4 5 5 5 5 4 4 4 4 4 4 4 5 3 4 4 4 
18 4 5 5 5 4 5 5 4 4 5 5 4 4 4 3 4 4 
19 5 5 5 5 5 5 2 5 5 4 5 5 3 5 3 4 5 
20 5 5 5 5 5 5 5 4 5 4 4 5 4 4 4 4 5 
21 2 4 2 4 3 4 3 3 3 4 3 4 5 4 4 4 5 
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22 4 4 2 4 3 4 3 3 3 4 3 4 2 3 3 3 3 
23 4 4 4 3 4 4 3 3 3 5 3 4 4 4 4 5 5 
24 4 5 5 5 5 5 4 4 4 4 5 4 4 2 3 3 4 
25 4 4 1 4 4 4 4 3 5 3 3 4 4 4 3 4 4 
26 4 5 3 4 3 4 3 4 3 4 4 3 4 4 4 4 3 
27 4 4 2 4 2 4 2 4 2 5 4 3 4 4 3 4 4 
28 4 5 4 4 5 4 3 4 3 5 3 4 4 4 2 5 5 
29 3 4 3 4 3 4 3 4 4 3 4 3 3 4 5 4 4 
30 4 5 4 4 4 4 3 4 4 5 4 4 4 4 2 4 4 
31 4 5 4 4 4 3 3 4 3 4 3 4 4 4 3 4 4 
32 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 2 
33 4 5 3 4 3 4 3 4 3 4 4 3 4 4 4 4 3 
34 4 5 4 5 4 4 4 4 4 5 4 4 4 4 4 4 5 
35 4 5 3 5 3 4 4 4 3 4 4 4 4 4 3 4 4 
36 4 5 4 4 4 5 4 4 4 4 5 5 4 4 3 5 5 
37 5 5 4 4 5 4 3 4 4 4 4 4 4 5 4 4 3 
38 5 4 3 3 4 3 3 3 3 4 4 3 4 4 3 4 4 
39 4 5 4 5 4 5 3 4 3 5 4 4 4 5 3 5 4 
40 4 5 3 5 4 5 3 4 4 5 5 4 5 5 3 5 5 
41 4 4 3 4 3 4 3 4 3 4 3 4 3 3 3 4 4 
42 5 5 5 4 4 5 5 4 4 4 5 4 4 5 3 4 4 
43 4 5 4 5 4 4 4 3 4 4 4 4 4 4 4 4 4 
44 4 5 4 4 4 4 4 4 4 5 5 5 4 4 3 5 5 
45 4 5 4 5 4 4 4 4 4 4 4 4 4 4 4 4 4 
46 4 5 4 5 5 5 5 4 4 5 5 4 4 4 4 5 5 
47 4 4 4 4 4 4 4 4 4 5 4 4 4 4 4 4 4 
48 3 5 4 5 4 4 4 5 4 4 4 4 4 4 5 4 4 
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49 3 5 5 4 5 4 1 3 4 4 5 4 4 4 4 4 4 
50 4 5 3 4 3 4 3 4 3 4 4 3 4 4 4 4 3 
51 5 4 3 4 3 4 4 4 4 4 4 5 3 4 3 4 5 
52 4 5 4 4 4 5 5 4 4 4 4 4 5 4 3 4 4 
53 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 
54 4 5 5 5 5 5 2 5 4 4 3 4 4 5 3 4 4 
55 4 5 4 5 4 4 3 5 5 4 4 4 4 5 3 4 5 
56 3 4 4 5 5 4 4 4 4 5 5 4 5 4 4 5 4 
57 4 5 4 5 4 5 4 5 4 5 4 5 4 5 4 5 2 
58 5 5 5 5 5 5 5 4 5 5 5 4 4 2 3 5 4 
59 4 4 4 4 4 4 2 4 4 4 4 4 4 4 4 4 4 
60 4 5 4 4 4 4 4 4 4 5 5 5 5 5 4 4 4 
61 4 5 5 5 5 4 4 4 3 5 4 4 3 4 2 5 4 
62 4 4 4 4 4 5 4 4 4 5 4 4 4 5 4 5 4 
63 5 4 4 4 4 4 3 3 3 4 4 4 5 4 4 4 4 
64 4 5 5 5 4 5 5 4 4 5 5 4 4 4 3 4 4 
65 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 
66 4 4 4 4 3 4 3 4 4 4 4 4 4 4 4 4 4 
67 4 5 1 5 4 2 4 3 4 5 4 5 4 3 2 3 3 
68 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 
69 4 4 4 4 4 4 4 4 4 4 4 3 4 4 4 4 4 
70 4 4 3 3 4 4 3 3 4 4 4 4 4 3 2 4 4 
71 4 4 4 4 4 4 4 4 4 2 4 4 4 4 2 4 2 
72 4 5 4 4 4 4 3 4 4 5 4 4 4 4 2 4 4 
73 4 5 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 
74 3 5 3 4 5 4 3 4 4 4 3 4 4 4 3 4 4 
75 4 4 3 4 3 4 3 3 3 4 3 3 4 4 3 4 4 
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76 4 5 4 5 4 4 3 4 4 4 4 4 4 4 4 3 4 
77 3 4 4 5 5 5 3 4 3 5 5 4 4 4 2 4 4 
78 5 4 5 4 5 5 5 5 5 5 5 5 5 4 4 5 5 
79 4 5 4 5 5 5 4 5 3 4 5 5 4 5 3 4 4 
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Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 Q29 Q30 Q31 JUMLAH 
5 5 5 5 4 5 5 5 5 5 5 5 5 5 151 
3 4 4 3 4 4 4 4 4 4 3 4 4 4 110 
4 4 4 4 4 3 4 4 4 3 4 3 4 4 117 
4 4 3 4 3 5 3 4 4 3 4 3 4 4 113 
4 4 5 4 5 4 5 3 2 4 5 4 3 5 127 
4 4 4 4 4 5 4 4 4 5 4 5 4 4 130 
3 4 4 3 4 4 4 4 3 3 4 3 5 4 116 
3 4 3 5 4 5 3 1 4 4 4 5 4 4 113 
3 3 4 4 4 5 4 4 4 5 4 4 4 5 129 
3 3 4 4 2 4 3 2 4 4 3 4 2 3 110 
4 5 4 4 3 3 4 3 5 4 4 4 5 5 119 
4 3 2 4 4 4 4 4 4 4 4 3 5 4 120 
4 4 3 4 4 4 4 4 4 4 4 4 3 5 132 
5 4 3 4 4 3 4 3 5 4 4 3 4 4 117 
5 4 4 4 4 4 4 5 5 4 4 4 5 5 132 
4 4 4 3 4 3 4 3 4 4 4 4 4 4 113 
4 4 4 5 4 5 5 4 4 5 4 5 5 5 135 
5 5 4 3 5 4 4 5 5 5 4 5 5 5 138 
5 5 4 3 5 3 5 5 3 3 5 3 3 5 133 
5 5 5 4 5 5 5 2 4 4 5 4 5 5 141 
5 5 5 4 4 5 5 3 4 3 5 4 5 4 122 
3 4 4 3 3 3 3 4 3 3 4 2 3 5 102 
4 4 4 4 4 5 5 4 5 3 4 5 3 5 125 
4 4 4 3 4 4 3 3 4 4 4 4 4 5 124 
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4 4 5 5 5 5 5 3 3 5 4 5 5 5 125 
4 5 4 4 4 4 5 3 4 4 5 5 5 4 123 
4 3 3 4 3 2 3 3 2 3 3 3 2 3 100 
4 4 4 5 3 4 4 4 4 4 4 3 4 5 124 
4 4 4 5 4 4 4 4 4 4 4 4 4 4 119 
4 5 3 4 4 4 4 4 4 4 4 4 4 4 123 
4 5 3 3 4 3 4 4 3 4 4 2 4 3 114 
4 2 4 4 4 4 4 4 4 4 4 4 4 4 120 
4 5 4 4 4 4 5 3 4 4 5 5 5 4 123 
4 4 3 4 3 4 4 3 3 4 3 4 4 4 123 
4 5 3 4 4 5 4 3 3 3 3 3 3 3 116 
4 4 5 5 3 4 4 4 2 1 4 5 4 4 126 
4 4 4 4 4 5 4 4 4 5 4 5 5 4 130 
4 5 4 3 4 3 4 5 5 4 3 4 5 5 119 
5 4 4 4 5 4 5 5 5 3 5 3 5 5 133 
5 5 4 4 4 4 4 4 5 4 4 3 5 4 133 
4 4 3 4 3 3 4 5 5 3 4 5 5 5 117 
4 5 4 5 4 4 5 4 5 5 5 5 4 5 138 
4 4 4 4 4 4 4 4 4 4 4 4 5 5 127 
4 4 3 5 3 4 4 4 4 4 5 4 4 4 129 
4 4 4 4 4 4 4 4 5 4 4 4 4 5 128 
5 5 5 5 4 5 4 4 4 4 4 5 5 4 140 
4 4 4 4 4 4 4 4 4 2 4 3 4 4 122 
4 4 4 4 4 5 4 4 4 5 4 5 4 4 130 
5 5 3 2 4 3 5 4 5 2 4 3 4 5 121 
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4 5 4 4 4 4 5 3 4 4 5 5 5 4 123 
5 5 5 4 4 4 5 4 4 4 5 4 5 5 130 
5 4 3 4 3 4 4 4 5 4 4 5 4 4 128 
4 4 4 4 4 4 4 4 4 4 4 3 4 4 123 
4 4 5 3 4 5 4 4 3 3 4 5 4 4 127 
5 3 3 3 4 4 4 5 5 5 5 3 5 5 131 
5 4 4 4 5 4 5 5 4 4 4 4 5 3 133 
5 2 5 4 5 4 5 2 5 4 5 4 5 2 131 
5 4 5 5 3 4 3 3 5 3 3 2 5 5 131 
4 4 4 4 4 4 4 4 4 4 4 4 4 4 122 
4 5 5 5 4 5 4 5 5 5 5 5 4 4 139 
5 4 3 2 5 4 5 3 4 3 5 3 5 5 126 
4 4 4 4 4 4 4 4 5 4 4 4 4 4 129 
4 4 4 4 4 5 4 3 4 5 4 5 4 4 125 
5 5 4 3 5 4 4 5 5 5 4 5 5 5 138 
2 4 4 4 4 4 4 4 4 4 4 4 4 4 122 
4 4 3 4 4 4 4 3 2 4 4 4 4 4 118 
4 4 3 4 4 4 4 3 4 2 3 4 4 4 112 
4 4 4 4 4 4 4 4 4 4 4 3 4 4 123 
4 4 3 4 4 4 4 4 4 4 4 4 4 4 122 
4 4 3 4 3 5 3 4 4 3 4 3 4 4 113 
2 2 4 4 2 4 4 4 2 4 4 2 4 4 108 
4 5 3 4 4 4 4 4 4 4 4 4 4 4 123 
4 5 4 4 4 4 4 4 4 4 4 4 4 4 125 
4 4 4 4 4 4 4 4 3 3 4 3 4 4 118 
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4 4 4 3 4 3 4 3 4 4 4 4 4 4 113 
4 4 3 5 3 3 4 4 4 4 5 3 4 4 122 
4 5 4 2 5 4 4 4 4 4 5 4 5 5 127 
5 5 5 5 4 4 5 5 5 5 5 5 5 4 148 
4 4 5 5 5 5 5 5 5 3 5 4 5 5 139 
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APPENDIX 16 
 
Blue Print of Students’ Extrinsic Motivation Questionnaire 
(Take a Data) 
 
Construct of 
Students‟ Extrinsic 
Motivation 
Indicator 
Number of Items Total of 
Items 
Positive Negative 
Extrinsic 
motivation is 
carried out in 
anticipation of a 
reward from 
outside and beyond 
self. The kinds of 
extrinsic 
motivation like 
money, 
gift/reward, grades 
and even certain 
types of positive 
feedback. 
External regulation 3, 5, 6, 8, 10 4, 7, 9, 11 9 
Introjected regulation 
12, 13, 14, 
15, 19, 20, 22 
0 7 
Identified regulation 
1, 2, 16, 17, 
18, 23 
0 6 
Integrated regulation 
21, 24, 25, 
26, 27, 28 
0 6 
Total  28 
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APPENDIX 17 
 
Angket Motivasi Yang Berasal Dari Luar Diri Siswa (Motivasi Ekstrinsik) 
TAKE A DATA 
 
Petunjuk Pengisian 
Isilah dengan tanda centang ( ) pada kolom setiap nomor pernyataan yang paling 
sesuai dengan apa yang Anda alami. 
SS : Sangat Setuju 
S : Setuju 
RR : Ragu-Ragu 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju 
No Pernyataan 
Pilihan 
SS S RR TS STS 
1. 
Guru bahasa Inggris saya sangat 
menyenangkan. 
     
2. 
Metode pengajaran yang digunakan oleh 
guru bahasa Inggris saya sangat menarik. 
     
3. 
Guru memberikan poin kepada saya 
apabila saya mau maju ke depan kelas. 
     
4. 
Guru tidak pernah memberikan poin 
kepada saya apabila saya mau maju ke 
depan kelas. 
     
5. 
Guru memberikan hadiah kepada saya 
apabila saya mendapatkan nilai terbaik 
dalam mata pelajaran bahasa Inggris. 
     
6. 
Guru memberikan poin kepada saya 
apabila saya aktif dalam pembelajaran 
bahasa Inggris di kelas. 
     
7. 
Guru tidak pernah memberikan poin 
kepada saya apabila saya aktif dalam 
pembelajaran bahasa Inggris di kelas. 
     
8. 
Guru selalu memberikan pujian kepada 
saya apabila saya mampu menjawab 
semua pertanyaan yang diberikan. 
     
9. 
Guru tidak pernah memberikan pujian 
kepada saya apabila saya mampu 
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menjawab semua pertanyaan yang 
diberikan. 
10. 
Orang tua saya akan memberikan hadiah 
kepada saya apabila saya mendapat nilai 
bagus dalam mata pelajaran bahasa 
Inggris. 
     
11. 
Orang tua saya tidak pernah memberikan 
hadiah kepada saya apabila saya 
mendapat nilai bagus dalam mata 
pelajaran bahasa Inggris. 
     
12. 
Orang tua saya akan memberikan 
hukuman kepada saya apabila saya 
mendapat nilai jelek pada mata pelajaran 
bahasa Inggris. 
     
13. 
Orang tua saya selalu mendukung saya 
untuk belajar bahasa Inggris, seperti 
dengan mengikutkan saya dalam les 
privat. 
     
14. 
Orang tua saya selalu membantu 
mengatasi kesulitan saya dalam belajar 
bahasa Inggris, seperti membantu saya 
apabila mengalami kesulitan mengerjakan 
PR bahasa Inggris. 
     
15. 
Guru selalu meminta saya untuk rajin 
mengumpulkan tugas bahasa Inggris agar 
saya tidak mendapat hukuman. 
     
16. 
Saya selalu bersemangat mengumpulkan 
tugas agar mendapatkan nilai yang 
memuaskan. 
     
17. 
Saya selalu aktif menjawab pertanyaan 
guru agar mendapatkan nilai yang 
memuaskan. 
     
18. 
Saya mengikuti kelompok belajar di 
sekolah agar bisa mendapatkan nilai yang 
bagus dalam mata pelajaran bahasa 
Inggris. 
     
19. 
Saya belajar bahasa Inggris dengan rajin 
agar nilai ulangan saya bagus. 
     
20. 
Saya terpaksa belajar bahasa Inggris jika 
ada ulangan saja. 
     
21. 
Saya bersungguh-sungguh belajar bahasa 
Inggris agar tidak dianggap bodoh oleh 
tetangga sekitar rumah saya. 
     
22. 
Orang tua saya menginginkan saya 
mendapat nilai yang bagus pada mata 
pelajaran bahasa Inggris. 
     
23. 
Karena sering mendapat tugas dari guru, 
saya termotivasi untuk belajar bahasa 
     
167 
 
Inggris lebih giat. 
24. 
Saya bersemangat belajar bahasa Inggris 
karena orang tua saya seorang guru 
bahasa Inggris. 
     
25. 
Saya belajar bahasa Inggris agar orang 
lain memujian kemampuan bahasa 
Inggris saya. 
     
26. 
Saya belajar bahasa Inggris dengan 
sungguh-sungguh karena saya akan 
merasa malu bila tidak bisa menjawab 
pertanyaan dari guru. 
     
27. 
Saya bersemangat belajar bahasa Inggris, 
karena menurut saya orang yang bisa 
bahasa Inggris itu terlihat keren. 
     
28. 
Jika saya mampu berbahasa Inggris, 
orang-orang sekitar dan teman-teman 
saya akan lebih menghargai saya. 
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APPENDIX 18 
 
Score of Students’ Extrinsic Motivation Questionnaire (Take a Data) 
Responden Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 
1 3 3 4 4 3 4 4 3 3 3 3 2 3 3 3 4 4 
2 2 2 3 4 2 2 3 4 3 4 4 2 4 2 4 5 5 
3 4 4 3 2 3 3 3 4 4 4 4 2 4 2 2 3 2 
4 3 3 3 3 4 4 3 2 3 4 2 2 5 2 4 4 4 
5 4 3 4 5 4 4 5 4 4 4 3 2 2 3 3 5 4 
6 2 2 4 3 2 4 4 3 3 3 3 2 5 2 4 4 3 
7 3 3 4 4 2 3 4 3 4 3 2 2 5 3 4 4 3 
8 3 3 4 3 4 3 3 3 3 4 4 2 2 2 3 3 3 
9 3 3 4 4 4 4 4 4 4 4 5 3 4 4 4 4 4 
10 3 3 4 3 1 3 3 4 3 3 3 2 4 2 4 4 4 
11 2 3 4 3 3 3 3 4 4 3 3 3 4 3 4 4 4 
12 3 3 4 3 1 3 3 4 3 3 3 2 4 2 4 4 4 
13 4 3 4 5 4 4 2 3 5 4 3 2 4 4 5 4 4 
14 1 2 3 2 3 3 3 3 4 4 3 2 5 3 4 4 3 
15 4 3 4 5 4 4 5 4 4 4 3 2 2 3 3 5 4 
16 3 3 3 2 2 3 3 4 4 4 3 1 5 2 4 3 2 
17 4 3 4 4 3 4 3 3 2 4 3 4 4 3 3 3 4 
18 4 3 4 5 4 4 2 3 5 4 3 2 4 4 5 4 4 
19 4 4 3 3 4 4 3 3 2 4 3 3 4 3 4 4 3 
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20 2 3 3 4 4 4 4 3 3 4 4 3 4 4 3 4 3 
21 2 2 3 3 2 4 2 3 2 5 5 1 5 4 5 5 4 
22 3 3 3 3 3 3 3 3 1 3 3 3 3 3 3 4 4 
23 2 2 4 4 2 4 4 4 4 3 3 2 4 4 4 4 4 
24 3 2 3 2 4 4 3 2 3 5 5 3 5 4 3 4 4 
25 4 4 4 3 5 3 1 4 1 5 3 3 3 3 5 5 5 
26 3 3 4 4 5 4 3 1 3 1 3 1 4 2 4 4 3 
27 3 3 4 3 1 3 3 3 2 3 3 2 4 2 4 4 4 
28 2 3 4 4 2 4 4 3 3 2 4 2 4 2 3 4 3 
29 2 2 5 5 5 5 5 5 3 5 2 3 4 3 3 4 3 
30 3 3 4 4 3 3 3 2 4 4 3 1 3 3 2 2 2 
31 3 3 4 5 3 4 4 3 2 3 2 2 4 3 2 4 4 
32 1 3 3 3 3 3 3 4 3 5 4 3 5 5 3 4 3 
33 4 3 3 4 3 4 4 3 3 4 4 2 3 3 3 4 3 
34 3 2 3 3 2 2 4 2 3 3 3 3 5 3 3 3 3 
35 3 2 3 3 2 2 5 2 5 4 4 3 2 3 3 3 2 
36 3 3 4 4 3 4 4 4 4 3 2 2 4 2 4 4 3 
37 2 2 4 4 2 4 4 3 2 4 4 2 4 4 4 4 4 
38 3 3 4 2 2 4 4 3 3 2 4 3 5 3 3 5 3 
39 2 2 4 5 4 5 5 4 4 4 4 1 4 4 4 4 4 
40 4 3 4 3 4 4 4 3 3 4 3 2 4 3 4 4 4 
41 3 3 4 4 1 4 4 4 4 3 3 3 3 2 3 3 3 
42 3 3 3 4 3 4 3 3 3 4 4 4 5 3 3 4 3 
43 3 1 3 3 1 3 3 1 3 5 4 1 5 5 5 3 3 
44 2 3 4 4 2 4 4 4 4 4 4 2 4 4 4 4 3 
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45 3 2 3 4 1 5 3 2 4 5 2 2 4 2 4 3 3 
46 4 2 4 5 3 4 5 2 4 4 4 5 5 2 4 4 4 
47 2 2 3 4 2 3 2 3 3 4 4 2 4 2 4 5 5 
48 3 3 4 4 3 4 3 4 4 3 4 4 4 3 4 4 3 
49 3 3 4 2 2 3 3 3 2 3 3 4 3 3 3 4 4 
50 1 2 3 1 2 3 3 4 2 4 4 2 4 4 3 4 4 
51 3 3 4 4 4 4 4 4 4 4 5 3 4 4 4 4 4 
52 3 3 4 2 4 4 4 4 4 4 4 4 5 4 4 3 4 
53 3 4 4 4 2 3 3 2 3 1 5 2 5 4 4 4 3 
54 4 4 4 4 3 4 3 3 3 3 3 4 4 2 4 4 4 
55 2 1 5 3 2 4 3 3 3 5 3 3 5 4 4 5 2 
56 4 4 4 4 3 4 4 3 4 2 2 1 4 2 4 4 3 
57 3 2 5 4 2 5 5 3 4 4 5 1 5 4 3 5 4 
58 2 3 4 4 2 4 4 4 4 4 4 2 4 4 4 4 3 
59 3 3 3 2 3 3 3 4 4 4 4 2 5 3 4 4 3 
60 4 2 5 5 2 5 5 2 4 5 4 2 5 2 4 5 5 
61 3 2 4 4 4 4 4 2 4 4 4 4 4 2 4 4 3 
62 2 2 3 5 4 4 5 2 4 4 4 1 4 2 4 4 4 
63 3 3 4 4 2 4 3 3 4 2 3 3 4 3 4 4 3 
64 4 3 4 4 5 4 4 5 4 5 4 4 5 4 4 4 4 
65 2 3 4 4 2 3 4 3 3 2 4 2 5 4 4 4 3 
66 1 2 5 5 3 4 2 3 4 1 1 3 5 2 4 4 3 
67 2 2 2 2 2 1 4 1 2 3 1 2 4 2 3 4 3 
68 4 3 4 3 4 4 4 3 3 4 3 2 4 3 4 4 4 
69 2 2 4 3 4 4 3 3 2 4 4 3 4 3 3 3 3 
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70 3 2 3 4 3 3 3 2 2 3 3 2 4 3 3 4 3 
71 2 2 4 2 2 4 4 2 4 4 4 2 4 4 4 4 4 
72 3 3 3 1 1 3 3 3 3 4 5 1 5 5 4 5 5 
73 3 3 4 3 3 4 3 3 2 3 2 3 5 2 3 4 3 
74 2 3 4 4 2 4 4 3 4 4 4 2 4 2 4 3 3 
75 3 2 4 4 4 4 4 2 4 2 4 2 4 2 4 2 4 
76 3 3 4 3 4 5 3 4 3 3 4 2 3 1 3 4 3 
77 4 3 4 4 5 4 4 5 4 5 4 4 5 4 4 4 4 
78 4 3 4 3 5 5 4 4 4 5 4 3 4 4 4 5 5 
79 3 3 4 4 3 4 4 4 4 4 4 5 5 3 4 4 3 
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Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26 Q27 Q28 JUMLAH 
3 3 4 4 4 3 1 1 3 3 4 89 
3 4 2 2 4 4 2 2 2 4 4 88 
4 4 3 3 4 3 2 4 3 4 3 90 
3 4 2 3 4 3 2 2 1 1 2 82 
4 4 1 3 5 5 2 3 4 4 4 102 
3 4 2 5 5 3 1 4 4 4 3 91 
2 4 2 4 4 3 2 3 4 4 5 93 
2 4 4 4 3 3 2 3 3 3 3 86 
4 4 2 4 4 4 3 3 4 4 4 106 
2 4 2 4 3 4 1 2 3 3 3 84 
3 5 2 2 5 4 2 3 4 5 5 97 
2 4 2 4 3 4 1 2 3 3 3 84 
4 4 3 2 5 4 1 3 2 4 4 100 
4 4 1 4 4 4 2 2 4 4 3 88 
4 4 1 3 5 5 2 3 4 4 4 102 
3 4 3 4 3 3 2 3 4 5 3 88 
4 4 2 4 4 3 2 3 4 5 4 97 
4 4 3 2 5 4 1 3 2 4 4 100 
4 4 3 4 4 3 3 4 4 4 4 99 
4 4 3 4 4 4 3 4 4 4 4 101 
4 5 1 1 5 4 3 5 1 4 4 94 
3 3 3 3 3 3 1 4 3 5 5 87 
4 4 2 2 4 4 2 2 4 4 2 92 
3 4 3 4 5 4 1 2 5 5 3 98 
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4 5 5 4 5 5 3 4 4 5 3 108 
2 3 5 4 4 4 1 1 5 5 4 90 
2 4 2 4 3 4 1 2 3 3 3 82 
4 4 2 2 4 4 2 4 4 4 4 91 
2 4 2 3 5 3 1 1 4 3 3 95 
2 3 3 3 2 2 3 2 3 4 2 78 
4 4 2 4 4 3 2 2 4 5 4 93 
5 5 1 5 5 3 1 3 5 5 3 99 
3 4 2 3 4 4 2 2 2 4 2 89 
2 5 2 2 4 3 2 2 2 5 3 82 
4 4 2 3 4 3 5 3 4 4 3 90 
2 4 2 2 2 4 2 2 4 4 3 88 
4 4 2 2 4 4 2 2 4 4 4 93 
4 4 3 4 4 4 2 2 3 5 4 95 
5 4 2 4 4 4 2 1 5 2 4 101 
3 4 2 4 4 4 2 3 4 4 4 98 
3 3 3 4 4 3 2 2 4 4 3 89 
3 5 3 3 4 3 2 2 3 5 4 96 
3 4 1 1 5 5 3 4 2 5 5 90 
5 5 2 5 4 4 1 4 4 5 4 103 
3 4 2 4 5 5 4 3 4 4 5 95 
5 4 2 2 4 5 2 2 2 2 4 99 
3 4 2 2 4 4 2 2 2 4 4 87 
4 4 3 3 4 3 1 2 4 3 4 96 
4 4 2 4 4 3 3 2 5 3 1 87 
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5 5 3 4 4 4 3 2 5 5 5 95 
4 4 2 4 4 4 3 3 4 4 4 106 
4 4 2 2 4 5 2 1 5 2 2 97 
4 5 1 3 4 4 2 2 3 3 4 91 
4 4 3 4 4 3 2 2 4 4 3 97 
5 4 3 5 4 3 2 4 5 5 5 102 
3 4 2 2 4 4 2 4 4 4 4 93 
5 5 1 1 4 5 1 1 4 2 2 95 
5 5 2 5 4 4 1 4 4 5 4 103 
4 4 3 4 5 4 2 2 5 4 4 98 
5 5 1 2 5 5 2 2 4 4 5 106 
4 4 2 2 4 4 2 2 4 3 4 95 
5 5 1 4 4 4 1 3 5 5 4 99 
4 4 1 3 4 4 2 1 4 4 3 90 
4 4 2 3 4 4 3 4 4 4 4 111 
4 5 1 4 4 4 2 2 4 4 4 94 
5 4 1 5 5 4 2 3 5 5 3 94 
5 4 3 2 4 3 1 2 4 3 2 73 
3 4 2 4 4 4 2 3 4 4 4 98 
3 4 2 2 4 4 2 2 3 4 3 87 
5 4 2 4 4 3 2 1 3 4 4 86 
4 5 2 4 4 2 2 2 4 4 4 93 
3 5 1 1 5 5 1 1 5 5 5 94 
3 4 3 4 3 4 3 3 4 4 3 91 
4 4 2 2 4 4 2 2 4 4 2 90 
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4 4 2 4 4 4 2 2 4 4 4 93 
3 3 4 3 3 3 1 2 4 3 5 89 
4 4 2 3 4 4 3 4 4 4 4 111 
5 4 1 2 3 4 2 3 5 4 3 106 
4 4 2 4 4 4 2 2 4 4 4 103 
 
  
176 
 
APPENDIX 19 
 
Documentation of Students’ English Achievement 
No Name Daily Test Speaking Total Score 
1 Adinda 80 80 80 
2 Afifah 76 68 72 
3 Agnes 84 74 79 
4 Ainurrizka 76 78 77 
5 Alifia 84 76 80 
6 Annisa 72 80 76 
7 Ardiya 84 62 73 
8 Dendis 84 70 77 
9 Dewi 88 78 83 
10 Dewinta 72 70 71 
11 Dhifa 84 72 78 
12 Edo 84 64 74 
13 Estini 88 70 79 
14 Fadila 88 70 79 
15 Faizatusy 92 80 86 
16 Fatimah 76 74 75 
17 Fina 92 78 85 
18 Firdaus 80 76 78 
19 Frilla 88 72 80 
20 Haidar 84 70 77 
21 Hanung 84 64 74 
22 Hasan 80 64 72 
23 Intan 92 70 81 
24 Ludfiananda 84 70 77 
25 Mahanani 84 76 80 
26 Muh. Luthfani 76 68 72 
27 Muh. Ridho 84 64 74 
28 Nabila 72 76 74 
29 Nur 72 70 71 
30 Pratama 76 68 72 
31 Putra 84 68 76 
32 Rahmad 84 76 80 
33 Salsabyla 72 70 71 
34 Shelinka 72 78 75 
35 Yuni 80 74 77 
36 Alfina 76 74 75 
37 Anandya 84 80 82 
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38 Annisa 72 80 76 
39 Dewi 80 78 79 
40 Dian 80 80 80 
41 Eko 76 74 75 
42 Erwin 84 74 79 
43 Farel 80 66 73 
44 Femidila 76 80 78 
45 Firenza 84 76 80 
46 Garin 88 78 83 
47 Hany 72 78 75 
48 Herlan 84 80 82 
49 Ifa 76 68 72 
50 Indah 72 80 76 
51 Ira 84 78 81 
52 Irsad 76 76 76 
53 Janurista 72 74 73 
54 Linda 80 76 78 
55 Maliyatun 84 78 81 
56 Meliana 80 76 78 
57 Nendi 88 64 76 
58 Novita 80 80 80 
59 Putri 88 62 75 
60 Rahmalia 88 78 83 
61 Rahmawati 72 76 74 
62 Rathasya 76 76 76 
63 Rony 88 62 75 
64 Savira 84 80 82 
65 Sazha 84 72 78 
66 Sefany 72 70 71 
67 Seli 80 72 76 
68 Sevia 72 80 76 
69 Sri 76 78 77 
70 Syahid 72 72 72 
71 Syfa 80 74 77 
72 Syifa 76 70 73 
73 Tarisa 72 78 75 
74 Tariza 84 74 79 
75 Tri 72 76 74 
76 Windi 88 70 79 
77 Zakhiyah 92 74 83 
78 Zuanita 88 80 84 
79 Iin 92 80 86 
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APPENDIX 20 
 
The Result of Normality Testing 
 
One-Sample Kolmogorov-Smirnov Test 
 Unstandardized 
Residual 
N 79 
Normal Parameters
a,b
 
Mean 0E-7 
Std. Deviation 2.70491873 
Most Extreme Differences 
Absolute .067 
Positive .067 
Negative -.049 
Kolmogorov-Smirnov Z .597 
Asymp. Sig. (2-tailed) .869 
a. Test distribution is Normal. 
b. Calculated from data. 
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APPENDIX 21 
 
The Result of Linearity Testing 
 
1. Linearity testing of English Achievement and Students‟ Interest in Game 
Activities 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achievement * 
Interest in Game 
Activities 
Between 
Groups 
(Combined) 737.735 31 23.798 3.103 .000 
Linearity 412.158 1 412.158 53.747 .000 
Deviation from 
Linearity 
325.578 30 10.853 1.415 .140 
Within Groups 360.417 47 7.668   
Total 1098.152 78    
 
 
Measures of Association 
 R R Squared Eta Eta Squared 
English Achievement * 
Interest in Game Activities 
.613 .375 .820 .672 
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2. Linearity testing of English Achievement and Students‟ Extrinsic 
Motivation 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
English 
Achievement * 
Extrinsic 
Motivation 
Between 
Groups 
(Combined) 659.235 24 27.468 3.379 .000 
Linearity 434.345 1 434.345 53.438 .000 
Deviation from 
Linearity 
224.890 23 9.778 1.203 .283 
Within Groups 438.917 54 8.128   
Total 1098.152 78    
 
 
Measures of Association 
 R R Squared Eta Eta Squared 
English Achievement * 
Extrinsic Motivation 
.629 .396 .775 .600 
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APPENDIX 22 
 
The Result of Hypothesis Testing 
1. First Hypothesis 
Descriptive Statistics 
 Mean Std. Deviation N 
Interest In Game Activities 124.57 9.428 79 
English Achievement 77.19 3.752 79 
 
Correlations 
 Interest In 
Game Activities 
English 
Achievement 
Interest In Game Activities 
Pearson Correlation 1 .613
**
 
Sig. (2-tailed)  .000 
N 79 79 
English Achievement 
Pearson Correlation .613
**
 1 
Sig. (2-tailed) .000  
N 79 79 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
2. Second Hypothesis 
Descriptive Statistics 
 Mean Std. Deviation N 
Extrinsic Motivation 94.08 7.345 79 
English Achievement 77.19 3.752 79 
 
Correlations 
 Extrinsic 
Motivation 
English 
Achievement 
Extrinsic Motivation 
Pearson Correlation 1 .629
**
 
Sig. (2-tailed)  .000 
N 79 79 
English Achievement 
Pearson Correlation .629
**
 1 
Sig. (2-tailed) .000  
N 79 79 
**. Correlation is significant at the 0.01 level (2-tailed). 
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3. Third Hypothesis 
Descriptive Statistics 
 Mean Std. Deviation N 
English Achievement 77.19 3.752 79 
Interest in Game Activities 124.57 9.428 79 
Extrinsic Motivation 94.08 7.345 79 
 
Correlations 
 English 
Achievement 
Interest in 
Game Activities 
Extrinsic 
Motivation 
Pearson Correlation 
English Achievement 1.000 .613 .629 
Interest in Game Activities .613 1.000 .606 
Extrinsic Motivation .629 .606 1.000 
Sig. (1-tailed) 
English Achievement . .000 .000 
Interest in Game Activities .000 . .000 
Extrinsic Motivation .000 .000 . 
N 
English Achievement 79 79 79 
Interest in Game Activities 79 79 79 
Extrinsic Motivation 79 79 79 
 
Model Summary 
Model R R 
Square 
Adjusted 
R Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 .693
a
 .480 .467 2.740 .480 35.121 2 76 .000 
a. Predictors: (Constant), Extrinsic Motivation, Interest in Game Activities 
 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 
Regression 527.458 2 263.729 35.121 .000
b
 
Residual 570.694 76 7.509   
Total 1098.152 78    
a. Dependent Variable: English Achievement 
b. Predictors: (Constant), Extrinsic Motivation, Interest in Game Activities 
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APPENDIX 23 
 
r Product Moment Table 
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APPENDIX 24 
 
Pictures of the Research 
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